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The Place of Country Life In the Advance
! of Civilisation,
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The beginnings of modern civilisation may be said to 
have been brought about by the growth of conscious interaction 
of the primitive instinctive tendencies of "uncivilised" man 
with his environment. This environment consisted of inanimate 
things, wild animals and vegetation, observed but uncomprehended 
powers of nature, other tribes, friendly or hostile, and other 
members of the same tribe; all of these must have played their 
part in aiding man to become an observer, and thence a thinker, 
as well as to fix and develop many of his more social customs 
by the force of imitation, in turn both conservative and 
progressive.
There were increasing action and reaction between these 
thought-provoking external things of Nature and the more alert- 
minded who became tribal and family group leaders; ability to 
form general principles (whether in hunting, pastoral or primitive 
agricultural work), and to apply them (doubtless at first without 
fully explicit realisation of what was being achieved in this 
direction) while tending to raise the individual to power, must 
thereby have also afforded leisure, means, and stimulus to 
further advance; an advance which, hindered by mystic sacerdotal 
and other dominating prerogative, and yet aided by imitation of 
superiors, gradually spread and became a tribal or even racial 
possession. Early cultivation of the ground played a great part 
in the growth of settled family and social conditions within the 
tribe; but this agriculture with its basis on observation and 
imitation of nature, its trial and error methods, its routine 
and succession, must have been a great factor in intellectual 
advance also.
The impetus given to these particular traits, and 
subsequent general progress in civilisation by the development
of spoken and written language with its more definite abstract 
thought and expression of ideas, brought that acceleration to 
the process which has been vividly illustrated by the well- 
X. known cosmological perspective figure.
The removal of barriers to advancement which had been 
raised by such movements as the return to almost primitive 
conflict in the Dark Ages, and by the self-imposed restrictions 
-of the Schoolmen, has brought later progress (rendered more 
explicit by the application of human thinking powers to internal 
"human nature" as well as to other matters) to such a stage that 
definite education is more than ever necessary to enable the 
individual and society to keep pace with its forward march, and 
with this increased speed, an ever-widening field of application 
has been opened, until we are ready to ridicule the Pansophism of 
Comenius, or Bacon’s aim in "taking all knowledge as his 
province".
Plainly it is true that the higher intellectual powers 
of a comparatively few individuals must constitute the van-guard 
of progress, though as of yore, the rank and file follow in their 
steps. How the key-note of all modern progress is specialisation; 
only by this can the whole field be covered; and it follows that 
society as a whole must tend to become a more or less ordered 
array of specialised groups, rather than a mass of individuals, 
though each of these individuals has his own separate personality. 
(It is upon a study of these groups, past, present and future, 
and their relations to each other and to individual life that the 
Science of Sociology is based.)
But these pioneers of progress, the groups which follow 
them, and the individuals composing these groups (which are not 
exclusive, but overlap considerably, both in horizontal and 
vertical directions) have a common heritage; they all owe
Referred to by Adams p. 86 Ev. of Educ. Theory.
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much, if not all, of their power to the interaction of the 
great cosmic driving force (exhibited in human instinct) with 
external environment.
The proposition here suggested is that, just as life in 
contact with Nature (including all forms of animal and vegetative 
life, the elemental forces, and inner human nature itself) has 
played such a great part in the development of the race, and its 
typically human characteristics, so the influence of these 
phenomena are still paramount in the development both of the 
mighty individual intellects which lead, and of the rank and file 
in all social groups whatsoever.
Further, all future progress must depend on the ability 
of the leaders of civilisation to deal with these same phenomena 
in their broadest aspect; while consolidation and order in the 
groups which follow must be based, partly on providing opportunity 
for each individual to get into intelligent touch with Nature,
(it may be in certain groups a restricted touch) and partly on a 
recognition that modern society must include (upon racial, social 
and economic grounds) some groups in which both active and 
passive contact Tilth external natural phenomena is most intimate.
For it is clear that the commercialism which began 
to arise towards the end of the middle ages and the industrial­
ism which followed in the 18th and 19th centuries, though doubt­
less providing scope for great opportunities of leisure and 
thoughtful advance for some higher intellects and for some 
special groups, cannot be said to have satisfactorily performed 
their tasks in the progress of civilisation as far as we are 
able to judge at present. Like other great movements in the 
history of man, they have their misapplication of energy, their 
aberrations from the paths of true progress, combined with 
undoubted advance in other directions, and we seem to have 
reached the stage when a just estimate of their value as prin­
ciples in civilised society may be made. More than a century
- 3 -
4ago, Burns sang, "It's no» in makin» muckle mair, - To make us 
truly blest.” And Wordsworth roundly declared that in ’’getting 
and spending" we were "laying waste our powers"; and it has 
taken all the subsequent years for agreement with him to be acted 
upon by any large number, though such agreement is usually 
admitted in theory. We are now in the strange position of 
having schools, universities and other institutions supported, in 
part at least, by wealth which has not altogether been squandered 
in laying waste human powers; institutions which are, on the 
whole, acting as a corrective to the errors of the two movements 
above noted, though partly, almost entirely, supported by the 
wealth which they have produced. Still, the work is even now 
but beginning, and there is much to be done, for the movements 
have resulted (by their failure to pay sufficient attention to 
the universal factors and needs in the individuality of man,) 
in a grouping of society on unstable grounds; and often in a 
sterile prostitution of science to objects of mere material and 
personal gain, which have gone far to counteract the admittedly 
great aid which has been provided for scientific advance in 
new directions.
It is urged that the task of civilisation at present 
is a readjustment of conditions, which need not be at the cost 
of even a temporary halt in higher intellectual progress (for 
the readjustment is most needed in those of lower standing); 
and that in the education required for* this readjustment to take 
place, the old influence of Nature must be allowed to exert 
their force, both in social groups where modern life is chiefly 
of an urban kind, and more particularly in rural groups which 
have recently been prevented from contributing their share to 
the social whole.
We will therefore now consider briefly the three points 
which emerge, viz.
(a) The part played by animal and vegetable life, by the great
5cosmic forces of Nature and their phenomena, and by Society, in 
the mental, moral and social development of mankind as shown to us 
by tbe early civilisations which have most influenced the 
progress of at least Western Europe down to the present; that 
is, the civilisations of Judaea, Greece, Rome and Teutonic 
Europe.
(b) The part played by these influences in the life development 
of each modern individual, so that the rural dweller, if he use 
them aright, has special opportunities for self-development.
(c) The contributions, social and economic, which the rural 
groups can make to a local, national or world whole.
(a)
We suggest that the delated favour shown to Judaism 
by Assyrian and Persian overlords, the Hellenism of the Roman 
nobility, the conversion of heathen Teuton settlers by British 
monks in the north of our land, are but examples of a fairly 
general acceptance, however inexplicit, of the superiority of 
head and heart over hand. Yet in all these examples the 
thought, feeling and action resulting from an understanding of 
natural phenomena was a factor in the recognised mental and 
moral superiority. Indeed, when searching for influences of 
another kind, we find difficulty in isolating any; even the 
Hebrew appreciation of the goodness and joy of dwelling 
together in unity, and the powers of abstract thought which 
marked the Greeks in their city states, may be indirectly 
referred to previous development of social and mental traits 
which were by no means divorced from Natural influences. We 
may trace in Judaism, Hellenism and Christianity alike the 
traits resulting from hunting and pastoral, from aggressive 
selk-risking and patient self-sacrificing forms of society.
Wild and tame animals, the phenomena of vegetative growth, the 
earth and sky, the visible and audible forces of Nature, together
6with a recognition of social responsibilities and. benefits, the 
mystery of the spirit, are alike to be found in the hart 
desiring the waterbrooks, the strength of a horse, the unmuzzled 
ox treading out the com, the sheep before her shearers, the 
lions roaring after their prey, the tree planted by rivers of 
water, the bruised reed, the hyssop that springeth out of the 
wall, the voice of the Lord dividing the flames of fire, and 
breaking the cedar trees, the treasures of the snow and ice, the 
sun from whose heat nothing is hid, swearing to one’s neighbour 
and disappointing him not and dwelling in God’s holy hill as a 
result, and trusting the Omnipotent though he slay; and all 
these are akin to the Lamb of God, Herod that fox, the good seed, 
the tares and the lilies of the field, the sparrows, the True 
Vine, our dependence on higher power for our daily bread, forgiving 
others mutually, and the looking forward to the harvest of the 
world, and a great spiritual kingdom in its mysterious Power and 
Glory, all of which are New Testament features. So again, (as 
Morris so well shows in the "Epic of Hades"), Greek deities 
are but developed and higher types of natural objects merging 
into mystic and spiritual abstractions of perfection in each 
sphere, while Aristotle's grounding of philosophy on a study 
of objects rather than isolated abstractions is a reminder that 
each of us in striving after the higher, must base his development 
on a reference to the everyday sights, sounds and other phenomena 
of Nature, which includes the behaviour of Man. Even in more 
primitive and prehistoric man, we find the same regard to natural 
phenomena; we see it in animal totem signs, the egg as the type 
of life-spirit (our Easter eggs), the Mousterian cave drawings, 
in forms even of phallic worship, the nymphs and dryads, "elves 
of brooks, standing lakes and groves", worship in high places, 
the decorative forms of war-canoes, the Assyrian winged bulls, the 
golden calf, the geometrical orientation of the pyramids, and 
a host of similar connections of emotion and intellect with
7external nature; and we are plausibly assured by some recent 
students of the sub-conscious that many of these early traits 
associated with natural and human phenomena are not by any means 
obliterated from the human mind.
And just as the birth of modern civilisation may be 
thus traced as proceeding in great part from influences of 
Nature, so may the same force be noted in all important stages 
since; the overwhelming weight of reference to Reality gave 
driving power to the Renaissance, and so aided the work of 
Bacon, Kepler, Copernicus, and the like, and these led in turn 
to Newton, Darwin and the multitude of modern scientists.
In most of these '’natural" movements forward, we find political, 
social and philosophic repercussions, with leaders like Luther, 
Locke, Rousseau, Pestalozzi, Froebel, Cobbett, down to Herbert 
Spencer and the host of modern reformers of all types; and 
these wide sweeps of advance are extended to the fields of 
Literature, Music and other Arts with countless exponents and 
experiments. Even when these steps in advance have faltered, 
it has only needed a fresh reference to the springs whence they 
arose to supply the power for further progress; so that, in 
Literature, for example, if Pope and Gray follow Shakespeare 
and Milton, they are just as surely followed in turn by 
Wordsworth and Coleridge, high priests of Nature and Humanity.
These men are, of course, leaders; the vast movements 
begun by the "spirits of the age” with which they are concerned 
are only in part worked out, and doubtless one might find many 
instances of misapplication of the great principles involved; 
misapplications which may not unfairly be blamed for many of 
the social and other evils of our time, and which are due to 
the inevitable falling short of the examples set by leaders to 
their "practical" followers, who may lack the wider vision which 
comes to great individuals in the way shown in the next section.
But for our present purpose, we may reaffirm the
8dependence even of vast and vague progressive movements in 
civilisation upon the contact of leaders with Nature in its 
widest sense.
Some would regard these alternations as forward and 
backward beats in a rhythmic process; but even in the retiring 
beats a connection between their "artificiality'’ and Nature is 
to be noted; even the town-bred person of privileged society 
strives to meet the natural longing by hanging gardens at 
Babylon, beautiful grounds at Versailles, wintering in the 
Riviera, and ordering roses and other flowers out of the natural 
season, to say nothing of edible luxuries all the year round; 
and the same is true of animal life; the breeding of race-horses, 
of King Charles spaniels (whose very name is ominously 
suggestive) big game shooting by "society" leaders, the rearing 
of innumerable pleasants for "sport", are all examples of a 
perverted hankering after natural conditions; it is significant, 
too, that many of these tendencies have become prominent before 
upheavals which have once again set civilisation by very force 
of contrast on its forward march; though the upheaval may sweep 
away what was comparatively harmless or even helpful, simply 
because it was connected with what was "artificial".
We can avoid both sudden shocks of advamce, and the 
accompanying destruction of what was beneficial along with what 
was retrograde, by a more natural and humanistic control of 
advance in civilisation, which indeed seems gradually to be 
coming about.
But we must reiterate, that the inevitable changes 
in importance of the various specialised groups should not be 
allowed to proceed in such a way that domination of useful basic 
factors by exotic growths is prolonged. The shrinking of 
war-specialising groups in society as a whole is not to be 
deplored, nor the gradual change from irrational to more rational 
religious and social sanctions of conduct; but the pastoral
9and agricultural elements in civilisation must find permanence 
of some sort, even though it is a changing type of permanence; 
and every aid should he given to groups specially remarkable 
for these essentially human characteristics in their attempt to 
escape from, the yoke of other groups, of doubtful service to 
mankind, whose domination has too often been allowed by the 
misapplication of sanctions necessary for the maintenance of 
society; but, following a universal principle, such an escape 
is best achieved by aiding the progress of desirable groups 
from within, while attempting to remove in a similar manner the 
causes of undesirable traits elsewhere.
Hence it is the business of modern civilisation to 
allow the rural group leader full scope for advance, with 
inevitable raising of individuals forming the rank and file, 
while introducing more of the rural type of influence into the 
more extreme exotic uroan classes of mankind.
This is a matter of individuals, and leads us to the 
second section of our consideration.
( b )
The influence of natural phenomena upon individual 
development.
If it is true that reference to Nature is at least one 
essential in the make-up of those who lead the sweeping move­
ments of civilisation, it is equally true that in the develop­
ment of any individual human being, the same influences must 
be found.
No doubt, many would hold that the majority of us 
calmly accept the modes suggested by great pioneers, and that 
civilised society can thus advance as it were by a series of 
nearly blind leaps after those who show the way, sotthat 
comparatively inferior individuals of to-day may, by social 
heritage and example, get farther ahead than the great men of
10 -
old.
But this does not necessarily imply that wider or 
deeper personal development is to he found in such individuals 
than in the great leaders of olden time. Aristotle was no less 
a genius for having formulated the laws of Logic without using a 
telephone or a typewriter; in his restricted limits he was most 
assuredly greater than the most efficient of modern secretaries. 
And for all work and thought not merely routine, the same 
conditions may still be said to govern personal development.
It is true, also that many habits of great humanitarian value may 
be found in persons of restricted experience, for the influences 
of Nature at second or even third hand are still great, and 
human nature writh its central life force of inherited tendencies 
acting in society is ever a fundamental datum; but all 
educational thinkers would agree that first-hand acquaintance 
with animal and vegetable life, and with the great daily and 
yearly changes of the Universe, provides the most effective 
means of intellectual and other development, though reinforce­
ment by human contact and the results of human endeavour is 
also an essential.
There is no need to follow all the extreme statements 
of Wordsworth regarding natural influences, but one cannot deny 
the broad principles which he so earnestly advocated; the 
influence of Nature upon an individual of any real mental 
development does aid him to "see into the life of things".
fie have to ask what essentials to ordinary human 
individual development can be supplied by rural life, suitably 
directed, in our own time; and to suggest that simply country 
life influences are still an important factor in the normal 
development of the adolescent, and young adult human being, 
as well as in earlier stages. (1).
(1) "There is a real connection between simple country life and the 
normal development of the young human being". Adams, Evolution 
of Educ. Theory, p.281. This was noted by the writer after 
making the suggestion in the text, which refers rather to a 
later stage of human development than Adams appears to indicate.
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As a rough general guide to a "complete-life" type 
of educated person, we may say that such a person cannot be one 
who takes everything for granted without any personal basis of 
experience. Thus, if I neither know nor care anything about 
the origin or manufacture of the paper on which I write, the 
ink which I use, the timber and upholstery of the furniture 
of my room, the principles of ventilation, the history of the 
petrol which drives my car, the metallic ores from which part 
of that vehicle comes, the inner nature of the human beings 
with whom I live, our social system (or the lack of one), my 
own self-nature, my destiny, the principles of evolution which 
are exhibited in the universe, and so on - to that extent I 
do not live as completely as possible in my particular 
circumstances. For, without wholly denying that "Society has 
made Man, and not Man Society", (2) or that "the proper study 
of mankind is Man”, (3) or that "The men who dwell in the city 
are my teachers, and not the trees or the country," (4) and 
without affirming in toto that "Nature never did betray the 
heart that loved her", (5) or that all "Works of man are mean 
and vulgar", (6) or that "the changeful language of the hills" 
always "quickens the slumbering mind and aids the thought to 
move with order", (7) or that a return to "natural" 'ways of 
living unaffected by other principles of established benefit 
to mankind is to be desired, we must still definitely assert
(2)
(3)
(4)
(5)
(6)
(7)
Findlay, Introd. to Sociology. 
Pope. Essay on Man.
Socrates. Quoted by Adams, Sv 
Wordsworth. "Tintern Abbey". 
’Wordsworth. "Prelude 1." 408
Ch. 1. 
of Educ Theory, p 264.
n Vll ? 795
12
that we have in our industrialised, cities far too many masses 
of individuals whose mental, moral and social outlook has heen 
stunted by diminution of country life influences in childhood 
youth and early manhood; so that in some ways a complete life 
is almost closed for them; they are compelled "to take too much 
for granted”. We must assert also that even in our villages 
and country towns (which are too often towns in the country) 
we have far too many (though smaller) masses of individuals by 
whom the open book of nature is seen but not understood, because 
social and industrial conditions have hindered if not prevented 
the possibility of a thorough education based on the study of 
Nature and an intelligent reaction to environment. The seeds 
may even have been sown, but insufficient leisure and opportunity 
for meditation have prevented proper growth; and the result is 
that we can hear all too plainly both in town and country ”the 
sad music of humanity” and grieve to see "what Man has made of 
Man”. We are told that ”the hayseed is not a hayseed because 
he lives in the country, but because he has, humanly and 
intellectually, vegetated and gone to seed”. (8) Yet he has 
had opportunities, just as Peter Bell had; it is in the failure 
to use them, and in the failure of others to train him for and in 
the use of them that the fault lies.
We sum up this section of our consideration by re­
stating that country life can supply material for development 
intellectually (by gradual increase in observation and reasoning, 
aided by modern science), morally by a close and thoughtful 
(dare one add "intuitive”?) contact with manifestations of a 
universal power which "rolls through all things", and which is 
the source of the ever puzzling problems of human life and 
conduct, personal and social alike; and in a narrower social 
sense, by a realisation within a restricted sphere (which makes
(8) Weekes. ”The People's School". Houghton Mifflin p.80.
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the problems at least in the early years of life more easily 
comprehended) of the various duties and privileges which life 
in contact with other human beings can bestow. The Nature 
lore, culture, and humanistic spirit which can best be display­
ed in an ideal country home are the most important factors in 
the development of any individuals, and when a larger proportion 
of these traits are found in a greater number of individuals in 
any state, then it is truly blest. There is no reason why the 
urban home should have wider opportunities of gathering into its 
family circle the sum of great humanising influences of the 
ages, enshrined in our Literature, Art and Science.
And there is no doubt that the combination of these 
with all that rural life has to offer would result in a much 
wider spread of advance in civilisation than is possible in 
either town or country under present conditions.
( e )
We have thus passed to the third part of our 
proposition, viz. that country life as exhibited by those groups 
and individuals living it at all completely, can make useful 
contributions of a permanently valuable kind to the welfare 
of even an industrial nation.
For, quite apart from the gradual regeneration of 
urban life from the country, on a mere physical basis, which 
is not denied, but which is being checked as far as possible 
by more hygienic urban conditions, we have seen that there is 
every reason why a properly educated rural class should add to 
the general culture of any nation even more than heretofore. 
Indeed, few of us pause to realise what an enormous share of 
(to take only one example) our literary culture is essentially 
Naturalistic; one has only to think of Shakespeare’s work on 
human character, based on his early life experiences in the 
midland country districts, and reinforced by city life which
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was not exclusively urban, and which even so was not quite the 
city life which our modern industrialism has produced; of 
Herrick and his "choir of birds" and "nimbus of daffodils"; of 
even the classical, scholarly Milton, who owed so many of his 
most effective images to rural elements; or, to pass rapidly 
over the centuries, of Coleridge and Wordsworth, whether at 
Racedown or at Dove Cottage; or Keats, a cockney poet whose 
town breeding could not prevent his most beautiful work from 
being a joy for ever because it is not removed from Nature; 
of Shelley's "Cloud", "Skylark", and other exquisite rural 
lyrics; or later still, of Kingsley, striving to prevent 
"Man's defacement of the work of God", and praising even the 
wild north-easter for its powers of rousing energy in his 
country-men; even of Dickens, a townsman whose work is most 
notable for its human appeal, yet whose reproductions of bluff, 
hearty rural hospjt ality will remain as surely as his Fagins, 
Micawbers or Quilps; of Tennyson, an up-to-date interpreter 
of science and progressive thought through the medium of poetry, 
whose best work, nevertheless, or rather, therefore, is full of 
rural imagery, whether in imaginary forests of Arthurian times, 
or dreamy lands of lotus-eaters, or more realistic brooks, and 
birds singing in the "high Hall garden", or the "miracle of 
design" in the shell and the flower in the wall; of Ruskin 
whose grand descriptions of material and non-material things 
are a model of what can be done by combining Nature and Art; 
of Hardy, finding and revealing universal principles of 
humanity in all its varied forms at work in Wessex villages; 
or (to choose only a few from countless more recent examples) 
of "Sherwood" or that grand "Song of England" which Noyes 
sings, even while declaring that none can ever sing it, with 
its "leafy lanes of England", its "tenderest", yet "hard and 
blistered hands of England"; of Kipling's Sussex, wherein 
Man "yearns for his fellow-clay" of the earth; of the Black­
15
birds of Drinkwater and Brown; of Masefield, "going through 
meadow and village" and noting the "homely smell of the earth, 
and the dear wild cry of the birds"; of Quiller-Couch's 
delightful though pathetic (for the anti-social results of 
modern industrialism are to be found, even in Cornish work- 
houses) pictures of West country life; or of Sheila Kaye-Smith, 
marking down with accuracy the men of the Southern hills and 
their land and its spirit. Indeed, one has only to ask what 
would be the remainder out of this grand heritage of English 
speech, were all that has arisen from rural influences to be 
taken away, to realise what our debt to Nature really is for 
our national culture.
Moreover, just as these great intellects declare 
their essentially rural spirit and delight in the things which 
we are considering; so they expose the deadening influences 
of these very things, unless the higher lessons of civilisation 
are spread over town and country alike.
There is no doubt that the pastoral type calls 
forth self-sacrifice and tender care for others, though it may 
be in order to profit thereby; while the peasant cultivating 
type with its reliance more upon personal effort and patience, 
has human features of the highest worth; but, carried to 
extremes, both types can become just as backward in true Human­
ism as the most despicable hanger-on of civilisation, whether 
in Mayfair or Llmehouse. Quiller-Couch*s farming local 
preacher, getting the uttermost out of his boy-labourer by a 
mean trick, is just as worthy of condemnation as any employer 
of sweated labour in a town factory; but under present 
economic conditions and with present chances of education, the 
son of the latter has greater incentives to individual and 
social progress than the son of the former, in spite of the 
fact that the countryman's son under better conditions would 
be likely to get great advantages of a more humanistic kind
16
than his urban fellow. He is nearer to the source whence our 
great leaders of humanity have drawn their inspiration, and 
whence the finest elements have come that must be included in 
whatever we have of national culture that is humanly great and 
enduring. Carlyle once said that it might be argued whether 
our possession of Shakespeare was not a greater national asset 
than our Indian Empire; and it is certain that whatever we owe 
to our island position, to its mineral wealth and climate, to 
the domestic traits of our Saxon forbears, or to their advent­
urous and rugged, indomitable spirit, the contributions which 
our rural life and scenes have made to our national culture 
(and thence to a world profress in civilisation) are very great 
while a good case might be made out against our nation for its 
share in the evils which our present systems have also brought 
about.
This is not to deny that our economic advantages 
have been useless; or to state that we ought to ignore them; 
nor is it to deny that town life with its greater scope for 
intercourse with the leaders of the age, has nothing to give 
to the country; but in seeking to restore to their true 
position the more naturalistic features of our society, we 
need have no fears of upsetting the state of balance which is 
desired; for the long start in material and other names which 
present economic forces have bestowed upon urban life will 
prevent the likelihood of the pendulum swinging too far in the 
other direction.
And though we find scores of industrial magnates 
buying or renting old rural halls and manor houses, they rare­
ly enter into the group life of their new locality - but, their 
sons may.
One of the greatest problems confronting modern 
leaders of civilisation is, how to combine satisfactorily the 
best points in present urban and rural groups; so that along
- 17
with economic improvement in agriculture, we may secure 
healthier, more naturalistic town-life, and greater spread of 
aesthetic culture among the individuals in both groups; though 
some would say that in both town and country there is need to 
begin organising groups to start with.
But advance in the groups which compose Society must 
be collateral to be stable. Hence the object of the chapters 
which follow is to show how, by improvement in the education of 
rural leaders, a start may be made towards something like a 
levelling up; far too many of our middle class rural folk are 
now in the position of the employers of labour in the early 
decades of last century; they are in positions of greater 
responsibility as regards production of food and high farming; 
of greater responsibility as rural group leaders; yet in many 
cases they are without the economic safeguards which the former 
town employer could lean upon. Moreover, modern science, 
transport, and other progress has rendered change of all kinds 
more rapid than before, so that a greater alertness and a more 
rational attitude towards things as they are is required than 
a century ago.
The danger awaiting the process of educating this 
type of individual is shown by the results of industrialism in 
the towns; we do not want to produce a middle-class "bourgeois" 
type of agriculturist whose position is in part maintained by 
a permanently dependent "labouring" class of the hopeless type 
shown in Millet’s "Man with the Hoe", though we do wish to 
secure an educated land-cultivating class whose leaders can 
exercise adequate influence upon regional and thence national 
life. And in this task, we have the errors of the past 
century or so to warn us.
So that, leaving for our present purpose, the 
admittedly cognate bourgeois and slum problems of the city for 
tnose whose call it is to deal with them, we may do our part
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towards bringing all social groups into line; first, in the 
whole life of each geographical region, and thence in national 
or even world-wide society.
Our aim is to assist in forming the regional 
X. "Eutopias" of Geddes and Branford with regional universities 
reflecting all elements of civilised life surrounding them, 
and contributing their quota to wider and higher institutions, 
and themselves providing channels whereby higher advances may 
be more rapidly and rationally spread their influence upon 
all groups. Our aim is not a static condition, with repeated 
disruptions, nor movements which cannot be foreseen or 
regulated; not intervals when "the land had rest forty years" 
followed by chaos; but a dynamic state of affairs, which is 
thus in accord with the cardinal principle of Life itself.
But the Naturalistic element can never be ignored 
in any of the special forms which this same task assumes under 
various circumstances.
Even at lower levels than we have been discussing, 
it is plain that rural life cannot he neglected; agriculture 
still remains the basis of life, even of industrial life, and 
supplies not only food, clothing and much of our shelter 
materials in a raw state, but employs the greatest proportion 
of the race, and provides a market for much of what the town 
factories produce; it may well be that future conditions 
will resemble (with improvements) the older ways of carrying 
on manufactures amid rural surroundings.
But whether at low or high levels of human powers, 
it is plain that for any stability in advance, there must be 
some nearer co-operation between the various groups composing 
modern society; such a co-operation is almost non-existent 
at present, though gradual improvement seems indicated; in
(X) See Ch. Xll "The Coming Polity", (Williams & Norgate 1917 Edn.)
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this re-organisation, the rural group needs not only the 
power to add its share, hut those who lead need their own 
peculiar culture combined with all that the wisdom of the 
past can bring. "The core of the reconstruction problem is 
to arouse a personal sense of definite responsibility including
(1) and transcending each one’s own life and work".
In the chapters which follow, we continually find 
that we are considering problems not confined to the narrow 
sphere in which we are working; and when the results at 
which we aim are more nearly achieved, it is true that special
(2) problems like these will tend more and more to merge in one - 
the education of humanity "whose movement endures by changing";
(3) we are thus taking again a special partial view of the great 
problem of Education, "ever-solving but never solved".
(1) "The coming Polity" Geddes & Branford, p, 213. Williams & Horgate)
(2) Wheeler. "Bergson and Education", p.117. (Longmans).
(3) Monroe. "History of Education", p. 759. (McMillan).
C H A P T E R  2.
The Present Position.
"Something to be done immediately."
(Julius Caesar Act V Sc. I.)
-- 0O0---
"The ill-effects of your country education remain with 
you", says the villain, Joseph Surface, to Lady Teazle when he 
vents his anger at her rejection of his insidious advances ; and 
Sheridan thus pays a compliment to the virtuous characteristics 
of country middle class people of the period which he is dis­
cribing.
Similar traits of this simple rural honesty, combined 
with pleasure in quiet comfort and modest wealth are to be found 
in such characters as the sincere if rather unsophisticated Sir 
Roger de Coverley; or, earlier still, Corin "the natural 
philosopher", and the Shepherd who adopted Perdita, though the 
Nincompoop Slender, his stupidly cunning Uncle Shallow, or the 
truly "boorish" Parson Trulliber should put us on our guard 
against taking it for granted that rural England in past days 
was entirely either Utopia or Arcadia.
Still, what vie glean from history and the literature of 
the countryside and its people during Medieval and pre-enclosure 
times makes not unpleasant reading; and though perhaps the 
case against enclosures has been exaggerated by modern agitators 
with axes to grind, and though there may be something to be 
said for the increased production and general progress in 
Agriculture since that time, there can be no doubt that rural 
life lost some of its charm as well as some of its self-reliance 
as a result.
The great movement, rather vaguely termed the Industrial 
Revolution, has just as profoundly affected rural England as 
those great hives of industry clustered round our ports and
2coalfields.
Rural depopulation, poverty, ignorance, the loss of the 
sturdy independent yeoman spirit, the supplementing of starva­
tion wages out of poor rates, the economic effects of the 
Napoleonic wars, the Corn Lav; agitation, all these stand out 
plainly in accounts of historians, novelists, and Cobbett-like 
reformers as well.
Yet side by side with these troubles, it is possible to 
read not only in books but on the land itself, its herds, and its 
buildings, of less unpleasant matters; the gradual improvements 
of cultivation and drainage, the pioneer work of Coke, or 
Townshend, the abandonment of the "fallow'1’ system, the breeding 
methods of Bakewell and other famous improvers of stock, the 
more recent introduction of machinery, better transport, the 
laying-out of more capital, the founding of experimental stations, 
the growth of the Royal Agricultural Society and other bodies; 
these are only some of the more agreeable matters of which we 
learn. Coming to even more recent times, the effects of 
foreign and colonial development, aided by cheaper and more 
rapid ocean transport, the ever-growing demand and opportunity 
for brains and the increasing comforts and luxuries in urban 
life, the great struggle against circumstances of landowners, 
tenants, and labourers alike in the difficult years towards 
the close of the 19th Century, with a more hopeful position 
before the war, are all set out plainly in any history of 
country life, while the application of biological, chemical 
and other scientific discoveries to agriculture has greatly 
improved both in quality and quantity of animal and vegetable 
produce; yet the steady loss of arable acreage (134,000 acres 
in 1926 alone, and this was a smaller decrease than usual), the 
consequent decrease in rural population and employment, the 
gradual disappearance of the skilled rural artisan, together 
with the well-disposed landowner and rural leader, are matters
for searching thought.
The rather artificial prosperity due to the Great 
War, followed by many heavy losses, yet served to focus 
attention upon certain outstanding points of national 
importance, and everyone now realises the great national 
asset or even necessity of a prosperous, contented, and 
wealth-producing rural community; a great impetus has also 
been given to the study of such problems as rural economics, 
social life, wages boards, co-operative marketing, credit 
facilities for large estates and small holdings, for long 
and short periods, and agricultural engineering and 
transport, and the historical side of these matters.
Many matters connected with these are at present 
under discussion, not always wise or cool, it is to be 
feared; on one point, however, all seem to be agreed, that
Books on General Land Problems and His tory:-
Turnor - Land Problems and National Welfare (Methuen)
Ernie - The Land and its People. (Hutchinson 1925)
" - English Panning, Past & Present. (Longmans)
Marriott - The English Land System. (John Murray 1914)
Fordham - Rebuilding of Rural England (Hutchinson 1924)
Orr - History of British Agriculture (Oxford Press)
Ashley - The Economic Organisation of
England (chap, on Agriculture) (Longmans)
Dampier-Whetham - Politics and the Land (Camb. 1927)
Hammond - The Village Labourer 1760 - 1832 (Longmans)
4(X.) there is greater scope than ever before for the rural 
educator and social worker.
This wider recognition of the power of education 
has come at a time when great strides are being made in a 
scientific development of educational theory and practice.
It is true that the germs of many so-called modern ideas 
are to be implicitly or even explicitly found in Plato, 
Comenius, Locke, Rousseau and other writers, but whereas 
in former times the educational thinker was often centuries 
ahead of current practice one might almost say of the present 
that a certain amount of confusion has arisen owing to very 
healthy simultaneous theorising and experimenting in many 
directions.
Much of this activity is due to two factors: 
the very important change of emphasis from formal and 
analytical psychology to genetic psychology as the principal 
science upon which the educator may draw; also the attempts,
(X.) Vide leader In Times Ed. Supplement Jan. 31st. 1925.
e.g. The last-mentioned authority (Dampier-Whetham) rather 
too complacently remarks (p.189) "Our education machinery is 
now excellent and only needs developing on existing lines."
One may question the entire suitability of existing lines; 
indeed the writer quoted admits (on same page) "there"are not 
enough teachers or students".
Again, on p. 191, he writes "Some landlords have let 
their houses, and are unable for the time to live on their 
estates and look after the people;" ignoring the fact that 
in Denmark, Canada, and elsewhere, the "people" have managed 
very well without such "looking after".
The same too complacent attitude is again revealed on 
p. 191, where he says "all rural troubles will largely 
right themselves when agricultural depression disappears," 
for it is highly probable that some agriculturalists, once 
prosperous again, would be quite willing to leave many 
conditions in such a state that agricultural depression 
would most surely return.
These criticisms do not imply that the present writer 
denies the great help which a good landlord can render, or 
that economic prosperity in the rural areas is perhaps the 
greatest need at present,-
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quite reasonably successful, to place Education itself as 
a Science on a more exact mathematical footing. People as 
a whole are now beginning also, to recognise more widely as 
a people, the fallacy of confusing Learnedness with 
Education, a relic from the worship of Knowledge which 
became embedded in our Schools in the 18th and 17th Centuries, 
and which, like other bad and good features, has been allowed 
to remain by reason of the deadening conservatism inherent 
in any custom-ridden system.
In the rural circles here considered, the dire results 
of excessive trust in mere learning have led to the opposite 
extreme, and one has to admit that, foolish though it may be, 
X.I. there has been some real justification for the farmer’s 
suspicion of ’book” knowledge.
There is, however, as Professor Sir John Adams has 
X.2. pointed out in his "Evolution of Education Theory” a
distinction between true "Knowledge”, and mere learnedness.
How, when we think of the centuries which elapsed 
before the highest ideals of Comenius began to be adopted
X.I. - cf Book V of Words?,ror th's "Prelude” for a reconcilia­
tion of these extremes.
X.2. - There is also the type of mind, fairly common in rural 
circles, referred to by Jung, p.377, Psychol. Types 
(Kegan Paul); "To the man who is always ranged upon 
the side of concrete thinking, an abstraction appears 
as something feeble and decrepit."
The opposite view is given by Woodward's trans­
lation of a dictum of Vergerius (in Vittorino da Peltre 
and other Humanist Educators p.182) "The man whose mind 
is wholly taken up with speculative literature may be 
much to himself, but of little value to a city, either 
as a ruler or citizen.”
6or the generations which passed before the more useful 
parts of Rousseau’s educational works were recognised, or 
before the spirit of Pestalozzi or Froebel had inspired 
the mass of teachers, we must view with astonishment and 
gratitude the speed with which, in educational and other 
circles, knowledge of the educational applications of such 
philosophy as that of Bergson and of the principles of 
Freud, McDougall, Montessori or Binet, has spread; indeed,
X. we already have the "Neo-Montessorian" child; the gathering 
up of new psychological ideas into "The New Psychology"; 
and the carrying forward of Binet’s work by Terman, Burt, 
Ballard and others; while the Newton-like work of Spearman 
is an achievement of which England may well be proud.
Even the present writer’s twenty-odd years of 
teaching experience have seen both methods and aims con­
siderably modified for the better, though it is certainly 
true that some recently evolved principles are more difficult 
for the teacher to put into practice.
And this study of the mental processes underlying 
education has been extended to a renewed and more enlightened 
study of man as a social being, and the same healthy signs 
of temporary confusion, speculation, and experiment are to 
be found in this field of work. There is no doubt that the 
present time will he marked as an important epoch of great 
consequences; with this difference from many of the older 
steps in the advance of civilisation, namely, that the moving 
forward has become a little more consciously directed; the 
massive, unwieldy world-forces are not now quite so free to 
work themselves out blindly chiefly because a greater
X. cf. The chapter thus named in Culverwell’s "Montessori 
Principles and Practice." (Bell)
proportion of the race is vaguely alive to what is going on, 
while more and more leaders in various spheres of human 
activity are definitely and closely conscious of trends in 
progress.
Of course, this coincidence of psychological and 
sociological advance must and does influence all the affairs 
of mankind, and particularly all phases of the process and 
administration of Education. "Many problems of national 
"economy cannot be solved unless the people are well educated; 
"so also it is impossible to introduce educational reforms 
"without corresponding reforms in economic, social and even 
"political conditions".
It is the writer’s purpose, however, to consider 
here chiefly the connection between these historic events and 
one part of the task of building up the future rural community; 
partly because there seems some danger of modern urban and 
industrial matters being allowed to take rather undue 
precedence; partly because it seems to be specially important, 
for national reasons if for no other, that the opportunity 
now afforded, and the interest now shown, should not be lost.
For, though many of our present rural leaders are 
men of forcible character who are bitterly opposed to anything 
"educational", and even more violently to its cost, there 
are to be found others with more enlightened outlook who 
are breaking with traditional principles and thereby coming 
to the test which all progressive men must face - Are they
Kirchensteiner "Ediication for Citizenship", page 36 (Earrap).
(How far this attitude will be maintained after the Rating 
Relief policy outlined in the 1928 Budget proposals 
remains to be seen.)
8X. capable of planning and carrying out intelligent advance?
Have they sufficient foresight and determination to draw 
others with them? The writer’s research and enquiry have 
produced evidence in favour of a rather cautious affirmative 
reply, but a word or two may be said in mitigation of the 
opposite type.
Five hundred circulars were recently addressed to 
prominent farmers in all the important districts in England, 
inviting expression of opinion on their own Education, on 
that of their children, and on various social tendencies in 
country life at the present. Though stamped addressed 
envelopes were provided, less than b% replied, nearly half 
of these being from two districts; plainly some leadership 
had been at work there. But if the prominent persons of 
the farms are of the type indicated by these returns, or the 
lack of them, one is tempted to ask, "What of the rank and 
file?" Yet, quite apart from a universal unwillingness to 
reply to questionnaires, this negative result must not be 
interpreted in too unfriendly a manner. In my own district, 
circulars were not sent, but personal enquiries made, and the 
impression left is that there is not so much indifference or 
lack of ideas as one would expect from the above returns. 
Prominent among the replies were those from old boys or 
public and secondary schools, all of whom state, too, that 
they have kept up a study of scientific farming since leaving 
school.
One has to ask - "What are the hereditary tendencies 
and traditional habits of the tenant farmer class which seems 
destined under present conditions to bear the responsibility
X. See the Educational programmes of the Central and
Associated Chambers of Agriculture. (1st in 1916, 2nd 1926) 
also the joint work of the National Union of Teachers and the 
National Farmers' Union, (though neither of these fully consider 
the important work of training the rural leader.
These are
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of rural leadership in most parts of England?" 
considered in detail in a later section of this work, where 
an answer is sought to the question - "What material has the 
rural secondary school to work upon in its attempt to 
produce the future rural leader?" Here it is sufficient to 
remark that the social, economic, and natural influences 
have been of such force that only a very exceptional 
individual could be expected to break away, and ally himself 
with the progressive forces of civilised society in the 
20th century.
Indeed, were it not that the time seems ripe for an 
attempt, and that the matter is of enormous national impor­
tance, the task of striving against such an inert mass of 
traditional prejudice might seem hopeless.
X. Centuries ago, Aristotle pointed out that there
are some people who have no conception of what is noble and 
truly pleasant, because they have never tasted it, and asked - 
"Where is the theory and argument which can reform such 
people as these?" His own reply was - "It is difficult to 
change by argument the settled features of character."
The writer has found the same pessimism when 
discussing this matter with some of those in authority in 
rural education; but his hope is that what argument may 
fail to do, external conditions and educational factors may 
accomplish, and that even if our work is delayed for a 
generation or two, it will be all the easier if active 
opposition can be stilled; and it is not impossible, if 
difficult, to turn such into active co-operation.
For it is evident that the forces of scientific 
advance in Agriculture, of enlightened aims and methods
X. Ethics Bk X. Weldon’s Translation, page 344 (McMillan).
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of- education, of wide interest in economic and social 
progress are at the present time converging; and the present 
work has been undertaken in the belief that a judicious 
blending and directing of these forces can mark the opening 
of a new epoch in our country life; which will react 
favourably upon national life; for, despite past losses 
in men and wealth, numerically great, and qualitatively 
greater, agriculture and its connections still employs a 
greater number of the inhabitants of these islands than 
any other single occupation. As Mrs. Masterman, from the 
Chair, at the Conference of Educational Associations, 1926, 
said, "If civilisation chooses to take the risk of putting 
all its eggs in the industrial basket, we risk our all on 
an Institution which has shown itself capable of a great 
number of things, but also of being very easily dislocated.
It is of vital interest even to the people living in the 
towns that there should be behind them a vital and living 
country life".
The probably intentional redundancy only serves to 
compel attention to an undeniable truth.
In another chapter, the writer has attempted to 
formulate certain philosophic principles, which bear upon 
rural life and work; it would appear that a definite 
claim might be made for the superiority of this section of 
community life over other non-rural elements; here, at least, 
we may point out that the common assumption of its inferior­
ity has no philosophical basis.
In passing, one cannot but note the enormous 
interest being taken in the IT, s .  A .  in Rural Sociology 
and kindred matters; it is thoroughly recognised by those 
responsible that pioneer work, in getting adequate progress 
combined with retention of desirable rural elements, is
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most necessary, though difficult.
The Reports of Annual Meetings of the American 
X. Country Life Association afford stimulating reading to 
anyone who has these matters at heart.
But if even an equal balance is to be restored and 
maintained between these two phases of national life, there 
lies before the educator a formidable task; in industrial 
circles there is at the present time increasing effort 
to seek out a means of combining vocational and life aims 
in education, particularly in post-primary education; it 
is the possibility and necessity of similar efforts in 
rural education that we are to consider. It is the present 
writer’s belief that, whatever advance is made in any 
industry, educational, scientific, economic, or social, and 
whatever raising of the general level of intelligence and 
knowledge in the rank and file may be, the well-being of 
the concern as a whole must continue to depend upon those 
who for whatever reason are the leaders.
It is generally admitted that the influence of 
most English Secondary Schools upon the characters of 
pupils Is of greatest benefit in training for leadership, 
provided that school life is long enough for this influence 
to be really exerted upon the pupil.
Good preliminary home and primary education are, 
of course, needed; further development after secondary 
school life should be provided for, but, apart from
X. e.g. Reports of;-
1921 Conference on "Town and Country )
Relations." ) University
) of
1922 Conference on "Country Community ) Chicago
Education." ) Press
1923 Conference on "The Rural Home". )
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exceptional cases of men, particularly gifted, who rise 
to eminence in spite of drawbacks, it is still true that 
we have to look to the higher forms of our best secondary 
schools for adequate training in community service and 
cheerful leadership.
X. Again, various policies of political parties for
re-organising our land system and similar matters are now 
in point, some of a rather revolutionary nature; this is 
not the place for discussing their merits or demerits, but 
it is assumed that, following the traditional British 
custom of moving slowly from precedent to precedent, such 
changes as are made will be gradual; possibly the number 
of small holdings will be increased; possibly the already 
rapid disappearance of the larger estate owner will be 
accelerated; perhaps, on the other hand, circumstances 
will arise under which quite opposite movements will be 
set up; but in any case, the chief burden of local (or 
even wider) leadership, of advance in scientific cultivation 
and economic reform in the countryside will have to be 
borne by the larger tenant farmer or the newer farm-owner.
In connection with political matters and agriculture’s 
X.l. post-war plight, it is significant that an American business 
man concludes that "Agricultural depression is not to be 
altered by political action or legislation in aid”. "The
X. Conservative - white Paper Cmd 2581 - 1926.
Labour - A Labour Policy on Agriculture 1926 T.ÏÏ.C.
Liberal - Land Policy Proposals {Lib.Publ.Dept) 1926.
X.l, Prom, an address to the American Country Life Association
by S.L. Cromwell, President of the New York Stock Exchange.
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gradual weakening of traditional influences is not to be 
deplored, if new sources of leadership can be discovered, 
and a new sense of responsibility cultivated amongst those 
who have been inclined to look to a few leaders to shoulder 
their responsibilities for them”, says the writer of the 
booklet of the National Council for Social Service on 
"Corporate Life in the Village".
Even if our assumption be incorrect, there are now 
sufficiently numerous districts all over the country where 
these conditions prevail to justify a consideration of 
certain definite questions which arise for those responsible 
for organizing and carrying on our Rural Secondary Education.
These questions are - "what sort of leader do we 
want to produce?" "What material do we have to work upon?" 
... and "What means in the way of buildings, equipment, 
curriculum, and above all staffing, and subsequent further 
education can we employ towards securing our aims?"
These are sufficiently clear-cut to be dealt with 
in separate sections.
0O0
c H A P T E R 111. 
WHAT DO WE WART TO PRODUCE?
"Where our desires are,
and our hopes profound",
(Laurence Binyon)
"Some work of noble note may yet be done."
(Tennyson.)
------0 O 0 - - -
The qualifications required for his work and position 
by the ideal type of tenant or owner farmer into whose hands 
for good or evil the chief power of the countryside seems to 
be passing, are staggering to the uninitiated.
He must be energetic, alert and skilful, mentally and 
physically; he must be able to understand and apply rationally 
the scientific advances of his own and former times in so far 
as they affect his operations and stock; his business methods 
must be far-seeing and economically sound; he must be a tact­
ful leader and sympathetic master of those under his employ; 
he must be a willing and, upon occasion, self-effacing co- 
operator with his fellow members in Agricultural Society. 
Farmers’ Union or whatever combinations may exist; he must 
not be so narrow as to take little or only selfish interest 
in parochial affairs, and he must be sufficiently broadminded 
and well-informed to play an intelligent part when required, 
in County, national or even wider public matters beyond the 
limits of home, farm, village or other local organisation.
It may be maintained that exactly similar requirements 
are to be sought in urban leaders of industry and society; 
this is true; but, having regard to the numbers of leaders 
and led in each case, the need for a larger proportional number 
of rural leaders will at once be seen. Even if the huge 
industrialised farms desired by some reformers and already
2existing in some places become universal, this proportional 
difference would still remain, though slightly diminished; 
and though the setting-up of more of these larger concerns 
may yet possibly prove to be one solution of our rural 
difficulties, it is not likely to be a sudden change; and 
in any case must be brought about by men of the proper type.
Moreover, the similar conditions under which many 
urban industries are carried on allow similar training to 
be successful for leaders in various occupations; and, town 
life itself with its closer and more obvious social 
dependencies has in influence of its own; but it must be 
admitted that the case of the agricultural world is different; 
no other industry is sufficiently like it to warrant the same 
preparation, and we shall see that the material upon which the 
preparatory work is done is of a different type from that 
usually associated with industrial and other leadership; and 
without in the least subscribing to the frequently expressed 
opinion, more often heard in America than here, that vocation­
al training or bias can begin at a very early stage in school 
life, the present writer will endeavour to show in a later 
section that some modification in the curriculum, and more in 
the staffing and organisation of the rural secondary school 
should be carried out.
It is not sufficiently realised that we have here 
what are really two necessary principles in all Education and 
which are indeed rather complementary than diverse; we have 
to secure both many-sided interest and self-realisation. In 
the particular problem here considered, can we combine a 
widely cultivated rural mind with special qualities for 
definitely rural leadership and at the same time with the 
requisite modern scientific knowledge and methods? Before 
answering this, it is well to note that In a mind of many- 
sided interest, it is not necessary that all interests should
3be of equal value or power; but a wide interest mar well be 
obtained, accompanied by, or even arising out of, certain 
central special interests; it is the effort of this thesis 
to show that given the right opportunities in staff, method, 
and other circumstances, special attention may well be devoted 
to these particular interests, not forgetting, as Herbert 
X.l. Spencer pointed out as far back as 1873, that mere knowledge
of environment is not Education, but inter-relation and use of 
facts is the thing.
If we assume that at bottom most pupils’ endowments 
are pretty much the same, is there any justification for 
regarding the main duty of certain schools as the training 
of rural leaders?
Subject to the proviso that in this great work the 
school can at most play only about one-third of the part (the 
other influences being natural endowment and previous nurture, 
and post-school life-activities,) we may claim an affirmative 
answer. There is as far as it is humanly possible to see, 
sufficient similarity in the three other factors above named, 
in practically all pupils attending the schools we have in 
mind, to warrant this.
Without advocating ant narrow conception of the work 
of the school or of life itself, we have to stress the fact 
that preparation for LIFE may well be preparation for narrower 
life within a broad LIFE, and special attention to the former 
is not unjustified if at the same time the wider issue is not 
ignored. In this respect we shall later see that staffing 
and similar conditions are really of more importance than 
time-tables and specially biased curricula.
There is another consideration to be borne in mind;
X.2.as Adams has shown, the idea of Education as the culture of a
X.l. Spencer. "Education", p. 90.
X.2. Evolution of Educ. Theory, p. 162.
4human being as such is of comparatively late origin; previous 
aims had been far more ad hoc. Is it to br thought reaction­
ary to suggest that the newer aim is sometimes too ideal and 
needs an ideal world for its fulfilment? And that under our 
present admittedly far from ideal conditions it is wise to 
take account not only of past but of future environment of our 
pupils? And that such a course will in all probability bring 
us nearer to the ideal world than to assume what does not 
really exist?
Eventually it may well be that an accepted habit of 
wide and long secondary education for the farmer’s son will be 
fixed, though it will be difficult to form, and will require 
special organisation to foster it; and it is suggested that 
even then, about the age of 14-16, some modification in the 
rural secondary school as compared with its urban counterpart 
would be beneficial; at present there is something to be said 
X. for some modification of all secondary schools (there is such 
in most primary schools) in order to bring them more into 
touch with things not merely of rural but of human import.
A similar problem will arise later in the consider­
ation of the functions of the secondary school as distinct 
from the Primary and Central Schools. For the present, it 
is enough to emphasise that we are to produce not only the 
best possible farmer, not only the best possible social and
X. There is already some indication of future development 
in this direction; the Board's Annual Biology course 
for Secondary Teachers, Cambridge, is not necessarily 
or even primarily intended for Science Teachers alone, 
or even for Rural Teachers. Pioneer work is being 
done towards a new orientation in School Science 
teaching, in order to avoid the danger of a too formal 
identification of "Chemistry and Physics" with "Science".
industrial rural leader, but a combination of the two; no 
doubt, a difficult task, especially with the material to hand, 
but a task which, successfully accomplished, would lead to an 
almost mechanical solution of most of the rural difficulties 
in English life.
The present Writer, from many years1 experience as 
a teacher and social worker in village life, and as spare-time 
worker on the farm too, would never dream of belittling the 
important national work of the rural elementary school; nor 
would he deny, but wholeheartedly affirm that the past decade 
or two have shown tremendous improvement in the staffing, 
equipment and general work and aims of these schools; but such 
improvement has, in part, only served to aggravate many social 
and other troubles in rural areas; there has been a x^idened 
outlook, a tendency to arouse restless activity, accompanied 
by little opportunity for accomplishing the life aims which 
must go along with these; and one object of the present work 
is to show that without adequate leadership, and improved 
leadership of the village industries and community on the lines 
suggested, any improvement in Education at "lower" levels, 
however to be desired, is rendered difficult, and in the long
The modern American reformer’s attitude to this problem 
is shewn by this extract, "The High Schools do not exist 
for the purpose of preparing for College the relatively 
few graduates who enter College Halls, but for the 
purpose of giving to all who attend them the best 
possible preparation for a happy and useful life in 
society and state".
Brown. "The American High School”,p.363. (McMillan)
Morris. "The Village Collegel' Camb. Press. 1924 on p.3.
"Adult education, rural libraries, and village halls will 
always be fighting a battle already half lost, if, leaving 
the village system of Elementary Education as it is, we 
forget the older boys and girls, and allow the ablest of 
them to be stolen by the Secondary Schools of the Towns" 
and on p. 6. Morris advocates the Senior Central School 
as chief means of future rural post-primary Education.
This point is considered in a later chapter of this thesis 
on Rural Scholastic Institutions, q.v. (The present 
Writer would prefer Senior Central Schools and Rural 
Schools as well).
run ineffective. It is to the Rural Secondary School that 
we ought to look for a solution of the difficulty.
Perhaps this exalted view of the work required 
X. front the Rural Secondary School may appear exaggerated, but
its importance cannot be denied, even by those whose aim is in 
theory a complete system of peasant holdings and a peasant 
community, which is suddenly and violently to take the place 
of the present admittedly unsatisfactory conditions.
Let us now proceed with a more detailed examination 
of the chief qualifications enumerated above.
Whether the future farm is to be the large industri­
al concern, or a huge co-operative centre, or a smaller affair 
worked by the farmer, his family, or one or two labourers, 
physical alertness, powers of endurance, and skill must be 
acquired by all those who work, and, if possible, more by 
those who lead, or by those who have to do both; for example, 
only the man who has milked a particular cow himself can best 
tell whether a second subordinate person is doing it properly; 
and though the thousand-acre farmer, educated (as this 
research has shown some to have been) at Eton and Cambridge, 
may look askance at this, or be inclined to do manual work 
only at long intervals, such matters must he seen to, if 
efficient work is to he maintained. "Why not employ a 
responsible bailiff for such things?” is asked. The reply 
is that where conditions warrant it, this should be done; 
but in' that case the bailiff must be a good farmer and leader 
of men, and his education is the subject here considered. 
Besides, who shall supervise the bailiff? And, ®s we have
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X. In his paper on Rural Leadership before the American Country 
Life Assoc. Conference 1921, J. Campbell advocates special 
training (for rural leadership) of the vocational agricultural 
teacher. Though all would agree that every schoolmaster 
must perform rather more than the ordinary share of community 
service and leadership, it is useless to expect really 
improved conditions until leaders arise from the social group 
t° ?^e ^*e * ^rom the farming classes rather than from ”
their teachers.
shown, conditions on the farm are never quite the same as 
in other industrial concerns. It cannot he too strongly 
urged that whatever may be the case in other businesses, close 
personal knowledge of current jobs must be kept up in Agriculture 
Of course, here arise many controversial questions of land tenure 
limitation of the size of holdings, chances of promotion for 
labourers and so on, which are beyond the scope of the present 
work, but which cannot be altogether ignored. After all, there 
is only so much land in England, and the time may come when we 
have more qualified men seeking to perforra their part in its 
cultivation and control than present conditions will allow; at 
the moment, it is very certain that every acre of land is not 
in the hands of a really capable and educated man; there are 
not sufficient such to go round.
But the insight derived from actual experience of 
certain operations and from the acquiring of skill therein has 
an intrinsic value all its own in affecting the outlook of the 
man who gains it; Robert Burns' descriptions of rural scenes 
and toil ring far more true than the graceful dilettante works 
of Horace, Gray or even Cowper; sea-life is more realistically 
reflected in the works of Conrad than in other tales of sea- 
advanture; in all such cases the level of true humanism is 
higher; and he who can both act and know is a better leader 
than he who can only do one of these.
Moreover, the commonly held idea that most farm 
operations are unskilled is grossly erroneous; let the 
uninitiated try to drive his first furrow, to pleach his first 
hedge, to build his first waggon-load of hay, or even to hang
X. A useful summary of recent researches into the psycho­
physical processes underlying skill is to be found 
in
"Skill in Work and Play", by Prof. T.H. Pear (Methuen) 
vide also an article by Prof. Pear and Miss Burnett in 
Br. J. of Psych. Oct. 1925 on "Motives in acquiring Skill".
8a gate accurately, to say nothing of handling a timid young 
horse, or relieving a travailing ewe, and he will soon learn 
not to "mock their useful toil", humble though it may appear.
So the would-be master farmer must be at least moderately 
accomplished in all that those under him are to do, though 
much of his time will of necessity be otherwise occupied.
Here, as we saw before, recent psychology with its 
experimental work on the processes underlying the acquirement 
of skill, and its revelation of the intellectual and emotional 
accompaniments of physical activity comes in to aid the work 
and understanding of the educator; "Man is something more than 
X. a body loosely coupled to a ghost". Physical and mental 
fitness are but two sides of the same picture, and the 
traditional lack of alertness in the country youth (not alto­
gether unjustified by facts) is a matter for the deep concern 
of the rural schoolmaster.
There should be general agreement, too, with the 
requirement that the future rural leader shall not only possess 
useful scientific knowledge, but should have rational mental 
habits which will enable him to make proper use of the many 
experiments which are carried on at the centres now scattered 
up and down the land. This scientific knowledge need not 
necessarily be profound, but as far as it goes it should he 
thorough, and in the course of acquiring it a sound scientific 
method should be larned; small amounts, with well-defined 
principles, of Chemistry, Physics, Botany, Zoology and Meteor­
ology should be included; this will be considered later when 
the whole curriculum is discussed.
The studies here advocated should provide the 
future farmer with sufficient knowledge and reasoning power 
to make him cease to be the victim of the plausible seller of
X. Dr. Burt at British Association Meeting. 1923.
too expensive manures or food-stuffs, or even of his own 
enthusiasm for experiment the failure of which could be fore­
told by anyone with requisite knowledge and experience; on 
the other hand, it should tend to rouse an enquiring mind to 
action, and lead (where needful) to a break with deadening 
tradition.
Book-keeping and farm accountantancy have long been 
taught at a number of "rural-bias" schools; but it seems far 
more important that the history and geography which underlie 
a thorough understanding of economics and the business of 
marketing should be well-known, even if the knowledge is to 
be used in the future only as a means of following the mutual 
operations of the co-operating society of which the farmer is 
a member. The writer’s experience and observation have 
revealed an appalling neglect or ignorance of many of the out­
standing facts of Industrial History and Economic Geography.
Accuracy and speed in systematic book-keeping are 
necessary in their proper place, and some larger industrialised 
farms, e.g. in Lincolnshire, are carried on in a more business­
like manner than elsewhere; indeed, a strict application of 
principles of accounts to all farm operations would sweep away 
many misconceptions among both farmers and their critics. But 
a knowledge of broad economic principles and general world- 
commerce is surely of at least equal importance to the future 
farmer, and the power of wise action which results from a 
thorough education is of more value than either of these.
It is easier to agree that sympathy and tact, with 
courage and a sense of discipline, are needed by any employer, 
than to lay down rules for providing these essentials, and the 
problem will need careful consideration later on when the 
effects of school and home life are dealt with; here it is 
enough to point out that without such traits the farmer is not 
likely to be faithfully served, and he is a man far more in
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personal contact with his workers than most other employers; 
he may be rather compared to the small master-carpenter in a 
business of his own than with the head of a large business 
employing hundreds or even thousands of men; how far even 
this latter needs the traits which we are considering need 
not concern us now; the future farmer must resemble Amyas 
X. Leigh in the sea-fight rather than the Spanish Don; '’The 
black-plumed Senor was obeyed, but the golden-locked Amyas 
was followed".
It will be also an agreed point that the education 
of all our agriculturists should attempt to give both a 
patient endurance of the caprices of an unreliable climate 
and at the same time a scientific foresight and method of 
combating these with some hope of success.
If the points here elaborated are secured, one 
would expect little difficulty about the relationship of the 
farmer £o the fellow-members of his profession; possibly we 
have here the greatest cause for the slowness of development 
of co-operation in all branches of English Agricultural life 
in the past two centuries; a remarkable fact, when one 
remembers that for most of our earlier peasants and rural 
folk, co-operation had been for many generations the keynote 
of all their village life; whatever drawbacks to the ener­
getic and progressive farmer may have resulted from common 
grazing and other ground, there must have existed at least 
some form of team-spirit; on more than one occasion in 
history we find that the country-folk of whole counties rose 
against oppressions with at least some show of union, 
especially if some leader appeared who possessed force of 
character as well as a realisation of the exact situation and
X. "If »tesn»t hands together, »tes nothing",
John Galsworthy In the "Freelands", 
quoted by Mr. J. Wyllie of Wye Agricultural College 
in an address to Farmers’ Club, March, 1927.
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complaints of those under his guidance.
Recent economic depression and, let us hope, higher 
motives, drawn possibly from a realisation of some of the 
lessons which the sacrifices of 1S14-1918 have taught, are 
leading our farmers to more and more united action; there is 
no doubt that the present National Farmers’ Union is by far 
the most representative and most widely influential society of 
its kind that has ever existed in England, though the co-operation 
of many of its members may not be very hearty when personal 
sacrifices have to be made, and though many members regard it 
as a necessary evil in the way of self-defence. Is it too 
much to hope that by starting with another footing for the 
next generation (not ceasing to do whatever is feasible for 
the present one) we may obtain not merely defensive action, 
but united and whole-hearted progress in other directions of 
mutual help?
The writer has met many of the leaders of this 
Union and can affirm that this wider social spirit is already 
at work among them; and too rapid progress among the 
backwoodsmen type cannot be expected. This problem is 
referred to elsewhere. A more humanistic social spirit must 
be secured, not by force of outward circumstance, but life-giving 
and inspiring from within. And it may he stated without 
any vindictiveness that the man who prefers complete isolation 
in his profession will soon be out of the profession altogehter, 
at any rate as a leader and probably as an employer too. One 
of the chief reasons for past stagnation has been the widespread 
if unconscious notion that the tenant of land is to use it 
as a means of mere living; if all immediate family needs 
are on the average moderately satisfied, and if rent, rates 
and taxes can be grumblingly paid, then, It is considered, all 
that can be expected from the land had been obtained; it Is the 
old idea of every man dwelling in peace under his own vine and fig-
12
tree? few have realised what recent events have very 
forcibly shown, that the land is a national resource, and 
must contribute its share towards the national prosperity, to 
say nothing of the provision of a sturdy race to keep up the 
supply of material to fill the gaps which are unavoidable in 
a modern urban industrial population, in spite of the enormously 
increased improvements in sanitary and other conditions.
Quite recently a Southern farmer declared to the writer 
that the only way in which a tenant farmer could be comfortable 
and pay his way was to be the tenant of a landowner with urban 
interests and a good annual income derived from a town industry; 
this annual income was to be spent in the country districts.
I found that he had never entertained the idea of a wealth- 
producing countryside, or even the wise laying out of the land­
owner's surplus capital on improvements which might be expected 
to pay for themselves in course of time; no, it was mere 
expenditure in the country of the money made in the town that 
he wanted. Shortly after this, I mentioned the conversation 
to a secondary schoolmaster in the market town of the district, 
and found to my astonishment that his attitude was exactly the 
same as that of the farmer; the purpose of existence, as far 
as the countryside is concerned, is to vegetate, to be kept 
going by a direct or indirect levy upon the wealth of the town.
Of course, one can see that this attitude is partly 
at least due to the prolonged superiority in wealth of the city 
over the village. Later inquiries showed that the farmer in 
question was a prominent member of his particular society, of 
several local governing bodies, a manager of local schools, and 
a tenant of several farm holdings which had successively been 
brought under his control; also that the schoolmaster was 
mainly responsible for the further education of most of the 
farmers' sons within a very wide county area. Perhaps this is 
an extreme instance (though similar facts were found in other
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places), but drastic changes in the organisation and provision 
of a wider economic education are surely indicated for rural 
areas like the one in which it occurred.
"As a result of co-operative selling of tobacco by 
American producers, the price to the producer was doubled 
after one year’s working, without any increase in price to 
the consumer".
Of course, urban industries must be prepared to back 
up the work of the agricultural community by economic or even 
political support; another fact which has not been widely 
recognised, this time by the urban dwellers. To the old 
saying that "one half of the world doesn’t know how the other 
half lives", one feels tempted to add "and doesn’t care either".
It is worth while to note that recent psychology 
comes to reinforce the reformer’s position in this matter by 
its deeper researches into the main springs of common action 
among human beings, just at a time when world-movements and 
the march of events have fixed men’s minds on the same pheno­
mena; though, indeed, many writers on ithics and Sociology 
had previously pointed out the necessity of common action even 
for individual development towards higher things. "No man 
liveth unto himself alone" is not a mere statement of an event, 
or a precept in human affairs, but a primary condition of the 
possibility of human existence as we know it; indeed, we can 
go as far back as Aristotle for the well-known statement of this 
principle - To live alone, one must be either a God or a beast. 
But this is only just now beginning to be seen by the majority 
of our rural dwellers.
This new and more intimate interest in the value of
X. Article by A. Sapiro on "The Economic Education of the
Farmer", Page 53. (Report of American Country Life Assoc. 
1921).
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co-operation with the fellow-members of his profession is 
already leading the more alert countryman to see that he has 
a duty to his village, his country, and other wider organisations, 
whether for government or any other activity; he sees that the 
ideal countryman, like the ideal townsman, must be as far as 
opportunity allows, a true "citizen of the world"; whether 
it is better for this attitude to be explicit or not is a 
matter to be considered when discussing the influence of 
school life later on, but the point here noted is that the 
man whom we ’want to produce must have this trait; it matters 
not for the present purpose whether he has it without asking 
himself if "the eye of Duty be on him", or. whether he "relies 
upon the genial sense of youth", though indeed it is well 
for him to have definite principles upon which he can rely 
"in case of need".
Now for the majority of farmers who have reached 
this position or anything like it, in the present generation, 
the process has been a long and not altogether pleasant 
experience; but there is no reason why it need be so; there 
is every possibility, through the influence of a properly 
organised school life, of the same or a better result being 
obtained by a converse process, so that the farmer’s son may 
bring to his life work tendencies and habitudes leading to 
all the activities mentioned above; that is, he will strive 
X. to be a man first and a farmer afterwards; and to treat his
fellows in the same order. For, as Orr very well sums up
"The progress of Agriculture depends
(1) On Man’s knowledge of nature, of soils,
of seeds, and the proper way to handle them".
(2) On his knowledge of human nature and of the 
way in. which men should treat each other in
X p. 19. Hist, of Br. Agrie. (Oxford Press),
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order to preserve their contentment, and their
loyalty to each other in a common enterprise”.
But, Orr goes on to remind us, "if a plan intended 
to secure fair play does not also secure economy and efficiency, 
it is bound to fail”.
The means to this end are discussed later; here 
it is indicated in advance that the primary, or even the 
central school, be they never so efficient or high-toned, are 
usually prevented by mere brevity of time from a thorough 
accomplishment of what is needed; even the best secondary 
school requires later influences of the right kind to drive 
home the beginnings which have been made, and it is an 
unfortunate and degrading fact that, except for some shining 
isolated cases, the post-school influences upon the average 
farmer’s son have tended to destroy rather than develop the 
altruistic characteristics for which the English Secondary 
School is rightly famous; while the actual influence of the 
secondary school upon him has been of little value owing to 
his short school life and its failure to stimulate his interest 
either in his surroundings or in human relationships.
These characteristics, which the Young Dane can 
derive from his Polk High School, and which are not particularly 
noticeable or emphasised by the Danish Secondary School (this 
was admitted by two prominent secondary Masters in Denmark) are 
allowed to be the peculiarly English schoolboy’s traits, and 
how few of the boys we are considering get what they might 
from their schoolsJ There is, too, one matter in which the 
Danish and French secondary schools are superior on the whole, 
that is, in sheer power of teaching; this is another point 
which will have to be dealt with later on. It is comforting 
to be told, as the present ’writer was told by a Danish 
secondary assistant master, that some Danes are hoping for great 
benefits by adopting more of our prefect sjstern in their larger
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secondary schools.
It matters little where this spirit of loyalty and 
leadership is obtained, but one must point out that we have 
very little opportunity in England for getting it from such 
institutions as the Danish Polk High Schools; one has to 
X. see these at work to understand fully what they can accomplish.
It Is true that the corporate life of the Agricul­
tural College and Farm Institute can do much, but it is a 
fact that at present, only a small percentage of the persons 
we are considering pass through these places.
An attempt has now been made to answer the question 
with which we set out - What do we want to produce? It has 
been shown that only a superman could fulfil all the require­
ments here given; but the demand for very similar traits Is 
being met with fair success in other walks of life, and 
though, as has been shown, a greater proportion of men with 
powers of knowledge and leadership is required in agriculture 
than elsewhere, there ought not to be the great disparity 
between the two cases which exists at present.
It is high time that everybody in Agricultural 
circles and rural educational circles alike realised the 
necessity of clearly formulating some such aim as has been 
outlined; possibly details might be added or taken out, but 
it is claimed that substantially the requirements are as 
stated; moreover, they do not clash in any way with the 
development of individuality which all Education must provide. 
But from the Writer’s correspondence and personal contact 
with representatives of educators and practical agricultur­
alists in areas stretching from Cumberland to Sussex, and
X. Of the many books connected with educational lessons to 
be learned from Denmark, the following are noteworthy:-
Rider Haggard. Rural Denmark and its Lessons (Longmans) 
Foght. Rural Denmark and its Schools (McMillan)
Begtrup, etc. Folk High Schools of Denmark (Oxford Press) 
Harvey & Rippien. Denmark and the Danes (Fisher Unwin)
17
from Devon to Lincolnshire, the general failure to keep this 
IN VIEW is only too plain; either there is no special con­
sideration of the matter at all or there is definite opposition 
to any form of teaching which gives more than the three R»s, 
though some farmers add to the latter a knowledge of Chemistry 
and other science and manual training hearing upon Agriculture. 
There is, too, the Educator who declares that no special 
consideration ought to be given to the case of the would-be 
farmer, that the secondary school as It exists is there for 
him to attend or not as he chooses, and for him to receive the 
peculiar English training which it gives; the very plausible 
argument being that the time for specialisation comes afterwards 
at the Farm Institute or Agricultural College, an argument which 
may be much more in place in another generation; even then, 
as we shall see, some modification of staff, curriculum, and 
examination syllabus will be needed; and there is the farmer 
who asks that only what is of direct use to the boy in his 
later life shall be studied, and demands the omission of what 
by the all-too common opponents of Education in general Is 
termed the "frills of Education". And these failures to make 
the best of our schools are manifested at a time when all 
circumstances are making the need for improved rural leaders 
a very sore one.
Still, even since the present definite research began, 
a gradual improvement is indicated, and all along there have 
been splendid exceptions, to many of whom thanks are due.
It will have been noticed that we have purposely 
confined our enquiries to the qualifications needed by the 
future rural male leader. The reason Is not that this is a 
fundamentally distinct problem, or that the farmer’s wife is 
less important either on the farm or as a social unit than her 
husband; indeed, her preparation for life and her part in the 
home and in the outside rural community are perhaps of greater
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importance than her husband’s; but, in the first place, we 
have as yet no systematic form of co-education in secondary 
schools, though very valuable pioneer work is going on in one 
or two; secondly, one or more of the present farmer’s sons 
is almost certain to become a farmer, while it may well be that 
the daughters will sever their connection with rural life when 
they marry; (the brothers may take wives from the urban areas); 
thirdly, the present customs of land tenure, culture and manage­
ment make the male leader outwardly in all cases, and wholly 
in many, the more prominent person.
If the large industrialised farm becomes more widely 
the fashion, these factors will certainly not tend to decrease, 
except in so far as the tenant of the small farm becomes a 
working foreman on the larger in return for his loss of tenure; 
if the smaller and more "family" type of farm, becomes the 
customary rule, there will then be need for careful consider­
ation of the preparation for life of the future 'wife and rural 
female leader; still, many of the principles here set forth 
will be applicable in that case. There is, too, the problem 
of the city man’s son who takes to farming as his life’s work;
I have usually found that this type is well trained at the 
Agricultural College. For the present the problems raised 
are quite sufficient.
Before passing on to the next section, it is well to 
ask how far the aims here put forward are in agreement with 
those recently formulated by prominent educationists. Before 
doing so, it may be pointed out that, whatever general aim be 
adopted, it is quite proper to modify one’s procedure within 
the limits chosen, in order to meet special purposes which can 
be reasonably undertaken before the close of secondary school 
life at the age of 16 or so; also that the more general (and 
therefore generally acceptable) the statement of the prominent 
man in educational circles may be, the more must we consider
19 -
the possibility of interpreting it in the light of our special 
needs at the time.
With this proviso, let us take the following as a 
representative statement:- "The aim of education is the 
discovery by man of himself, and his use and enjoyment of his 
powers; it is the discovery, also, of a world in which he must 
intelligently and loyally play his part; it is the discovery, 
further, that this world, material, thronged with men and 
women like (and unlike).himself, to whom he owes -plain duties, 
and from whom he receives services, is more than material and 
temporal; that it is a system of relationships, spiritual and 
eternal, to he apprehended by imagination and faith".
This very comprehensive statement of Prof. Campagnrc 
goes in many ways beyond the scope of our present thesis, 
simply because it shows that education and life are co-durational; 
but it is also clear that in the earlier pages of this section 
we have elaborated many points which are the foundations of 
education as he conceives it. Perhaps the most prominent 
matters are those relating to intelligent use of human powers in 
one’s particular place in human affairs; and to the reciprocal 
play of duty and service. It is beyond the limited scope of 
this thesis to deal more than very broadly with the climax of 
Professor Campagnac’s statement, which may be best summarised in 
X. his own words "To be in the world but rot if it is the purpose 
of education". In passing one must just note with profound 
regret the failure of many rural clergy to take a really 
effective lead in promoting the aims which we have out-lined; 
something more than a genial acquiescence in the social and 
economic troubles of the countryside is surely needed; but 
as we shall see in the parallel case of the majority of Rural
X. Address to C.L.V. Ed. Course Aug. 1926. Reported in 
"Teacher’s World", Sep. 15th.
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X.l. Secondary School Staffs, no thought of qualification for this 
special service is usually taken, when appointments are made.
To the present writer it was stimulating to find 
that the distinguished educationist quoted above, admitted that 
X.2. though his tastes and habits have become predominantly "bookish”, 
he found a higher satisfaction in an early morning walk in 
summer over Gloucestershire fields with his dog.
Again, the aims of education here put forward are 
plainly consistent with the rather wide statement of Herbert 
Spencer that "complete living" is to be sought; for failure 
to secure any of the traits enumerated would necessarily lead 
to a narrowing of the activities of the individual, and make 
for an incomplete life, outwardly and inwardly.
So, too, we may quote from a recently printed essay 
discovered among the papers of the late Professor Tard - "To 
draw out and develop individuality is the first concern of 
all education". Surely the preparation for leadership, 
accompanied by self-effacement when necessary, and the will 
and ability to work in one’s calling and in the narrower 
personal ’world in the light of modern science and sociology 
must be taken to fulfil this; though in rural circles one 
must bear in mind that "individuality" has too often been
X.l. Since writing this paragraph, I have noticed that the 
particular problems of country life are to be the main 
study of the Church Congress at Ipswich Oct. 4 - 7th. 1927. 
This is a very welcome sign, though there still remains the 
principle, "Put a man in a place, and let him find out 
about his work later".
Doubtless the principles of Christianity are worthy 
of universal adoption, but the man who can teach and carry 
them out in a rural parish may need different qualifications 
and life-experience from those of his urban brethren.
At 1917 Conference on Hew Ideals in Education, Mr. 
R.G. Hatton, speaking on the problem, of the Rural 
Continuation School, said, "I must candidly admit that, 
except in one or two instances, the country clergy have 
been no aid".
Page 71 of Report.
X.2. Professor Campagnac in address C.L.V. Courses.
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Synonymous with ignorance and wilfulness»
The principles of "The yew Education" as laid down 
by the Hew Education Fellowship illustrate perhaps best what 
the leaders of Educational progress are aiming at now; 
briefly they seek to release spiritual and creative power in 
the child; to secure discipline without enslaving any 
spiritual faculty; to give free rein to interest; to lead to 
co-operation rather than competition, and to "develop in the 
child not only the future citizen ready and able to fulfil 
X. his duties towards his neighbours, his nation and Humanity as 
a whole, but also the man conscious of his own dignity as a 
human being and recognising the same dignity in every one else".
It only remains to state that, after consideration 
of the way in which his aims coincide with these general 
propositions, it rests with the rural secondary educator to 
apply himself to the narrower sphere within which his work is 
to be done. The question now arises, our particular aim being 
clear, what material have we upon which to labour?
■ - -0O 0—
X. Extract from definition issued by the N.E.P
C H A P T E R  IV.
What material has the Rural Secondary School to work upon?
"In prolonged interaction between environment, 
occupation, and family life, there evolve 
certain human dispositions and social traditions".
Ch. IV "The Coming Polity”
Branford & Geddes.
"A wit not over dull but hard, rough, ...... if it
be at first well-handled by the mother, ... and 
rightly smoothed by the Schoolmaster, ..... proveth
always the best".
Roger Ascham.
------ 0 O 0 - - -
Broadly speaking, of course, the answer to the 
question propounded would be, "The ordinary young English male 
human being". But this reply, even if elaborated in accordance 
with all the recent doctrines of biological psychology, will 
not be sufficient for our purpose; without entering into the 
now almost time-honoured controversy of hereditary versus 
environmental factors in human development, (Professor Thomson once 
pithily remarked to the present writer, "Environment cannot make 
bad seed good, but it can stop good seed from growing properlyl1)" 
it has to be recognised that in most cases, the future farmer 
entering the Secondary school at about eleven years of age (only 
too often 13, or even 14, if allowed) is not the average young 
male.
His peculiar environment has already scored very 
deep marks of a special kind on the hereditar;/- material of his 
character, and both factors have been directive forces of an 
unusual type in his general make-up.
Again, we have to meet the contention, quite reason­
able at first sight, that something like this can be said of 
every bit of human material coming into any secondary school; 
our reply is that having regard to the almost unique influences
(we shall consider them in greater detail presently) and having 
regard also to what we have stated as our ideal product, there 
is most certainly ground for regarding this as a special problem 
and for our treatment of it as a fairly distinct section of 
the whole secondary system of our national Education.
Now, in the past, it may have been safe to enumerate 
rather dogmatically the main features of the average farmer’s 
character, though the writer's life experience and recent re­
search, among these men has tended to make for very cautious 
generalisation in this respect. It is safe to say that the 
modern farmer is much less of a fixed type than we are led to 
suppose his father and grandfather were, and there is every 
indication and hope that as the environmental influences are 
being greatly modified - and here we must place the mother's 
influence, and improved rural social conditions as being very 
dominant - this adherence to type will become even less pronounced.
But even if we make due allowance for varied and 
exceptional cases, and even if we recognise fully the great 
need for any educator to consider individual differences, and 
not to base his judgment on doubtful generalisation, the thesis 
is submitted that there are sufficient general features, both 
hereditary and otherwise, to warrant the formulation of certain 
general precepts concerning the pupils above mentioned. To 
whatever extent home and other influences upon the farmer’s son 
may have been modified recently, at least a generation (and 
very probably more) must elapse before there is any possibility 
of approximation between the educational position in the rural 
middle classes and that in the towns. Besides, many impersonal 
factors will always remain much the same; the daily, yearly 
routine of farm life and work (not to be ignored but definitely 
to be used in education), and the perennial struggle with nature 
can only be modified gradually, and never completely changed.
We now pass to a consideration of the general
3hereditary factors in the farrier type. Neglecting the 
insignificant number of those descended from professional urban 
classes who have taken to farming (and many of these must really 
be descended from ancient peasant stock), can we say that certain 
main definite characteristics are handed from generation to 
generation, apart from the minor personal differences in 
individuals which are to be met with in all ranks of human 
society?
In the main, our farmers are descended from the more 
important yeomen who successfully survived the enclosure period; 
from reeves and other officials like the one in Chaucer*s 
Prologue, who had saved enough to become tenants or copyholders 
of much of their absent lords» demesnes; from lower yeomen 
types whose patient industry and frugality during several 
generations has enabled them to rise from labourer to small­
holder and thence to the farmer of a larger tenancy; from 
successful rural artisans, or master tradesmen, who have passed 
from the stage of holding a few acres to supplement their 
vocation, to that of completely relying upon the land for a 
livelihood; and in a smaller number of instances, from lesser 
manorial lords whose families preferred to remain on the land 
after the breaking up of their system, and from the younger 
branches, or from pensioned servants and retainers, of great 
landowning families; also, in more remote and hilly districts, 
from hunting or raiding stock of a virile kind. Marriage 
outside these particular groups has been infrequent, and even 
when a town maiden has been brought home to be the mistress of 
the farm, it is probable that her own descent has not been many 
generations removed from country folk. A fixation of certain 
characteristics is thus likely and, 'in fact, is to be found.
It is obvious, taking a long view, that the hereditary factors, 
if they are to count at all, must be those ’which have led to 
the persistence of these land-cultivating families since very
early times. Common observation leads at once to fairly 
definite marks; sturdy and robust physical features, the 
unity of which with accompanying mental and moral traits is 
now becoming a serious branch of psychological study; popular 
proverbs and epigrams have long noted this connection; a 
certain self-reliant doggedness is usually prominent, though 
strangely accompanied by a hesitation and lack of articulate- 
. ness, which is often, quite erroneously in the writer’s opinion, 
taken to be stupidity or moroseness; there is also a deep- 
rooted regard for family, district and nation, rising at a 
orisis above the usual selfishness, and one cannot help feeling 
that there is more than the mere effect of habit or custom in 
this; is it too much to suggest that these are fixed character­
istics derived from Teutonic or earlier peasant ancestry, 
perhaps merged with both hunter and pastoral traits of Celtic 
tribes?
So, one finds, as after all, one might expect jto 
find, when comparing this list of the main hereditary tendencies 
of our rural folk with what can be gathered from the history 
and literature of our race, that these characteristics are 
typical of our Anglo-Saxon-Celt!c. stock, and, in reality, the 
heritage of the townsman quite as much as of his fellows in 
the countryside.
In what then, must the distinction be? For there is 
an undoubted distinction between the general traits of the two 
classes in England.
Plainly, it must be due to factors (a) of at least 
partial selection, by which the more venturesome and reckless, 
and perhaps less steady have left for the towns, and (b) of 
environment, whether these are merely local and temporary, or 
(c) of the very effective cumulative kind, now termed "social 
inheritance”.
A suggestive book on 
Physique is that of
the connection between Character and 
ketschmer. (Kegan Paul 2nd edn.1925)
X.
The following successive generations have been noted 
in one district 'by the writer; a wider survey by some organis 
tion such as Leplay House would provide useful material for the 
sociologist; in each case the first-named is the earliest 
generation of the series:- Farmer, farmer, miller, miller, 
farmer: Farmer, inn-keeper, farmer, farmer; Doctor, architect
farmer {this series is uncertain): Village shoemaker, farmer; 
Labourer, baker and general store-keeper, farmer; Landowner, 
landowner, landowner, (in all cases farming part of their own 
land): Farmer, farmer, butler, farmer, farmer: London, milk-
dealer, farmer, farmer; Labourer, stud-groom., farmer, fanner; 
and four cases where for at least four or five generations, and 
very probably longer still, farming has been the family occupa­
tion; in two of these canes, the farmstead had become known 
by the name of the occupier, and in another the family had 
actually become known locally by the name of the placel
It has often been pointed out by educational writers 
that by means of this social heritage, we may explain character 
is tics evident in each successive generation, without implying 
the possibility of the congenital inheritance of acquired 
characteristics about which a controversy started by Lamarck 
has long raged. Indeed, recent experiments carried out by 
McDougall at Harvard would seem to show that it is unsafo to 
deny the possibility of such handing on of acquired tendencies; 
still the matter is n ot yet settled, and as far as our present 
purpose goes, it is sufficient to have shown that whether“ 
congenitally inherited, or "socially'’ inherited, there are quit 
definite characteristics observable in the average rural type.
Perhaps the most prominent of these has been due to 
struggle through many generations against the forces of nature,
X. McDougall»s article in the Br. Journal of Psychology, Aprh 
1927, was subjected to searching critic ism by Miss Hazlitt 
July, 1927. i : l - ,
and against the machinations of dishonest and cunning exploit­
ers of rural simplicity and ignorance, and against the feeling 
of isolation and inferiority to more travelled, persons, for it 
is not all rustics who have sufficient "natural philosophy” to 
hold their own against the irrational gibes of those who have 
been bred ''inland”, and at court.
So that when times are not altogether bad, it has 
become traditional to conceal the fact; and there have been 
all too many periods and seasons when times really were so 
bad, that traditional carefulness and economic use of avail­
able resources have necessarily developed into definite 
meanness in some cases.
Hence, we find low wages to employees (curiously 
enough, often maintained at a low level to avoid letting a 
neighbour down), some indifference to the distress of labour­
ers 5 dependents, some exploitation of child and female labour, 
retarding of social improvement, definite hostility to expend­
iture of public money for common and often necessary ends, and 
unwillingness to co-operate with fellow farmers, or distrust 
of their fellow-members in a society.
It is interesting to note that most of these 
characteristics were to be found in many leaders of industry 
in the earlier years of last century, and even now the spread 
of more enlightened habits has not affected all of them; can 
we wonder altogether at the persistence of such traits in 
rural circles? Can we not, however, hope for as rapid or 
more rapid change now that we are in a bettor position to see 
causes and remedies; now that we are able to appreciate more 
exactly the benefits and faults of "industrial” methods; now 
that we realise the fact that rural folk, while possessing
X. Pullbrook (English Country Life & 'fork. Batsford) has an 
interesting summary of common rural traits in England.
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many of the less desirable traits of former town leaders, have 
never quite lost the better, homelier, more human characteristics 
of the race; and now that, as this work is intended to show, 
we are in a position to organise a definite system of secondary 
education which can benefit by the successes and failures of 
our higher schools during the past century? For we have now 
reached about the second generation since early and middle 
X. Victorian days when Thring, Arnold and others began a new era 
in Secondary Education, and though it is true that not many 
grandfathers of our present country farmer youths went to 
Secondary Schools, most of their fathers have done so; even 
if they have had little direct benefit from this, it has never­
theless been a means of setting up a tradition whereby the 
farmer*s son at least attends a Grammar School; and the rural 
habit of sticking to things as they are sometimes has the 
advantages of its defects.
The writer has been fortunate enough to get into 
touch with a number of retired farmers who have vivid re­
collections of their school days at a small Grammar School 
nearly seventy years ago; only one had learned Latin (most of 
them said that the school had two distinct sections, known as 
the Latin School and the English School) and not one of the 
others could remember getting anything more than the three R«s, 
though all to a man had been impressed by the idea of the 
wonderful character and learning of the headmaster, a clerical 
Fellow of Trinity College, Cambridge.
But, though in each case the fathers of these "old 
boys" had not attended such a school, in every case, their sons 
had done so, and in two cases, their grandsons wrere already 
attending the same school. Plainly, the habit above mentioned 
is becoming a traditional force.
X. Ar cher, itqec. Educ. in the 19th Century", ;ar;b. Press 
1921.
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There is the further point, too, which one of these 
veterans very wisely insisted upon, they had had little 
opportunity in post-school life for social service in the way 
of Local Government, an undoubted means of enlightenment and 
sacrifice which the later generations have had; how the 
opportunity has been used is another question.
In some cases we find that a position on the land has 
been maintained during the very difficult periods through which 
English farming has passed, by means of intelligent advance in 
cultural and breeding methods, by cheery and energetic indepen­
dence, by carrying on a tradition of good husbandry, and by 
discreet use of circumstances; but it is beyond doubt that 
in some instances the family holding has been preserved, or 
upon occasion, extended, by servility to authority, by cunning 
if not dishonest dealing, or by a care of resources amounting 
to definite meanness. These traits cannot all be due to 
purely hereditary factors, but some, no doubt, go very far back 
in the struggling line of peasantry or serfdoia.
But even if it could be shown that most of these less 
desirable tendencies were hereditary, the only effect on the 
present study would be to throw additional emphasis on wise 
and scientific early training, principally in the home; 
recent psychology shows plainly that the distinguishing traits 
in personality are far more the result of different directional 
X.l. training and compounding of hereditary tendencies from the
earliest stages than the direct unalterable outcome of instincts 
which cannot be modified or restrained. Even intelligence,
X.2. about which so much is being written, is a potentiality. Adams 
points out; and the same may be said of practically all prime
X.l. e.g, Tansley. "Hew Psychology" Ch. V.
and McDougall "Social Psychology" passim.
X.2. "Modern Developments in Educational Practice", p. 6 8 .
(Univ. Lon d. Press.)
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factors of human strength and weakness.
The more "natural" characteristics of the farmer type 
thus appear to he very far from what the educator could wish, 
though not so retrograde, or so firmly embedded as to lead to 
despair of reform and development.
There are even more hopeful signs when we consider the 
influences upon personality which come into play later; those 
due to wider is less intimate, environment.
We have already noted the possibility of modifying 
the maternal influences, always very powerful; there does not 
seem much likelihood of any wider imitation of the working 
peasant wife of Belgium and other continental countries in 
England; and, indeed, there are reasons for opposing this, 
though the rather sordid financial benefit may be admitted.
On the other hand, the great national work of the land-girls 
during the War showed what can be done; still, this has little 
bearing on our present consideration, the woman’s influence on 
the future rural leader.
Even the small-holder’s wife may be a better help 
meet for him by other means than heavy physical toil in the 
fields and the domestic and social spheres are those in which 
the mother of the future rural leader can work best, though a 
sympathetic and intelligent interest in the work of the farm 
is a splendid asset to a wife; and under present conditions 
with greater opportunities for discussion of infancy, childhood, 
and other domestic, economic, and social matters in village 
institute, or, even wider realms, the farmer’s wife is now 
beginning to take her rightful place; indeed, as we have shown, 
there would be a good case for special consideration of her 
education. "If you can better the homes of this country, all 
other questions which relate to social agricultural progress 
will rapidly resolve themselves".
We shall later see that there is as great need for
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study of Biological Science in the town as in the country, and 
it is equally true that the future mothers need this training 
at least as much as the future agriculturist. Here it is 
enough to point out that the educator may find the nearest way 
to his aim hy following up rightly the maternal influence (in 
the meantime helping to Improve the general home conditions 
now existing); this necessitates careful consideration of 
what that influence has been; we are getting familiar with 
such expressions as "those first five years", and there is 
sound scientific reason for concluding that subsequent alter­
ation of habits is difficult and in many ways impossible; 
many, if not most, of these early directional impressions of 
environment are very surely, if obscurely, derived from the 
maternal influence; and there is no doubt that Kidd was just 
in his estimate of the part to be played in future social 
X. growth by the influence of Woman.
But to proceed with our consideration of the present 
environment of the future fural leader. It is certain that 
the mother’s influence is gradually being widened; it is also 
true that, himself the victim of many retrograde influences 
in the past, the father is now, by very force of circumstances, 
playing a different part in the environment of his son, than 
was the case in the farmer’s boyhood. Paternal precepts and 
customary phrases, no doubt, may have changed but little; but 
paternal example cannot be as it was; for modern social movements, 
inventions, and other broadening influences cannot be removed; 
yet tradition dies hard, and there persists much dogmatic 
condemnation of "new-fangled" notions. Still, no amount of 
this railing will remove the obvious help given by such things
X, "Science of Power", especially in part dealing with the 
conditions of social progress.
Ref. also Nunn p.152 of "Education, its Data h First Prin­
ciples" on need for "Woman Morality" in future social life.
Vide also later chapter in this book on"Home and Social 
Influences".
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as wireless weather-reports, or by rapidity of motor-transport, 
or by the mutual benefits derived from sharing in Local 
Government or from membership of a Farmers' Union; though the 
farmer may still rage quite righteously against unjust economic 
or political disadvantages, climatic vagaries, losses through 
epidemic diseases, and other perennial troubles. However, the 
point is that the educator of the future rural leader must still 
take account of the fact that many of his pupils are imbued 
with the idea that townspeople spend their days exploiting the 
farmer.
Again, this pupil is usually already a prejudiced 
grumbler on labour matters; the rural exodus, economic dif.ficu 
ties, some educational deficiencies and modern amusements 
prevent the existence of a great mass of skilful and intelligent 
farm labourers who are encouraged to give of their best by any 
prospects of increased rewards or improved conditions; how 
far the farmer himself, or '’things in general" can be held 
responsible for this does not concern us here; but the attitude 
of the pupil to those below him. in the social scale, and to 
townsmen generally is not what could he desired; and by the 
time he reaches the secondary school, he has usually drunk 
deep from his father's fountain of prejudice on this score.
How far many of these less pleasant traits are due 
to a natural transference of irritation against forces of 
climate and stubborn soil, over which man has little control, 
to persons and circumstances upon which he can vent his 
feelings is not for us to determine here; hut we may point 
out the possibility, ,if not probability, of this being the 
case. On the other hand, in perhaps fewer cases, quite 
opposite results have appeared; grim struggle and weary toil 
led Piers Plowman to a Christ-like patience very different 
from the abject stupefaction of the "Man with the Hoe", and 
Robert Burns to a passionate zeal for human freedom and kind­
liness to all living creatures. Traditions of hospitality
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c)
(d)
and other recognition of common human interests (one finds them 
more permanent, if slightly less riotous, at Dinglev Dell than 
at Lant- Street, the Borough) are not by any means purely urban 
characteristics; the work of the educator is to develop these 
social traits wherever he can find them, and it is more 
particularly from such cases that the ideal type of future 
rural leader will be secured.
But for the presen 
istic traits is what we have 
of the whole problem, viz:
t, the infrequency of many hunan- 
to note, together with the paradox 
that many rural homes are still
dependent on their own resources and leisure for cultural 
leisure and literary, musical and other art influences, and
that all lasting and sound development must be from within - 
outwards. We cannot thrust culture into the rural community; 
we must aid it to grow there, grafted on the native stock.
■These are all perhaps rather obscure mental habitudes 
and we shall now proceed to examine the more obvious mental 
powers and content of the average farmer’s son. Before doing 
so, the writer cannot help quoting from writers and speakers 
on agricultural matters, who are certainly not inimical to 
farmers, lest it may be thought that the above exposition is 
unfair, or disagreeable and misleading.
"Farmers will make no personal sacrifice for the good 
of the community at large".
"The farmer needs much greater education in matters 
apparently apart from his own occupation".
"The evil of an oligarchy (he is speaking of past 
rural life) arises far more from the decay it creates in the 
minds of the men who live under its control".
"The business of cultivators is carried on in accord­
ance with a system extraordinarily wasteful, and often corrupt"
(a) C, Turner (b) Lord Ernie (c) & (d) Fordham
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( f )
(S)
Cn)
( i )
"Judging others by himself and by those who have tried 
to outwit him., the first question which the farmer asks the 
man who wishes to help him socially, economically or education­
ally is - "Tr;hat are you making for yourself out of this?”
"In theif demand for vocational training in Rural 
Secondary Schools, most farmers ignore or deride the wider 
educational needs of their own children and other pupils",
"I have often found that home conditions provide little 
opportunity for seclusion for study, and often none for 
recreation",
"Putting aside a substantial minority, they (farmers) 
have not been touched by the revival of agricultural education 
that has taken place during the last twenty years".
"The lack of skill and enterprise among the farmers of 
the country taken collectively".
Many other similar quotations could be found.
Similar charges are not confined to this country; 
e.g, (America) Wisconsin Research Bulletin No. 34 p. 23 
"There is evasion of institutional responsibility by the farmer", 
and (Scandinavia) "Farmers1 sons never seem to lose their want 
of tact". (Peter Stockman in Ibsen’s "The Enemy of the People".) 
also (Germany) "There Is a lack of business ability and 
political discerhment in the agricultural population". 
(Kirehensteiner. "Education for Citizenship", p. 133).
On the other hand, two examples may suffice to show 
that there is some sign of a change; the headmaster of a 
Rural Secondary School tells me that after uphill work for 
nearljr 16 years, he is at last beginning to get some response
(e) A Farmers’ Union leader.
(f) A speaker at an Educational Conference (a master at a 
Rural bias School.)
(g) Headmaster of a Rural Secondary School.
(b) & (i) Sir A.D. Hall.
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from the parents of his pupils, and his aid, even in Agricul­
tural affairs, is now being sought; and the present writer, 
after speaking for about an hour, at a County Farmers 1 Meeting, 
on "That the Secondary School should do for the Farmer’s son", 
was agreeably astonished to find a sub-commit tee was at once 
appointed to meet him to consider the matter in detail and to 
report on it; the meetings of the sub-committee revealed a 
surprising readiness to approach the matter in a generous 
spirit, though, of course, the members were "selected" men, and 
nearly all ex-secondary pupils.
We will now take the very important question "Is there 
any justification for the commonly held idea that the rural 
child is of lower intelligence than the urban child?"
Tills matter was very thoroughly discussed in an 
article in the British Journal of Psychology (December 1921) 
by Thomson, who, combining the results of his tests in North­
umberland with those which Miss Bickerstelh had carried out in 
the dales of Yorkshire in 1917, came to the conclusion that 
there were two fairly distinct 5;ones where ability was above 
the average, viz., close to the city, and far away from the 
city. His conclusions, however, were less reliable because 
they referred mainly to pupils selected by primary school 
teachers for county scholarships; still, Miss Bickersteth’s 
investigation was not confined in this way, and yet her 
conclusions were similar. It may well be that Thomson is 
right in supposing that the country population in the districts 
tested is above the average, owing partly to virile ancestry 
and partly to the fact that the rural exodus to the towns has 
not yet reached the very remote spots.
The present writer, as far back as 1912, had tested 
in a very rough and tentative way, the performances of a small 
mixed group of children drawn in about equal numbers from
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village, town and suburb, who had all been taught under similar 
conditions for several years. The results suggested that the 
dullest children were about equally divided between the town 
areas and the country, while suburban areas gave the best 
figures.
The whole business of investigating intelligence has 
been thoroughly organised since that time, and the present 
writer was enabled to carry out a more searching enquiry at the 
same school last year, using the For thumb er land tests as a 
medium.
The number of children tested (8 8 ) is of course much 
too small to do more than suggest differences in the three 
groups, but it is not easy to find another school attended by 
children who can be so conveniently divided. (The school in 
question is a large elementary school serving a town area, a 
large and scattered suburban area and two villages lying -about 
two miles away).
The following tables show the results:-
(1) Percentages of children having I.Q, of 110 or more
Suburban ......... 50
Rural ........   28
Town ... ... 59
(2) Percentages of children having 1.9. under 100:-
Suburban ... ... 37
Rural ... ... 43
Town   35
The suggestion is, then, that average rural children 
do show rather less intelligence than others, and this is 
what was indicated by the pr el 5-mi nary work carried out by 
Thomson in compiling the Northumberland tests.
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X. There is room for an investigation covering a much 
wider field than this, but the opportunities are rather 
restricted.
In the Secondary School, comparisons between the rural 
pupil and the town pupil are rendered misleading owing to the 
presence of a larger proportion of selected town scholarship 
children; besides, the majority of tenant farmers send their sons 
to the local secondary school, regardless of either their ability 
to profit or the organisation of the school to suit their needs.
It is almost a foregone conclusion then, that comparative
intelligence or performance tests would reveal an apparently 
overwhelming superiority of the town secondary pupil over his 
country school mate. On the other hand, there are a few rural 
secondary schools where the pupils hold their own fairly well in 
comparison with town schools in school certificate examinations, 
especially where the examining bodies have been persuaded to 
allow alternative science papers; true, these are probably 
"selected" rural pupils, for it is a melancholy fact that even in 
"rural-bias" schools, far too many pupils leave before completing 
the full course, and probably the brighter ones, coming, too, 
from more enlightened homes, remain longer.
Before leaving this consideration of testing intell­
igence, general ability, or whatever we term the something which 
the tests do investigate, one cannot help pointing out that it 
is not safe to neglect other factors of personality for which at 
present we have no satisfactory criteria.
X. Recent investigations by Dr. S.O. Lewis confirm* the above 
results. The figures given by Lewis (Lecture to British 
Psychological Society - Education Section, Oct. 7th. 1925) 
are: -
Incidence of Mental Deficiency per 1000 School 
Population
Urban areas. 26.90.
Rural areas. 39.70.
c.f. also MarsdenAs Article in "Forum of Education" June 
1929, where one of the conclusions reached after 
investigating remote rural school children is that 
these "differ very much among themselves".
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It is a commonplace that steady plodding will event­
ually accomplish more than brilliant inconsistency? and Stead 
(British Journal of Psychology - January, 1926) has actually- 
differentiated between two types, viz., those who "test” highly 
and perform poorly, and those who do both well; he has suggest­
ed plausibly that another factor is at work here "a general 
factor operative in character traits in young children - such 
a factor develops and becomes increasingly important as the 
subjects grow older".
It Is not, of course, claimed that this factor, 
compensating, to some extent, a lack of high Intelligence, exist 
in all rural pupils who appear to be dull, but it, or something 
like it, certainly does exist in many cases; and it is of 
undoubted value in the peculiar life-work to which many rural 
pupils will be called.
All this has an interesting connection with the 
Bergsonian point of view shown by wheeler in "Bergson and 
Education", "intellectualism leads to the position that man live 
to think; whereas the truth is that he thinks to live. It 
has been revealed by experimenters that these are sub-conscious 
drives ...... of importance in deciding matters of conduct".
One of the most puzzling results of the writer’s 
enquiries at practically all the secondary school in England 
where any attempt is made to provide specially for the farmers * 
sons (and daughters) is the difference in the opinions of the 
staffs upon the general abilities of rural as compared with town 
pupils, and upon the way in which these two groups enter into 
general school activities and post-school social organisations.
Some masters (and these not the least experie 
stoutly affirm that there is no evident difference, whi 
find in rural pupils a definite amount of "slowness in • 
most of the last-named masters, however, affirm that th. 
compensated by superior steadiness and retentive rower.
 'O0 0vi o 0 (3 ^
-P p, e le others
CO o uptake";
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At one school where intelligence testing is systematic­
ally carried out, it is stated that about 55% of the rural 
pupils have a distinctly low intelligence quotient.
At one co-education school it 'was definitely affirmed 
{presumably without actual testing) that while rural boys show 
less intelligence, the girls compare very favourably with town 
pupils.
In the writer»s own school, about one third of the 130 
pupils are connected with the land; only s i x  of these rural 
pupils are in Forms V and VI., i.e. 6 out of thirty. 0n the. 
other hand, two are perhaps the most promising boys in the 
school, one first, the other third in form, a year below the 
average age of the form. Here, no special provision of any 
kind is made for rural pupils.
From these rather contradictory and confusing materials, 
what can we draw? Not much with certainty; the evidence, if 
anything, is rather on the side of those who place the average 
rural pupil a little lower than the average town boy.
Dr. E.O. Lewis, who has been investigating the incidence 
of mental deficiency in rural areas, remarks, in a letter to 
the present writer, "The stock in different rural districts 
varied considerably. In some small country towns and districts 
I thought there was a virile, intelligent and progressive stock; 
and often not many miles away I would come across a decadent 
group!l.
And, regarding development of apperception, Winch has 
found that in apperception of relative quality, and so on, 
definite beginnings of this power are to be noticed; depending, 
however, upon general circle of interest, rather than upon 
other factors. The influence of environment upon personality 
is here strongly evident, and is of great importance in consider­
ation of all pupils, more particularly those under present notice.
But before proclaiming the inability of the rural 
make brick without straw,secondary school to or to help in the
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current work of rural reconstruction by preparing future leaders 
or improved rani: and file, let us note three very important 
facts; first, it is admitted by all that there are some very 
superior rural pupils; second, that where staff, curriculum and 
other conditions are suitable, more successful educative work 
is being done than where these are not found; and third, that 
even if every rural pupil were definitely below standard, it is 
still from these that our future farmers and rural leaders will 
probably be drawn, since it does not seem likely that a sudden 
revolution will alter our land system., whereby at present at 
least one son of a farmer takes up his father's work; and 
therefore it is the imperative duty of the rural secondary school 
to make the most of the material to hand, poor though some of it
in comparis on with what we should wish. And, though we
ti cularly stressing the educatIona 1 needs of subordinate
> and rank and file as well 9
Perhaps s one futare 2 OC'* a 1 economic development
may secure a renewal of country life and leadership by a return
of more intelligent, able and alert men to the land: in that 
case, the present problem would, be modified, though much o f what 
we have laid down, and are to c ons ider in the iculum i-> -viC X 1 i h i
onrl *T) "py school would. still CJ  ^r'l 9 "H ’
ural secondary educa tion maj be of
greater direct benefit to our colonies than to our homeland, 
by providing them with good citizens and scientific agriculturists 
as well; perhaps a more thorough survey will reveal that our 
rural secondary pupils are not so much lacking in native ability 
as retarded and handicapped by circumstances; ”there is an 
experienced opinion that the country child, while not so alert.,, 
often lias a compensating perseverance", remark Ashby and Byles 
in "Rural Education”; at some not, distant time we may be able
X.l. Pamphlets on Training for Overseas.
Edue. lection, British Association.
- 20 -
'to assess with fair accuracy this perseverance; in any case, 
it is necessary that the educator in the rural secondary 
school should follow the advice given to parents by a famous 
teacher who set out centuries ago to prepare pupils for a 
special vocation by giving them an all-round education first, 
and should "conceive the best possible hopes for his pupils".
"The difficult problem for the educator is to 
determine, in the case of the particular educand here, and 
now presented to him, what is the highest attainment possible 
under the most favourable conditions, what is the best that 
this individual human self can realise".
— ■ oOq-——
X. 1
X.2
Quinti
A r l p  V'*5x ì . U . & . J . *  >o ^
Lian. Inst, Or. 
of Ed, Theory, p 00.
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"The theory of state and of 
society held by a people 
determines the character of 
its educational Institutions",
Sandiford,
H-v'rou»ll say, the old system’s 
not so obsolete".
Browning, "Bishop Blougram’s Apology",
In considering the means for securing the effects at 
which we aim upon the material available, we take first the 
various educational institutions connected with rural life 
and work.
We are still a long way from, the democratic ideal of 
the common primary school; even in the IT.S.A. some parents 
still prefer a "select" private school, though in ordinary- 
middle-class circles the ideal is more nearly reached.
The reason for this is given by some as being a 
haughty or snobbish attitude on the part of the so-called
uppe class, aided by 'undue financial advantages; perhaps
there is something in this, but one need not decry a genuine 
desire to preserve habits of cultured speech and manners which 
sometimes prevents habits of cultured speech and manners which 
sometimes prevents even democratically inclined parents from 
sending their children to common primary schools. This 
condition of affairs is not quite the same in the country as 
in the town, for though it may be that a greater proportion 
of rural middle-class parents would prefer to segregate their 
children, the opportunities for doing so at early stages are
educationed. Sandiford.X. Vide "Comparative Pent. p.59
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not so numerous as in the towns.
In the opinion of the present writer, there Is every­
thing to be said for the future master and man mixing together 
in the primary school; if home conditions and care are of the 
best no corruption of manners need be greatly feared; and it 
is certain that during holidays in tne harvest field, in. the 
woods, on the village cricket ground, or in ’¿/inter on the ice, 
the youngsters will form companionships, with mutual benefits 
in many ways. It is all a matter of gradual development 
and uplifting of village society on humanistic principles in 
home and school life. It is good for the future farmer that 
he should realise more thoroughly than his predecessors that 
there are res angustae domi in many a labourer’s cottage, 
angustissimae, in fact.
But in any case, the curriculum, whether of the higher 
class preparatory school, or of the village primary school, 
should be much the same, both being grounded on a right use 
of immediate environment as a means of securing wid-r and 
free development; in which respects the country has positive 
advantages over the town. The high teaching ability usually 
found in the "council” school, and the possibly more cultivated 
habits of speech and manner fostered by the "superior" pre­
paratory school should be increasingly combined in both; 
indeed this is gradually being done.
Perhaps two points need more general recognition by 
those engaged in the latter type of school; first, the great 
value of systematic Nature Study both as an introduction to 
observational and logical Science work, and as a specially 
"humanistic" influence as well; second, the great benefit to 
be derived from manual training in which skill, purpose, and
X. The lack of really good Nature Study in Rural Schools in 
America is noted by the writer of a report of Research 
carried out under the auspices of the C.L.V. Education 
Courses,
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artistic appreciation should be combined. Frequently, in the 
past, the former has been too "information-getting" in type or 
specimen gathering with insufficient observation practice,* 
while the manual work has too often separated or ignored some 
of the three points mentioned. We shall refer more closely 
later on to the proper use of the school garden as a laboratory, 
though wholesale condemnation of the "prise-vegetable" attitude
is not altogether justifiable either.
But in the present work we are chiefly concerned with 
the education of the farmer's son from about 1 1  up to about 16 
years of age. There is now more general agreement even among 
farmers than there was only a few years ago that the future 
master of the farm, leaving a village primary school at the age 
of 14, even under most exceptional after conditions of home and 
other educational influences, is likely to be greatly handi­
capped, not only in his work as a scientific farmer, but 
equally in his position with regard to other professional, 
economic, and social affairs.
Many farmers, to whom. I have put this, claim that if
the primary schoolboy is afterwards sent to a Farm Institute, 
all these matters will be put right; but, after consulting the 
principal of every Farm Institute in England, I find that the 
unanimous reply is that such a boy, though of course receiving 
great benefit, cannot usually derive full possibilities from 
a course at one of these Institutions; and it is unfortunately 
true that the majority of farmers whose reactionary views on 
education allow them to send their sons only to the primary 
school and, even to that for the minimum, time which law compels, 
are not usually those who send their sons to a Farm Institute 
afterwards. Here is an illuminating case; a farmer had two 
sons of very different ability; one was just as industrious 
and intelligent as the other was the reverse; the dull boy was 
actually sent to a secondary school for three years until he
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was 14, though indeed he profited very little thereby; yet, 
the principal of the local Parra Institute two years later 
informed the writer that this farmer proposed sending the dull 
boy to the Institute "because he needed brightening up", whereas 
his brother, after attending a primary school up to the age of 
14, was kept at home "because he was going to be the leading 
man on the farm in any case".
Perhaps an extreme instance, and one which is happily 
becoming less and less frequent, but it Is an Indication of 
the task which still lies before the rural educator.
There are, however, other more enlightened farmers 
who still persist in believing that the ordinary primary 
school education, supplemented by evening classes in Science 
and so on, provides the best preparation for his son; the 
case of a primary school boy who in this way became a pharma­
ceutical chemist of more than local repute occurs to the mind 
of the writer, and his own experience as an organiser of 
evening classes prevents him from denying the benefits of 
these, though day continuation classes are preferable; still, 
the average result of attendance at primary school and evening 
classes Is not a really educated person; and here an endeavour 
Is made to show that all the advantages gained therefrom, and 
very much more, can be obtained from a full secondary school 
course, wisely organised and carried out, without the drudgery 
of study after a day of toil.
Continuation courses of all kinds for the families of 
small-holders, of labourers or rural artisans, who are thus 
provided with an opportunity for surmounting the inevitable 
handicap to personal development which their worldly position 
enforces (a state of affairs unfortunately likely to continue 
for some time), or lectures and opportunities for social 
Intercourse and development such as Dramatic Societies, and
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. 1 . other Rural Community work, are all, of course, to be heartily 
supported. But this is really outside the present considera­
tion. Something more than a primary school course followed 
by evening or day continuation work is needed for the life 
preparation of the pupil whom we are discussing,
A more difficult problem arises when we deal with the 
question of the Central School. Grave possibilities of a 
see-ration of different social classes in two types of post- 
primary education have to be faced; I have found that many 
. 2. prominent Agricultural leaders are greatly in favour1 of the 
Central School with its shorter school life for the pupil 
and its more practical tendencies, with the omission of so- 
called "frills'’. Even in towns, these considerations are 
arising, though there is a less likelihood of a diminishing 
number of "secondary" school pupils of the existing type.
Still, there seem powerful reasons for insisting 
that while the Central School is very likely the best means of 
securing something like real Education for those whom circum­
stances of all kinds would otherwise keep to the old 
disadvantages of a primary education which ceases just when 
it might become effective, the older Secondary School with its 
longer and probably surer, more intimate relations between 
pupil and pupil, pupils and staff, pupils and school tradition 
and tone, can and should do more for the particular purpose 
we have in view.
It is admitted, nay, affirmed, that many faults exist
X.l, The reports of various activities of the existing Rural 
Community Councils, e.g. The Notts. R . c . C .  show that 
splendid pioneer work is being done for the truly 
educational side of social life.
X.2. An M.P. for a rural constituency expressed very forciblj  to 
the writer his opinion that nothing more than this would be 
needed in Rural Educational progress for 50 years.
in probably the majority of the secondary schools in our small 
market towns, where the pupils whom we are considering chiefly 
attent; many of these faults are provided against in the 
Central School; but it does not follow that the older Grammar 
Schools must in the future confine their efforts to town boys 
only; rather is it a call for their adjustment to circumstances.
A recent article in the Times Educational supplement 
(February 1928), advocates a movement towards persuading 
increased use of Country Grammar Schools by town pupils, to the 
great benefit of both school and pupil. In many ways, this 
confirms the main views here outlined, that many constituents 
of a liberal Education are more easily obtained in a rural 
environment.
The active participation in a healthy rural life has, 
of course, been a feature of the "New School" movement initiated 
by Dr. Reddle at Abbotsholme, and extended at Bedales and else­
where. But this movement, valuable though it has been in the 
general trend of Educational thought, has only been concerned 
’with the wealthier type of "public" school pupil. Still, to 
the present writer, ’whose home was within sight of Abbotsholme, 
and who has had many fruitful discussions with its founder, 
it was pleasing to see many of the sons of wealthy parents 
preparing themselves for leadership by actually soiling their 
hands with road-making, harvesting, pavilion building and other 
active forms of social service.
There is a certain healthy confusion and discussion 
about the post-primary part of our system of education at 
present; it is indeed, the growing point of that system, and 
although the budding already shows more definite signs of 
growth in clearer form, the more exact development of this 
branch of education is going on at a time when, as we have seen, 
closer attention is being paid to the needs of our rural pupils,
How, in towns it may prove to be comparatively easy to
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provide a definite system of primary education followed by 
(a) academic, secondary education leading to professions and 
universities or (b) a more practical type of education at 
selective Central (or Modern) Schools, Junior Technical Schools, 
leading to more highly skilled trades, commerce, and so on, or
(c) Central Schools of a lower grade, preparing for less highly 
specialised manual and other occupations. Yet even there, 
difficulties arise in the'way of leaving examinations, selection 
of pupils for each type of school, transference of pupils in 
both directions where necessary from one type to another.
Plainly, we must wait here for definite evolution. But in
rural districts, even with transport provided, and in smaller 
market towns, such a complex series of schools seems to be out 
of the question. We may all hope for an extension of the 
"rural Industry" plans of reformers, i.e. not merely the 
revival of such work as basket-making and so on, but a trans­
ference of actual factories to the country, aided by a great 
development of electric power, and accompanied by an increased 
population; but it will be some t ime b e f o r e this can be 
accomplished, and even then, in the "truly-rural" places the 
problem, will remain.
The suggestion made here is, that as many of the 
Central School benefits as possible should be obtained by the 
setting up of district Central or Senior Standard Schools for 
all older pupils in a fairly wide district, like the success­
ful consolidated Schools in some places in America.
X. e.g. "98/t of Consolidated. School pupils proceeded to High
Schools; only 33m o f nor:-Consolidated School pupils d i d
so'
Rural. School leaflet 1922. Bureau of Educ, Washington.
In AlAbarna, the experiment has been tries of running a 
Consolidated School of very comprehensive type, consisting 
of Primary, Junior High School g Senior High School in one 
Institution, with pupils from 6 - 1 8  years of age.
(Reported in C.L.V. Education Research.)
8At the same time, the old market-town Grammar Schools, 
while retaining their full secondary status, should be reorgan­
ised on the lines of the selective Central or Modern School 
proposed in the Hadow report,
Easy transference from the Senior Standard School to 
the higher type must be provided, in order to allow for really 
promising brains, though if possible, transference should take 
place directly from the lower primary school to the secondary 
school at about 1 1 ,
In rural and market-town areas, there is plainly 
insufficient scope for the complete series of schools - 
Primary, Non-Selective Central, Selective Central, and "Modern” 
and "Grammar” - outlined in the Report, (and probably an 
indication of our future system;)
Diagram 1.
Possible In a large town,
moreover, the authorities in such districts are not likely 
for some time to change their opposition to increased education­
al expenditure; and there is, in this case, considerable ground 
for their opposition.
On the other hand, the series 
Senior Standard, and combined Modern - 
Central - is quite feasible.
- Pr imary, Distric t
Grammar - Selective
Diagram 2,
Suggested plan
for small market- 
town in c oun try 
area.
Combining modern 
Grammar h Selective 
Central features.
In many cases very little further provision in the way 
of building would be required, though equipment and staffing 
are generally inadequate or unsuitable. A wider adoption of 
co-education would be of considerable help in this direction, 
and is actually coming about, though it may be necessary to 
state that true co-education means much more than merely com­
bining, say, a mathematics form for boys with a corresponding 
one for girls, thus having one mathematics specialist instead 
of two.
If the scheme outlined above be adopted, difficulties 
may arise over Curriculum and Examinations. An attempt is 
made to solve these in a later section, but here it may be 
suggested that probably the really brainy rural boy, who is not 
taking up country life would do better for the last years of 
his secondary school life at a larger Grammar or Public School, 
from which even a larger proportion of pupils, will, it is 
hoped, proceed to Universities than in the past.
It is admitted that there are disadvantages in 
breaking the continuity of school life and companionship, but 
these may be exaggerated, especially if the tone of the second 
school is all right. The present writer was transferred from 
Form VI of a small Grammar School to Form VI in a much larger 
Secondary School within train distance, towards the conclusion 
of his school life; an ever-increasing realisation of the 
benefit of this makes him sceptical as to the alleged dis­
advantages; but this is an Isolated case, and in Lower Forms 
of the schools concerned might not have been so effective.
We are thus driven to the conclusion that in most 
cases the existing Grammar School In the Market Town, re-organ­
ised, better equipped and staffed is the Institution for our 
purpose.
All the advantages of corporate life, humanistic 
influence, scientific and practical aims can here be obtained.
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The very Important questions of staffing, curriculum, examina“
tions, are considered in detail later.
As the existing improvement- In rural life, social 
habits and customs becomes wider and deeper, and as the true 
purpose of a leaving Certificate Examination is better realised 
by examining bodies, by ambitious, prestige-seeking headmasters, 
and by a new generation of parents who are not obsessed by the
outworn ideal of knowledge-worship which generations, if not 
centuries, of educationists have upheld, it should be possible 
to evolve a curriculum which will adequately meet the needs 
both of those who are to become leaders in rural life, and of 
those who proceed to other occupations. In the past, the latter 
have been rather favoured; In order to redress the balance 
ultimately, and above all, to secure the present goodwill and 
co-operation of rural parents who are slowly realising what 
education means, the writer would prefer, If anything, a 
leaning rather towards the claims of the former; given the 
right rnen to carry the work through, there is no risk of 
sacrificing educational claims to purely utilitarian or 
vocational purposes. On the contrary, both sides of preparation 
fpr life will be improved.
Prom enquiries into the cases of schools where definite 
vocational work has been undertaken, it is quite clear that in 
the long run, success has been scanty; the large public school 
with its agricultural "side", and the smaller Grammar School 
with i'ts agricultural "bias" have not accomplished what was
X.l "Why do I spend more than I can really afford on sending 
rny boys to a minor public school?" remarked an official 
of the Board of Education to the Writer; "when I have 
three high-grade secondary schools within a few miles of 
my home. Because the three schools do little but cram
their most intelligent pupils in a mad competition for 
the greatest number of School Certificates".
. Ref. Adams. P, 225 Evolution of Ed. 
which the vocational can be made pra
Th. "There are cases 
ctîcally all cultural"
X. 2
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needed, Both are founded upon too narrow a conception of 
education, and that is of life.
But there are several instances of very successful 
work (usually due to some peculiar enthusiast) where Education 
comes first; where the environment is wisely used; where 
purely vocational agriculture is not attempted, and yet where 
farmer parents are becoming alive to possibilities, and where 
even Examination results compare well with other schools, and 
pupils go on with success to other than rural occupations.
The extension of this pioneer work as rapidly as 
possible is of the utmost importance if we are to make our 
countryside what it should be; nor must we forget that the 
necessary limitation in numbers of this type of school may be 
a positive advantage, in that men of the right type may be 
brought into a closer intimacy with boys than is possible in 
a very large school; " an intimacy, moreover, which is more 
likely to continue after the pupil(s school life ends.
We pass on to a brief consideration of the work of 
Farm Institutes and Agricultural Colleges; both of these 
Institutions are, like the Primary School, only partially 
concerned with the present thesis, but cannot be neglected.
Provided the secondary school as above outlined, and 
with the staffing and curriculum to be discussed later, has 
done its work thoroughly, in most cases the Farm Institute 
provides quite sufficient post-school vocational training for 
the average large or small tenant farmer. Some Farm Institutes 
(there were fifteen in England and Wales in August 1926) 
actually stress the importance of continuing the corporate 
spirit of the secondary school, and provide considerable oppor­
tunity for further culture as well as the more vocational aims; 
those in authority at such will perhaps forgive the writer’s 
insistence that more attention should be given to this part of 
educational activity than is usual; after all, the young 
people attending those places are still somewhat plastic in
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personality, and there is danger in over-stressing vocation 
and allowing the growth of other factors fostered by the ideal 
secondary school, to become stunted or even stopped. Every 
educator knows the difficulties surrounding the education of 
the adolescent, and the great attention given to them to-day, 
but these must not be allowed to obscure the equally delicate 
problem of the young adult. The provision of realljr good 
literature in the Library, Community Drama and Kusic, papers 
and debates on past and especially present social problems at 
home and abroad, and on great men of all types and ages, in 
addition to those on purely agricultural matters are definite 
suggestions for the consideration of those in authority at the 
less progressive Institutions, while longer courses, or better 
still, more "refresher” courses would be an improvement.
In special cases, there may be some scope for 
supervised "home project11 work as carried on in some places 
in the United States, where the Instructor goes to see each 
member of his class at work on some definite project at home 
at frequent intervals; but even with occasional full meetings 
of such a class, there is the loss of corporate spirit to set 
off against such advantages as personal endeavour and self- 
reliance which the plan undoubtedly fosters; there is, too 
a loss of observation of various other farm activities, though, 
doubtless, the general family interest in the son’s work Is 
enhanced; and periodic circular tours and class meetings to 
discuss other students’ work are possible,
I noted with interest the significant fact that 
although the great polk High Schools in Denmark study purely 
vocational problems little, if at all, there is an increasing 
tendency for the definitely vocational agricultural school ther 
to include more cultural studies and activities. It Is true,
•  ^• K •X at the famous Kaerhave Lan&brugskole
however, that many of the students at such places have had the 
benefit of an education similar to that provided by 'the English 
Central school, though their experience of farm life and work 
is much wider than that of the average English Farm Institute 
student.
The Farm Institutes as regional centres for* experiment 
interpretation, and advice are fulfilling their purpose well, 
and their instructional activities are rendered the easier by 
the fact that practically all students have reached the stage 
of self-directed attention to learning which can usually only 
be attained in the upper forms of the secondary school, and. 
which many rural pupils in the past have never reached during
fa. But in the writer »a experience, not a single
. 1 or human is 1:i r failure can be records d. among pupils
reached this s tay p> •  ^Y\.e stage where, under eagerly
sought guide the pupil takes himself in hand for hi;
preparation for life work.
The higher Agricultural College, though undoubtedly 
the best place for vocational training for the estate manager, 
for the landowner who is going to take a personal interest in 
his estate, for the specialist in any branch of Agricultural 
science, for the future director of a very large industrialised 
farm, and to some extent, for the future rural secondary school 
master, can hardly be termed the best place for the future 
average tenant farmer.
Our Agricultural Colleges are quite properly assuming 
more and more of the University College status, and though the 
education work with which vie are specially concerned should 
enable the right students to get more benefit from the agri­
cultural College c o m yse than they otherwise would, it is out of 
the question, at any rate for many years to expect many future
farms to be students Q. *h til 0 S © |
amental and research work, and
•i <*» "f* c*-t- O '«-> j one y 7 be oxi;~3 c ted to
men who will become national leaders in agriculture rather 
than the local leader with whom we are concerned.
All we would line to point out with all deference 
to those in authority in both these types of special 
institutions is that where they are teaching their students 
how to get more out of their land, more out of their 
livestock, more serviceable use of their machinery, better 
service out of their employees, and more truly economic prices 
for their produce, they must not forget to continue training 
them as "menaand citizens
•0O0-
X. Since writing this passage, my attention has been drawn 
to a characteristic American Rural Society poster:-
An Unpardonable Sin.
To educate your children in a town -
To live in it - 
To make a living off of it - 
and out of it -
To get everything you pos • ibiy can
out of it -
And put D i s s o l u t e l y  nothing into it I
C H A P T E R  VI.
THE CURRICULUM OF THE RURAL SECONDARY SCHOOL.
"Tiie Educator must be always on the look 
out for means by which he may aid the 
individual to develop in the most suit­
able way".
Sir John Adams.
"We’ll make an instrument of this; omit 
Nothing may give us aid".
The Winter’s Tale, Act IV. sc. 4.
Having come to the conclusion that a modified market- 
town Grammar School, or newer County Secondary School or Modern 
School is the Institution best suited to our purpose, we pass 
to two very important considerations. What are the ideal 
curriculum and equipment for such a School? and ... What staffing 
is required?
The first of these questions is now to be taken.
The usual curriculum of the Secondary School has been 
a matter of gradual evolution, with at times long pauses between 
steps forward. Though conservative tradition has often been 
rightly blamed for failure to respond to the call of clear­
sighted reformers, improvement in method has been perhaps more 
often the demand until very recently than any great change of 
subjects. The working of conventional sanctions forms an 
interesting if at times aggravating study; imitation of some 
outstanding personality produces in others a habit of acting 
in a certain way and of getting others to do so, e.g. the study 
of the Classics following the Renaissance; but all the combined 
dead weight of habit and convention resist further innovations, 
beneficial or otherwise.
So, too, it has not always been a happy procedure 
for the parent or teacher, or even society as a whole, to impose 
on a younger generation everything which the leaders have found
2useful and interesting.
But, the world being what it is, and men being what 
they are, it was inevitable that certain human activities should 
become represented even in the most formal school work, as 
distinct from home, local or national habit.
The expression of thought, its communication, common 
forms of calculation, with authoritative religious dogma were 
bound to find places in the curriculum of any institution 
where the young of each generation were taught and the exagger­
ated and pedantic extensions of these in various directions 
are familiar to all students of educational history.
But the development of a more scientific outlook on 
the part of those connected with our schools (itself in part a 
product of a long overdue modification of the curriculum), less 
respect for authority as such, and the increasing complexities 
of modern life have caused the evolution and modification of 
the curriculum to be considerably accelerated, though it is 
still true that improvement in methods, and attitude to 
children have occupied the minds of educational thinkers more 
than changes in subject matter.
During the period following the great Victorian 
secondary education enthusiasts, the introduction of various 
branches of Science, with later applications in the form of 
mechanics, etc., stands out as a great reform; more recently, 
a recognition (following largely the experience of pioneers 
in primary schools) that elementary Mature Study forms the best 
introduction to any serious observational and logical work in 
Science, has to be noted. At the same time, newer methods in 
Modern Foreign Language teaching, and a more intimately human­
istic study of the Mother Tongue and its great literature, have 
really made new subjects .of these sections, and the latter, at 
any rate, has caused the question of proportionate allowance of 
time to be raised in a rather acute form. This point has to be
3dealt with later on, when the time-table is considered in 
detail.
It is interesting to note, too, that deliberate 
attempts to modify the curriculum by giving a special "bias" 
to the whole school life, or even by definite vocational 
training, have usually served to emphasise the difficulty of 
building any culture, or even bare knowledge of fact, upon any 
other foundation than that of a wide development of each 
human self.
The very terms "Grammar" School, "Latin" School, or 
’’Real" Schule should be a warning in this respect. The 
deliberate choice of a "Mathematical" School at Rochester by 
Williamson (presumably to meet the demand for vocational work 
connected with shipping) and the subsequent pursuit of the 
usual secondary curriculum, furnishes another instance of the 
same kind. So , too, with the many old chantry, cathedral, 
and even charity schools, which have all been modified to meet 
the common ideas of what a school should be. Still, we have 
to remember that it is to definite attempts at vocational 
training of a fairly high kind that we owe many of our found­
ation elements of national secondary education.
The now generally accepted secondary school course, 
leading up to and largely regulated by the syllabuses of the 
various school certificate examinations, does, in fact, reflect 
to some extent (though, no doubt, many relaxations would be 
welcomed) the life activities and interests of the more 
intellectual classes of modern society. Various branches of 
mathematics and its applications, the grammar, literature, and 
use as a medium of expression of the Mother Tongue, and of one 
or two foreign languages, Elementary chemistry, Physics, or 
Botany, History (including some World or at least European 
History) Geography on a more scientific basis than before, with 
varying amounts of time given to Art, Music, Physical Training,
4and Manual work, form the artificial environment deliberately 
used to modify the personality of the pupil. More and more, 
however, we repeat, thinkers are turning their attention to 
X. methods and the pupils themselves than to the actual subjects, 
though the healthy activities of some special associations 
(e.g. The English Association) are at least in part devoted to 
a consideration of the matter dealt with in each subject, so 
that a Geography, English, or even Music lesson in a well-staffed 
school of to-day resembles that of a decade or so ago in little 
more than name.
Indeed, as the secondary schools of our country are 
becoming more and more staffed by those who have more than 
special knowledge of their particular subject combined with a 
training in the technique of their vocation, we should grad­
ually get beyond even this limited stand-point to a truer 
conseption of school-education as a deliberate and definite 
unification of school life and its studies and activities as 
they affect the pupil; though this involves an all-round view 
which even the best specialist teacher Is at times in danger 
of neglecting, and which is possibly of greater importance 
just now in the Rural Secondary School than elsewhere.
Quite apart from the question of preserving and 
extending the mass of knowledge gradually accumulated by human 
endeavour, (which is of course the work of the University and 
not of the Secondary School, though the latter supplies the 
former with its students) the above curriculum as a rough 
general guide for preparation for modern life may be accepted.
But it is still too easy for the specialist teacher in his 
daily work to forget that the development of habitudes is a
X. e.g. Judd. "Psychology of High School Subjects" (Ginn) p.14.
"The kind of work which in the long run is best for the 
school is not determined by a consideration exclusively 
of the subject to be taught".
5more important aim than the gathering of information, and that 
even if the specialist chooses to regard the various subjects 
as separate water-tight compartments, the mind of the pupil 
remains a unity, though his ideas of values may be distorted.
Here it is well to note that experimental evidence 
tends to show that the transfer of training from one activity 
to another is often very little, and really depends on the 
extent to which the activities overlap; and on what Thomson 
describes as "the integration of interests in ideals which 
X. must be biult up in the accepted psychological manner",
Similar results are indicated in a report of experiments on 
the possibility of transferring skill from one occupation to 
another by Langton and Yates (Br. Journ. of Pysch. April 1928).
There is, however, still much spade work to be done 
among parents and the general public in order to replace some 
of the survivals of ideas on education which have resulted 
from two incorrect theories, namely formal training, and fact 
collecting.
There are still many who hold that "Education is all 
that remains when what has been taught at school has been 
forgotten"; and that "It matters little what is taught - the 
way in which it is taught is the great thing". And the 
epigrammatic form of these half-truths aids in the illusion.
So, too, we have the person who says, "Why waste any 
time in teaching anything except what the pupil will need to 
know in his work?" also the still paramount examination 
system which, despite undoubted improvement since the time when
X. Instinct, Intelligence and Character". (Unwin)
X.2. "getting up the notes" was all that was needed to pass in a
Shakespeare paper, still permits such questions as "What events 
were connected with Rabbah?"
Public opinion varies. between those who have been led 
(let us confess at once, by so-called educators) to think that 
one becomes educated by the very process of learning any facts 
whatsoever, and those who (again following some regarded as 
having authority) believe that ad hoc teaching is the only 
true method.
But, as Adams remarks, "The break-down of the doctrines 
X.l. of formal training does not drive us back upon Trade Schools, 
though it does emphasise the need for a specific bias in 
Education".
The need for a common aim, clearly conceived, and 
more than nominal co-operation between the members of the 
staff is thus emphasises; and it is here suggested that, 
without narrowing the pupils' outlook, an intimate connection 
of each subject with the immediate environment may form, the 
chief means of co-ordination of all subjects in the Rural 
Secondary School.
There is a splendid summary of subjects a young 
X. leader should study in Kingsley’s description of Chiron’s 
School in the "Argonauts":- "A lonely cave at the foot of 
a mighty cliff ......... around the cave's mouth grew all fair
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X.2. Gn the other hand, something must be allowed to the
Herbartians who advocate the claims of knowledge per se 
as a means of securing wider interest for the whole soul. 
There is the corollary that provided we decide to teach 
the child a foreign language, we may use his knowledge of 
the new word-symbols to widen his interests and at the 
same time, render him more familiar with the foreign language 
if we introduce at early stages plenty of nursery rhyme, 
folk-lore songs, and stories connected with the history, 
geography, and life of the people in that- foreign land". The 
reciprocal inter-play of knowledge and interest provides a 
great relief to the drudgery of gaining the former by itself.
X.l. Ev. of Ed. Theory, p.215.
X. p. 91 - 93. (Ward Lock. 1900 E ’dn).
7flowers and herbs ranged in order ..... from the cave came
the sound of a man’s voice singing to the harp...........
He sang of the birth of Time, and of the heavens and the 
dancing stars; and of the ocean, and the ether, and the fire,
and the shaping of the wondrous e a r t h .....  of the treasures
of the hills ......  of the mine, the veins of metal, the
virtues of healing herbs, and of the speech of birds .........
He sang of health, strength and manhood, and a valiant heart;
of music,........ of travel and wars; ....... of peace and plenty
and of equal justice in the land”.
We now pass to a brief consideration of each subject 
in the curriculum, in order to decide as to its use, scope and 
value for our special purpose.
Mathematics.
It is not a difficult matter to combine an ideal of 
exact perception and statement of abstract relations, and 
accurate calculation with more specific aims in the Rural 
Secondary School. We may have the specialist who would teach 
Pure Mathematics only, and leave the pupil later on to apply 
the general truths he has rather blindly learned as best he 
can; and to make his own use of the habits of accuracy which 
he has formed; more than this he will probably be unable to 
do; for there is possibly no subject which can lead to dull 
and mechanical habits more than Mathematics taught in a dis­
connected and aloof way, wonderful though the Examination 
results may be.
But such a method involves lengthy and uninspiring 
work, and there is no time to spare, at any rate in the Rural 
Secondary School, for this. Mensuration and even surveying 
and similar practical work should at least accompany, if not 
precede, the formulation of general principles of Mathematics, 
or the setting up of formulae in Algebra, Trigonometry, etc.
And it seems best that Algebra should be made use of solely as
8a much-needed aid to calculation and manipulation. The school 
we have in mind is most certainly not the place for coaching a 
brilliant student for an open mathematical scholarship, or 
university exhibition; if a likely pupil for this work is 
found, and if his circumstances permit, he should be transferred 
to another school, though it is still true that even such a 
student up to the age of at least 15 might receive more benefit 
from the practical all-round curriculum here indicated than from 
an almost isolated abstract study of numerical or spatial 
relationships. In particular, there are innumerable opportun­
ities for co-operation between the teachers of Mathematics and 
those of Science, Meteorology, and Geography.
The present writer cannot formulate any other aims for 
the Mathematics teacher in a Rural Secondary School, than those 
which involve the ideals of accurate calculation, statement of 
abstract relationship, and exact application of mathematical 
operations to the work of other subjects in their relation to 
the life of the pupil; for the present purpose, Mathematics 
has to be regarded as a mighty aid to other things, not as 
something communing apart and occasionally emerging to assist 
X. in the work of life.
In some pioneer rural secondary schools which have 
been investigated, definite lessons on formal book-keeping are 
given, and this is recommended by the Board's pamphlet on 
Curricula of Ruralised Secondary schools, 1914. It is true 
that most farming and other rural people of some standing 
require a knoYvledge of, and practice in, this work, perhaps 
more than other classes of the community, but there seems to 
the writer no reason why the general principles underlying 
the keeping of accounts should not be evolved from Arithmetic 
lessons connected with transactions in outdoor and indoor 
school experimental work, Savings associations and so on. The
X. See note on page
9ideal rural secondary school with its bee-keeping, its little 
experimental plots of land, and so forth, may well provide 
better opportunities for such work than an urban school can; 
and a rural teacher worthy the name can find scores of farm 
and estate jobs which link up mathematical work with costing 
accounts and sales of all kinds; the weight of an inch of rain, 
the amount of seed for a cornfield, the limit at which applica­
tion of artificial manures ceases to be profitable, transport 
costs, and similar instances occur to anyone with knowledge 
of the conditions. Even the fluctuation of world crops and 
consequent world prices may be used.
Formal Book-keeping, like formal agriculture, seems a 
matter for the Farm Institute rather than for the Rural Second­
ary school, the more so as its relation to life-work is then 
realised and consequent interest is greater; and our ideal 
pupil will proceed to such an institution after his secondary 
school career is over.
The writer’s experience as an Evening School Instructor 
in a "Dockyard” town, convinces him that attendance at these 
Institutions is of far greater value to pupils of 18 and upwards, 
than to youths of 14 - 16 or so. Specific work and cultural 
work connected with it, is more readily tackled at the later 
stages of adolescence, when the young adult realises more fully 
his life responsibility.
It is surely more important than general interest in 
problems of economics and commerce should be aroused by definite 
provision in History and Geography lessons for emphasis on these 
matters; and this interest should be aided by Arithmetical work 
on Company Dividends, Rational Taxation and Expenditure, Insurance 
and Freightage. The task of the Book-keeping Instructor at the 
purely vocational Institution is thereby rendered much easier, 
and more beneficial to his pupils. It is not so much a question 
of definite provision of text-books on Industrial History and 
Economic Geography as a deliberate and explanatory reference to
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these matters in all suitable lessons; and both History,
Geography, and Mathematics specialist, too, should make full 
use of reference books, government returns and statistics of 
rural life in these lessons. No course of History is complete 
without some study of the development of National and Local 
Government and their relation to co-operative effort and 
expenditure. The pupils in the Rural School, with their rather 
meagre facilities for participation in school societies, need 
all the more opportunity in school hours for debates introducing 
these topics; and in Upper Forms, formal essay writing on such 
matters should be arranged by the English Master. The practice 
introduced at Knaresborough Rural Secondary School, of diary 
writing in school hours with frequent reference to current econ­
omic and statistical matters, is worthy of imitation in any school.
We have thus passed from Mathematics to History, 
Geography, and English through the connecting link of Economics 
and Commerce in every day life; this is as it should be; as 
we saw in an earlier chapter, the future rural leader needs 
provision for experience and information closely allied to life 
in these matters even more than his urban cousin. While it is 
possibly true that the Mathematics specialist could make out a 
good case for much abstract study with a view to higher work by 
such pupils as may be fitted by ability and circumstance to 
proceed to a profound study of this most exact of sciences; it is 
becoming more and more necessary to stress the point that the 
ordinary secondary school, especially in rural areas, has 
suffered many things from the assumption that every pupil must be 
prepared for a University career. The Mathematics of the pupil 
with whom this thesis is principally concerned should therefore, 
we repeat, be regarded as a means to aid accurate penetration 
and description of the manifold phenomena and relations of life; 
and without denying for a moment the obligation to provide for 
any wide individual development towards which a pupil is 
specially drawn, we must consider whether the admit tedly large
11
proportion of time required for higher mathematics can well he 
spared in the Rural Secondary School, with its necessarily limited 
staffing facilities. It is the opinion of the writer that the 
present standard of the ordinary School Certificate provides 
sufficiently wide scope for practice in the use of Mathematics as 
a means referred to above. The task of the school we are 
considering is to prepare a man, a rural leader of culture and 
power in his circle; it is doubtful whether we can accomplish this 
task in addition to making him a Mathematician; and It is not 
certain that such a consummation, even If possible, Is greatly to 
be desired.
In his review of Professor Dover Wilson’s "School of 
England" - (sidgwick & Jackson) in the "Forurn" Nov. 1928.
Professor Cavenagh notes that several contributors to that book 
deplore the recent increased tendency to specialisation.
On the other hand, modern mechanisation of many matters 
connected with both life and livelihood, and the interpenetration 
of Mathematics and Science make it essential that for anything 
like complete living in his sphere the future rural leader shall 
have more than a superficial training in applied Mathematics, 
applied, that is, to all forms of mechanical power, to Chemistry 
and Physics, to surveying and costing, and accounts of all kinds, 
as well as to local and national, financial and government matters. 
Some supervised practice in the application of principles to 
social and private business affairs in rural circles is needed to 
raise these to the pitch at which we aim.
We have also to remember that there will In the future 
X. be an increased demand for skilled rural mechanical engineers, to 
replace the much-regretted rural craftsman whom modern invention 
has inevitably almost annihilated.
X. e.g. "Since 1882, the number of smiths in Kent has been 
halved."
Leaflet Ho.33 Hat. Council, of Soc. Service.
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But these increased demands for applied mathematics 
in the curriculum themselves show the necessity for some 
upward limit, and it is urged that the limit above noted is 
sufficiently high for the purpose.
At the end of this section a suggested time table 
is given showing the amounts of time allocated to each subject; 
it has to be borne in mind that circumstances make variation in 
subject-times inevitable, also that mere names do not always 
indicate the inner nature of lessons; but is is interesting to 
X.l. compare the times given to Mathematics (expressed for convenience 
as percentages of total school time) in the cases noted:- 
X.2. Welshpool County School, with rural bias experiment
Time devoted to Maths in Form V.... 20% 
Suggested by Hope and Norwood in Compar.Educ.(Dent)
(For Modern English Secondary Sandiford
School) ...... ..... .... 15 %
Suggested by the writer .................  14%
X.3. Average of 26 Rur.Sec. Schools investigated
by the Writer (1927 - 28)...............  20%
At Oberreal-Schulen (vide Sandiford)
in 1915?   14%
At Realgynasien do do ...............  13$
X.4. At French Lycees (vide Plan d ’Etudes......... 17%
Hachette 1912) p. xxxi
At Danish Secondary Real Schule ......... 16%
It is put forward that from these figures we rnay say
X.l. it must be understood that In many cases these figures
are approximations; for example, it is not eas:y to decide 
whether to include applied Mechanics under Mathematics or 
Science; Meteorology under Science or Geography, & so on.
X.2. Vide Pamphlet Welsh Educ. Dept, of Board of Education 1920.
X.3. As far as possible these were selected as being ordinary 
Country or Small Market-town Grammar Schools; Schools 
doing definite Rural Science Pioneer work were purposely 
omitted, as the research was directed towards ascertaining 
what the ordinary secondary school of this type offered; 
and figures for schools like Welshpool were available 
already.
X.4. For students taking Science and Mod. Lang, course.
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that probably too much time is being given on the average to 
Mathematics in the schools investigated.
G-eography.
We have already noted some of the matter to be included 
in this subject; but the study of production and world commerce 
must be founded on a groundwork of study of climate, geology, 
and meteorology which brings us into close relationship with the 
work of the Chemistry, Physics and Biology master as well.
The rural pupil has in most cases an advantage over the 
urban boy in that his early life experiences and environment 
have given him opportunities for the formation of a suitable 
mental background into which newer experiences may more easily 
be fitted in the approved apperceptive manner; the marlpit, 
the work of rain and frost, the sights and sounds of successive 
seasons, the fall of the leaves and the scattering of seeds 
should all have been used by the.primary teacher in such a way 
as to render subsequent mental operations easier and more truly 
educative. By practical and outdoor methods and the use of 
local interest, and by linking up with Mathematics, History, 
Science, and even Literature, the Geography master has to add 
the superstrueture to this early foundation. The student’s 
geographical work will not be sufficiently wide without a 
gradual realisation of the existence of various stages of 
civilised humanity in the modern world; he must be led to see 
the gradual development of mankind, and must also recognise the 
common humanity (though perhaps at a different stage) of the 
white, yellow and black races on the earth.
With the aid of History and Literature lie will thus 
X. be supplied with many data towards a wide philosophic view of
X. The use of this word to imply a patient hearing of
inevitable evils is all very well (and is true enough if it 
means a complete recognition of all circumstances) but it 
may be so misleading as to induce in the rural person a 
stagnation or vegetation, and acquiescence with things as 
they are; a tendency to remain mentally as well as socially 
"in that state of life to which it has pleased God to call1 
him". The present unsatisfactory conditions are to some 
extent due to the failure of all our higher rural educational 
influences to accomplish their true mission.
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life and modern world political and moral and social problems 
which his future position requires, and which are so sadly 
lacking in many of our town and country folk to-day.
It is a matter for arrangement between the masters 
concerned to decide as to which should be responsible for 
preparation of weather and other charts, but in many cases it 
would be an undoubted help to the Science master, who has as 
a rule quite enough on his hands, if observational work of 
this kind were shared by the Geographical and Mathematical 
masters. On the other hand, the writer has frequently found 
that by care in choice of extracts for silent reading and 
precis work in English lessons, considerable help can be 
given to the Geography master by other colleagues, and the 
same is true of History.
A word of protect ought also to be made against the 
X.l. practice of grouping Geography with such subjects as History, 
English, Scripture, etc., for examination purposes; it is true 
that for examination work in these, a fairly fluent style of 
answer writing is needed, but there is much to be said for the 
more modern way of treating Geography on more scientific than 
literary lines, though one must not forget the choice of 
Geography by the Herbartians as a possible centre of knowledge 
grouping.
In his suggested time-table, the writer has included 
some definite economic study to be taken in the upper forms of 
X.2. the proposed school; there is no doubt about the special
X.l. But this not done in all cases.
X.2. The common criticisms of the average farmer's dealing methods 
are to some extent justified, and the gradual spread of 
co-operative buying and selling is to be commended; but it 
is hardly true in all cases to speak of farmers ’’being 
unable to see that they are really borrowing money and 
paying interest to their dealers when buying on credit at 
higher than cash prices". (Dampier yhetham "Politics and the 
Land" p.20l). The writer has recently met many farmers 
acting in this way with a full knowledge of the nature of 
the transaction, but adverse financial circumstances have 
led many to continue, in the hope "of something turning up" 
to give relief. A decade or so ago, possibly the majority 
of farmers, however, were unable to appreciate the economic 
facts of the case.
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utility of such a course, and there seems every reason to 
suppose that it can he made educative in the highest sense; 
while all Farm Institutes would he enabled to take up the work 
in greater technical detail if a beginning had been made in the 
secondary school; this entails a completion of ordinary world 
Geography as soon as possible in the course, and there should 
be the addition of a definitely economic paper to the School 
Certificate Examination. It must be remembered, however, that 
the continuation of the more scientific geographical work is thus 
thrown in the Higher forms on the Science Master»s hands.
History.
Much of what has been said of the work of the 
Geographical lesson is true of the History in the Rural 
Secondary School; the gradual building up of general 
principles from a foundation of local, national, and world 
history is the aim put forward, and without denying the need 
for the future History specialist of intensive study of 
particular periods and critical use of originals, we must 
point out the possible neglect of other matters by the master 
whose history lessons are cramped by the necessity for rigid 
adherence to an examination syllabus. It Is well, indeed, 
if the average rural pupil has sufficiently formulated any 
definite historical principles by the time he reaches the 
school certificate stage, and the exigencies of the time-table 
will not allow for intensive specialisation. It Is suggested, 
therefore, that in the Rural Secondary School, following a 
general survey of local and national history, chief attention 
during the last year or so of school life should be given to 
a study of the History of English Rural life and work, based 
on observation and study of originals rather than on abstruse 
and dry text-books solely; also to the study of the
X. No Secondary School History Course should be considered 
satisfactory without the study in higher forms of some 
such book as nAn economic History of England” by Charlotte 
Waters (Oxford Press).
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development of our industrial system, local Government, and 
home and colonial customs, with frequent reference to current 
world events accompanied by explanatory details of foreign 
affairs where needed; this is to be preferred to intensive 
study of a period for examination purposes; it is not intended 
that this should restrict the world view which all history 
must provide, but the plan is intended to secure a wide general 
survey, followed by a development of personality based upon 
intimate thought upon local and current affairs; such a return 
to study local matters is not a narrowing influence; the 
sermons are graved on the local stones, but as a rule it is 
only after a wider outlook that they can be fully appreciated, 
though a superficial acquaintance may have been made with them 
before.
It is indeed surprising, as Findlay remarks in his 
Introduction to Sociology, to find such "common ignorance 
among Englishmen as to the historical growth of our centrally 
and locally governed system which gives scope for liberty".
And it is true that the interest incentive required for 
obtaining knowledge and understanding of these points can be 
better derived from local stores of historical material than 
the extrinsic sources of examination or magesterlal requirements. 
It is worthy of remark that many of our institutions bear the 
ancient rural mark of our ancestors far more than of our 
modern town dwellers, and that many attempts to bring about a 
better England for its people have originated among the 
country gentlemen like Cromwell and Hampden, or peasants like 
X. the followers of John Ball.
The "practical-minded" type of pupil, often in a 
majority at the rural school, who can only with difficulty be
X. In one of his poems Chesterton maintains that the true 
people of England have "never spoken as yet".
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brought to study History by the text-book and lecture system, 
is more likely to be interested by the above method; this 
type of pupil, is, indeed, only beginning to be catered for 
in most school subjects, following the researches of psycholo­
gists into his previously misjudged mental make-up; even so, 
the pupil who has tastes for private reading of the historical 
novel, or even history text-book (not a bad form of reading 
for a boy) has a great advantage over the more practical 
student.
And, as Geddes and Branford show in "The Coming of 
X.l. Polity", one condition of the power of foresight is "a true 
and clear idea about the past".
To act in the living present, to ignore what has gone 
beyond recall, or what may never be, are good maxims enough 
up to a point, but as we have seen in other epigrams, they may 
be very incomplete.
The writer was amused, at the complete change of 
attitude in a farmer of his acquaintance towards the Irish 
nation, after some facts of past History had been revealed to 
him.
All this serves, however, to remind us that there is 
something to be said (in most subjects) for a clear knowledge 
of definite and inter-related facts. It is when we come to 
the method of acquirement and organisation for future use that 
we see the fallacy of mere fact-worship.
It is to be feared that when we come to time allow­
ances for the subjects of History and Geography, an admission 
must be made that it is difficult to give to either of them 
as much as one would like without endangering the inclusion of 
essential basis knowledge; and that for full development, the 
teacher has to rely largely upon general education and intelli­
gent interest to carry both studies to a higher level after
X.l. Page 19.
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school life is over; and there is some comfort in the fact that 
a wise use of leisure for reading, and a lively and discrimin­
ating interest in everyday life and business may perhaps allow 
more self development in these matters than in the more 
technical difficulties to be encountered in following up 
Scientific progress. Elsewhere reference is made to the need 
for any well-trained pupil to have taken himself in hand by the 
time his secondary school life is over.
Science.
Following a rather misconceived idea of what Buxley 
and Spencer advocated in their wish to introduce more science 
into Schools, we have still far too many cases of Pure Chemistry 
and Physics courses, (governed by examination syllabuses) which 
fail to give either general rational methods of dealing with 
matter, or that attitude of exultation in man»s penetration 
into the wonders of life and the universe which to the true 
student of science make that subject and its applications more 
entrancing and even humanistic than others. The writer recent­
ly read a set of essays on "Colour" by a Science form of 10 
boys averaging 16 years of age, and was disappointed at finding 
that every boy (though no instructions had been given to this 
end) confined his work to a rather bald scientific explanation 
of the phenomenon of the spectrum; references to Art, Nature, 
Flowers, Dawn, or even dyes and clothes were all conspicuous 
by their absence.
Various attempts are now being made to reach this 
combination of Humanism and Science by dethroning Chemistry 
. and Physics in favour of Biology, including Botany, some
Entomology and Zoology, with requisite Chemistry and Physics; 
in so far as contact with environment and inducement to formulate
X. A clear exposition of the claims of Biology to a place 
in the sun of the curriculum was given by Prof. Julian 
Huxley in an address at Bath, June 8th, 1928., and 
printed by the British Social Hygiene Council.
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X.l. general principles and interests are concerned, this may be 
all to the good. The introduction of Chemistry and Physics 
into the curriculum in the latter part of the 19th Century 
has been followed by the usual application of the s'chool ’ s 
passion for system and syllabus, with the inevitable conserva­
tive tendencies following on comparative success in syllabus 
construction. Just as ciceronianism was the exaggerated, and 
deadened form of true Humanistic culture so Inorganic Chemistry, 
Static Electricity, and so forth, have tended to crystallise 
X.2. into beautifully neat but rather too compact and hard, finished 
forms of science work in school.
Past experience must put the Science master on his 
guard against making Botany, Zoology, or Entomology as 
detached and finally as uneducative as Chemistry and Physics 
were in the hands of some of his predecessors. Fortunately, 
the wide range of Biology is in itself a safeguard against this 
danger, though its scope also renders systematic procedure 
(plainly a necessity in scientific study) difficult to organise.
We are here, of course, face to face with the never-
X.1» of. Judd "Psychology of High School Subjects".
"Science should not consist in setting pupils to 
discover solutions, but to realise that there are 
problems",
X.2. In his "Education; its Data and First Principles”
Professor Nunn quotes the case of a girl student who 
confessed that she had never conceived Science as having 
to do -with what happened outside the laboratory., Vide 
p. 208,, and the writer once roused the ire of a rather 
old-fashioned Science colleague by remarking, "You start 
your pupils with various coloured liquids and substances 
in bottles, your calorimeters, barometers and what not; 
would not more of the boys reach a better understanding 
if a start were made with actual things of everyday life 
if these were then linked up with all the paraphernalia 
of the laboratory, and the resulting interest and know­
ledge extended to more complex things in the outside 
world afterwards?
The whole position is similar to that we have noted in 
the case of the teacher of Mathematics as a series of 
facts isolated and divorced from life, and to that 
extent less easy of application to life matters afterwards.
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failing dilemma of the really thoughtful specialist in any 
subject, viz., how to secure system and order in working which 
are undeniable advantages, and how to allow freedom of range 
within that system ao as to avoid the cut and dried. (This 
last word, is significant). So, too, there is danger lest a 
wide interest may become mere superficial butterfly dissipation 
of discursive interest, and there is a modicum of truth in the 
old idea that something which needs concentration and effort 
is more educational than what is merely enjoyable and interesting.
This difficulty is being encountered especially in 
the newer introductions in the Biology section, where some 
dependence on more formal Physics and Chemistry is inevitable.
A fairly comprehensive scheme of Science work on Biology course 
held at Cambridge, 1927. The whole subject, it is suggested, 
should have five sections, three being compulsory, vis.,
Elementary Physics, Elementary Chemistry, (Study of water, air,
X.l.
osmosis, acids, bases, salts, quantitative analysis) and simple 
Geology; and four optional, vis., Botany, Zoology, Soil Chem­
istry, Outdoor experimental work on plots, and Agricultural 
Science. This plan certainly deserves the name "natural Science" 
more than many schemes, and is what it claims to be called; 
the anomaly of some denominations is well illustrated by 
Marrable » s description of his probable degree as one in
X.2. "Mechanical Stinks".
Eventually one may hope for this changed attitude to 
Science and its subject matter to spread to all secondary 
schools, for it is certainly much nearer to life interests of 
mankind than previous syllabuses have been, but the special 
advantages of environment and opportunity for correlation of 
indoor work with garden-laboratory and observational expeditions 
possessed by the Rural Secondary Schools make it clear that it is
X.l. The present writer would add "common metals". 
X.2. Ian Hay. "A man’s man".
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to them that we must look for pioneer work. Further, this 
changed science study is a direct preparation for the pupil’s 
career, without the disadvantages of premature vocational 
teaching; that is, if the Science master takes a sufficiently 
wide view of his work, and has adequate provision for practical 
work of the right kind. Farm-land is not really required, hut 
a sufficient area of ground to be used as an out-door laboratory 
in close relation with the more formal indoor lessons must be 
provided.
The special circumstances of each school must decide 
as to whether the system of individual plots, or that of 
general plots should be adopted. Certainly, a general fruit 
plot, with its splendid opportunities for observation and 
experiment, as well as for more directly vocational work, is 
needed; a co-operative system whereby small plots are put in 
charge of an older pupil with the assistance of a junior has 
some good points, but where the work is definitely organised 
and graded with the aim of gradual evolution of principles, 
this may not be so beneficial and time-table difficulties 
arise. The practice of Beaminster School in recording 
experimental work in the School Magazine over the initials 
of those pupils responsible for the work is a useful custom.
It is doubtful whether full benefit can be obtained by 
putting this work under the visiting expert who cannot secure 
that correlation and consultation with other school work 
without which less educational advantage can be obtained; 
and though local interest may be aroused by conference with 
local agriculturists, the practice (in existence at one school 
at least not long ago) of allowing such persons to control 
the organisation of the work is obviously to be condemned.
On the other hand, the visit for enquiry and interest from 
local parents is to be encouraged, and this part of outdoor 
work is being developed by some pioneer schools. It is better 
for pupils to make really effectively supervised visits to
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special farms than to attempt to run a school farm where the 
X. work is not really done by the boys, or where the work is
certainly from an English point of view, too vocational. The 
connection between the 1000 acre farm of the Earl of Powis and 
the County School at Welshpool seems to be an example of the 
right kind of co-operation between school and farm. For the 
teaching of Nature Study on rather wide lines, the writer found 
that as far back as 1911 and 1912 there was very sympathetic 
interest shown by farmers in his own district, though the work 
then undertaken was of a very simple kind at a primary school, 
and was intended for all-round help in other school subjects 
rather than an attempt at '’biased" education.
But pioneer work has still to be done in connection 
with activities in field and garden, especially to enable 
parents to grasp the aims of the science work; even now, far 
too many farmers are disappointed if they do not find 
exceptionally fine produce on all plots, falling to understand 
the object of the outdoor laboratory, and it is easy to spend 
valuable time over preparing show material to impress this 
type of critic. We still have too many "practical" men who 
despise what they (and they alone) regard as a poor attempt 
to show them how to do their own work better. But, as is 
shown elsewhere, this attitude is slowly changing, and with 
staffing of our rural schools by the persons described in this 
thesis, a better state of affairs should rapidly follow.
This change of attitude may be expected, to spread to 
the whole curriculum, and thus the value of all that a secondary
X. This ia also the view taken by Mr. R.B. Greig, after visiting 
Rural Schools in France, Sweden, and Belgium (3.of Fduc, 
Pamphlet No.25). In the same pamphlet, Mr. Tate, Director of 
Education for Victoria, states that in the past many agricul­
tural schools (even) are far too technical; the newer schools 
must be wider and more cultural.
Similar^tendencies are now to be noted in U.3.A. where voea 
tional training even in very early stages found many support­
ers. Thus Dr, Warren Wilson says, "I protest against the skill 
that is taught in schools with the sole object of a job and a 
salary". (At St. Louis 1923 Conference American Countrv Life 
Association).
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education lias to offer to our young rural people will be more 
appreciated. Though, as we hope to show, staffing is really 
the crux of the whole matter, this cannot be satisfactorily 
dealt with unless there is a sufficient body of definite public 
and parental opinion to create a demand; such is the history 
of all widespread educational reform.
Obviously the programme here outlined is going to 
tax the whole energy and resources of the Science in the schools 
considered, and the time allowance must be made to correspond.
In the time-table tentatively put forward it will be seen that 
the percentage of school time recommended is as high as 22/?, 
though this would Include some time definitely given to study 
of the Literature of Science,
The following table (for remarks see p.12) gives 
comparative times from the sources notes:-
Welshpool County School, with Rural Science bias,
Time devoted to Science in Form V.....  28$
(For pupils taking Latin this is reduced to 11/?)
Suggested by Hope and Norwood (loc.cit.)....... ...... , 15$
Suggested by the w r i t e r .... ......... .. 22$
(This includes some literature of Science).
Average of 26 rural schools investigated by writer
(1927 - 28) ...___ ... 19$
Oberrealschulen (vide Sandiford loc.cit,).............. 12$
Realgymnasien do. do. ................ 9%
French Lycees (plan d»Etudes loc. cit)............. . 17$
’"hen one remembers the often repeated saying that 
the Germans are taught to be better scientists than other 
nations, these figures are worthy of note.
If a curriculum could be adopted ’without modern 
language study other than the Mother Tongue, a possibility 
which has been strongly urged by some reformers, and ’which 
was for a time actually tried at Knaresborough, the Science 
master, along with the English, Manual Training and History 
masters, might well claim a great share in the new opportunities
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thus rendered available. The point considered later in this 
section, we can only state once again that the use made of the 
time granted to the Science work depends very much on the life 
experience and interests of the master in charge, and it is 
hoped to show that a narrow Science specialist is by no means 
the man needed in this type of school.
The Mother Tongue.
We have already briefly hinted at the help given 
to such studies as Geography, Natural Science, and History, 
by Literature, opt this is only an indirect aim, and every 
teacher is a teacher of and in English as the Board’s 
suggestions continually remind us, presumably because the 
reminder is so frequently ignored.
If the omission of all foreign language from the 
curriculum of the rural secondary school were to be carried 
out, additional responsibility would be thrown upon the 
English master, for all literary studies, and their attendant 
humanistic benefits, all methods for securing correct correct 
expression of thought aided (to whatever extent it may be aided) by 
Grammar, would not be his alone. Probably, of all the staff, 
the English master in the Rural School has more previous 
prejudices and habits to overcome in his pupils, despite the 
fact that the best writers of nearly all ages have owed part 
at least of their inspiration to the very surroundings which 
might have affected the pupils in a very different way had 
they but been allowed to do io. There is no need to go to
Peter Bell for examples of sheer indifference to the delights 
and lessons of Nature. Even with an extra allowance of time 
which might fall to his lot, the task of the English master 
will always be less easy until the home and social life and 
surroundings of the rural pupil have been to some extent 
touched by the educational revival which has not yet reached 
them.
Trough the writer himself -would at once acknowledge
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his own experience of some splendid exceptions, the fact 
remains that the average rural home bookshelf and magazine 
or other periodical literature reveal a state of inferiority 
to similar points in the average middle-class urban home, and 
it is not clear that first-hand contact with nature and her 
ways has made up for this difference; without being too 
dogmatic it may be asserted that appreciation and understanding 
of nature and of all great literature go together; and it is 
also true that the rural middle-class pupil, to say nothing of 
his less favoured cottage neighbour, does not receive that 
heritage which every English child has a right to receive, as 
George Sampson so well shows in his "English for the English".
On the other hand, we have also to take account of the pupil 
who has tastes the reverse of what is commonly known as 
literary, though in reality there are few to whom some 
literature of some kind does not carry an appeal; even Tom 
Tulliver grew to like some portions of the classics, and there 
is little doubt that Ian Hay’s cricketing schoolboy Pip would 
have enjoyed Miss Mitford’s account of the game in "Our Village" 
if he could have been induced to ignore the fact that a woman 
had written it. naturally a wider life experience will tend 
to aid the master in his difficulties; the writer once found 
that a middle-aged farmer friend (who had travelled about 
England more than most farmers do) had been to a London perform­
ance of "The Taming of the Shrew", and to the surprise of the 
schoolmaster, the play was thoroughly and intelligently 
appreciated. It follows that mere inarticulateness does not 
necessarily imply lack of ideas, any more than garrulousness 
implies the abundance of them, but the fact remains for our 
present problem that earnest and careful work is demanded from 
the English specialist in our rural school, and a desire for 
specific aims in teaching must not be allowed to take from him 
a sufficient allowance of time for his work. Indeed, from
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the point of view of what has been called "specific education 
at long range", a good case might be made out for additional 
attention to English work as a whole in this particular school, 
for it, is certain that improvement in it would go a long way 
towards an improvement in status and effectiveness of the 
class of person we are considering in national and local 
affairs; we are familiar with the lawyer, the business man, 
the urban social leader rising to posts of national importance, 
and it should cease to be an anomaly to think of a rural leader 
advancing in the same way. In Denmark we have this phenomenon 
already exhibited 'with excellent results.
It is true that a larger amount of time is needed for 
manual work and outdoor laboratory work than has usually been 
given, and there are welcome indications of an increased and 
more expert attention to physical training, quite as necessary 
in the rural school as elsewhere; but it is obvious that many 
of the desirable traits which we have earlier outlined will 
have less chance of adequate development if there is any 
neglect of English, either as training in adequate and correct 
expression of thought, or as possibly the greatest means of 
humanistic culture at the school*s disposal, to say little of 
preparation for a wise, enjoyable and fruitful use of such 
leisure as may fall to the lot of the rural pupil in after 
life, and ability to participate fully in the social intercourse 
of a cultured society which is widely regarded as a mark of 
true education. Bobody with any experience of rural life 
would dream of claiming that satisfactory results on these 
lines have been obtained in the past, and the English special­
ist has a sufficiently difficult task as it is, without being 
burdened with heavier responsibilities and no extra time in 
which to shoulder them. There is no doubt something in the 
claim of the older type of education offered by the secondary
X. In his paper to the Educ. Section of the British Assoc.
1922. Mr. G. Pocock advocated the adoption of English as 
tne basis of all Education,
school that full use has not yet been made of its proffered 
gifts by the rural parents for their sons, or by the sons when 
given the chance, but that does not prevent us from seeking not 
only to improve this indifferent attitude, but to try to find 
why such an appeal has failed, and to offer a culture and 
training not necessarily better {though it is claimed that in 
many ways it is better) but which will make the necessary appeal. 
Beyond doubt, the old ways have not fully succeeded, and it is 
time that something else was tried.
Of course, the main aims of the English lesson in the 
Rural school are not essentially different from those of the 
urban secondary schoolmaster, but at present the latter finds 
in more of his pupils an amount of literary tradition and home 
culture which the rural secondary English master cannot take 
for granted; the future master in this work may expect to 
receive greater contributory help from Village Dramatic Societies, 
Rural Community Courses, and increased use of Library facilities.
These important branches of rural social influences 
are dealt with in a later section.
In the case of Mathematics, Geography, and other 
subjects, we have advocated an illustrative use of environment 
in order to form general principles and interests; yet even if 
the pupil’s appreciation of great literature dealing with rural 
life is easily attained, the objects of literature study will 
not be achieved by merely driving the pupil back on what is 
fairly familiar; though indeed there are degrees of familiarity. 
But great literature is all-embracing, and its study being a 
kind of glorified life-experience at second-hand, any limitation 
of outlook in this direction must be condemned. However, modern 
transport and other facilities are lessening the distance between 
town and country, and probably the future rural pupil will be led 
by the very experiences of life to quite as ready appreciation 
of such books as "Vanity Pair", "Little Dorrit", or even "Beau­
champ »s Career”, as the present urban pupil can achieve with
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"Silas Manner”, or "Under the Greenwood Tree”, the point is that 
a gradual extension of interest from the environment outwards 
must he secured, and this may best be done by careful choice 
of earlier work, with liberal opportunities for all kinds of 
interest in the Library. Probably the most satisfactory, or 
rather the least unsatisfactory parts of fixed Examination 
syllabuses from a rural secondary point of view are those dealing 
with English Literature.
But the power to select and deal adequately with 
literature for class study in rural schools, demands special 
qualifications and life experiences in the English master, just 
as we have noted in other work by his colleagues.
The use of environment in the other subjects is not 
quite parallel with the procedure in English Literature. 
Illustrative work drawn from the pupil*s surroundings or 
experiment based thereon in order to aid the formation of 
general principles is not quite the same as the study of 
Literature dealing with fairly familiar scenes and types; 
habits of clear and accurate observation and thinking are not 
of quite the same psychological bearing as aesthetic apprecia­
tion of human characteristics and natural description; and the 
aims of the literature specialist may be actually defeated by 
attempts to generalise or to attempt specific expression of 
generalisation; there are important lessons and no little 
encouragement for the teacher of rather vague subjects like 
this in the recognition by psychology that the normal way of 
mental growth is from indefinite forms and outlines to clearer 
filling in of experience; and even allowing for the wonder of 
science already noted, the things of mathematics, and many of 
the details of science work as far as school is concerned tend 
of force to be rather materialistic; while the higher things 
of literature are essentially spiritual, and may be stifled or 
stunted by too much leaning towards logical formulation; the
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writer lias more than once noticed that boys pass through the 
stage of bare description in written work to a more completely 
human way of expressing emotional experiences in connection with 
all kinds of work, but that this later stage (probably a rhythmic 
return to an earlier fanciful period) needs practice; the 
adolescent is to some extent living again more intensely the 
wonder period of early childhood, but far too much of his 
experience breaks through language and escapes because of a 
habit of too literal and exact setting down of ideas; and 
it may well be that for some, this higher power of self- 
expression is never reached because just at the most critical 
time, either the end of school life comes, or because attention 
is directed too exclusively to more material things at the time.
On the other hand, for good or evil, the securing of 
correct and full expression of thought in spoken and written 
language, falls to the lot of the English master, and here, in 
choice of material for practice and illustration, and in the 
planning of self-expressive work, lies a great opportunity for 
the right type of,man. A rural pupil’s account of the working 
of a one-way plough is quite as useful an exercise in descrip­
tive or expository expression as the urban boy's account of a 
motor fire-engine; and if, as we have seen, the rural bo:/ is 
somewhat inarticulate, that is all the more reason for giving 
him a chance to join in class or school debates, or literary 
society symposium, or magazine articles on the cultivation of 
sugar-beet, or the use of motor-transport and machinery on a 
farm. "Scenes at a ploughing Match" was the title of a 
magazine article recently contributed to the writer's school
magazine by a rather shy and outwardly dull boy, and the 
polishing-up process under what was really the teacher's 
supervision (though the boy was not allowed, to see that this 
was really being done) resulted in a piece of work not without 
some vigour and life in description.
We pass rapidly over the question of formal Grammar
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here as it is a matter of equal significance (or some would 
say, insignificance) in both rural and town schools. Every 
English master knows that Grammar may be dealt with with com­
parative ease as a means not only of aiding correct expression 
but of providing interesting word study, when French and Latin are 
also in the curriculum. If the English master is expected to deal 
with this work as fully when no foreign language is taken by the 
rural science pupils, then time must be allowed; how far 
convention would justly require a fairly complete technical 
knowledge of Grammar and its terms is a matter about which there 
is considerably difference of opinion at present; the writer’s 
experience leads him to think that without restoring Grammar to 
its old pedestal decorated with special terms and exercises, it 
is still necessary or at any rate very helpful to have some 
attention paid to the general principles of sentence structure 
and word functioning; and some work on inflexions and concord 
should be taken so that all secondary pupils should at least 
formulate the main generalisations concerning these; thus far we 
may well agree that convention is right; for in secondary pupils 
there should be a preparedness to test and guide their own 
expression in the light of these principles, at earliest and latest 
stages perhaps less consciously; and such pupils will also be 
better equipped for that quite common task of any educated person, 
the understanding and appreciation of great work which 'may be 
somewhat recondite.
Dialect and traditional forms of expression involving 
laxity and confusion may well be definitely pilloried by the 
English master, but more justifiable forms may well be allowed 
to flourish if they can; indeed, the dialect forms found in 
everyday life and in some literature may lead to increased interest. 
There is every reason, for example, for correcting the North 
Midland confusion of "green" and "grain", or "say" and "see"
(though in the mind of the speaker and his audience there is
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really no confusion), or the West-country "Her says to I", and so 
on; but to enforce "grarse" for "grass" is altogether unreasonable 
indeed, a kind of bi-lingualism is often found amongst educated 
people. Not long ago, the uniter heard a University lecturer 
relate that after he and M s  wife had interviewed a landlady at a 
country seaside village in his native country (which he had only 
occasionally visited since his younger days) his wife wanted to 
know why he had "dropped into that peculiar way of speaking" when 
talking to the woman.
Certainly, if Burns had written all his poems in 
"educated" English, our loss would be inestimable; and in Dorset,
I found a dialect play deliberately chosen for public performance 
by an Old Pupils’ Association of a secondary school. Moreover,
X. the study of ordinary and peculiar place-names, or the fascinating 
old names given to many fields on our farms, may aid in reaching 
that enlarged view of historical and social development which must 
form part of the make-up of any really educated person.
What is really required is a recognition by all concerned 
that though special emphasis has been laid in practically all 
pioneer "Rural bias" schools on Science work with vocational or at 
least environmental leanings, there is equal need for seeing to 
the humanistic culture and power of self-expression which language 
and literature study can best supply. This is not solely in the 
personal culture of the individual, nor entirely for the benefit of 
rural society as a whole, but for making it possible for the
X. Examples found amongst one form of boys recently were
Pingle, Roundabout, Bull piece, Cock-stubbles, Mill Moor, 
Doglands, Pigeon-hay, Windybanks, Bearcroft, Potato field, 
and others; the explanation is not always so simple as one 
would think; thus, the last-named was a field which had 
been let long ago to villagers as a charitable act by the 
owner, so that each man had a strip of potato ground at a 
very nominal rent; no living inhabitant could remember 
this being in force, and. none had heard more than their 
parents and grandparents had told them, but the old name 
remained, though the estate had changed hands, and the gift 
had been lest to the village.
one partindividual in rural society to live a wider life; 
of this wider life should consist in the appreciation of at 
least national literature; the possibility of helping budding 
genius may be remembered, though not deliberately worked for; 
or, as the writer expressed it in 1914, 'when considering rural 
education as a whole, ,!we cannot produce a Robert Burns at will, 
but we can and should see to it that an audience is provided for 
such a man when he arises”.
Coming to the more practical question of time allowance
for English, we have these comparisons, following the same
authorities as previously:-
Time devoted to study to the Mother Tongue
At Welshpool County Rural-bias School ................ ..
{I for. lang.taken)
Norwood and Hope Scheme (2 f o r , L a n g . t a k e n .....
Suggested by present writer (1 For,Lang.taken and 2 Lit.
of Science inc.) .......
or (excluding the Lit. of Science)............
Actual research (Schools taking 2 For. Lang.) ..........
(Schools taking I for. Lang.) ..........
Oberrealschule (with 2 For, Lang.) ......................
Real gymnasien (with 3 For. Lang. ) ................ .
Lycees, Modern Lang. Science Course (with 2 For. Lang.).
Danish Secondary Realskole .............................
It would be interesting to compare these figures with 
pre-war returns for English schools; the (german figures are 
for that period. There is no doubt that the time allowed for 
the mother tongue has been increased on the average in English 
Schools, but how far this is due to a recognition of its value, 
or to a necessity brought about by free-place pupils from 
rather less cultured homes, or to the decrease in time devoted 
to Classics, it is not easy to determine; but the figures 
suggest that the last cause is not very prominent, for the non- 
classical schools only devote if more time to the Mother Tongue
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than those taking classics or German. On the whole it may "be 
said that satisfactory time is being now given to English, 
though the advantage of taking some Science Literature is evident. 
It is also probable that if the average home conditions could be 
improved from a literary point of view, the time devoted to 
English could either be slightly curtailed with benefit to Science 
or other work, or, if that were not done, the actual school study 
of Literature could be carried to a really high level, and the 
results would no doubt be very marked.
Foreign Languages.
In this section of the curriculum, we reach what Is 
perhaps the most uncertain point, and one on which experimental 
work is chiefly needed. Some rural bias schools attempt to 
carry out the work while retaining the old literary curriculum 
of Latin, French, (or German), with rather less English; but 
where extra time is required for extended Manual Training, Outdoor 
work in Science, and similar activities, it is difficult to see 
how this can be successfully accomplished; indeed, it appears to 
be tried chiefly for the benefit of the comparatively few pupils 
who need special examination certificates for entry into higher 
professions, and not on strictly educational grounds at all; and 
the compromise by which certain pupils omit part of the Science 
or other work in order to take up Latin leads to what one head­
master has described as "very close organisation and difficult 
drawing up of time-tables”. Of course the keen teacher does not 
flinch at these troubles, but with the best intentions in the 
world it is not easy to keep in effective touch with every detail 
of the work; the application of the Dalton plan would solve many 
of the problems, but at present it does not seem to be extending 
with the rapidity which some expected; and it is fairly certain 
that for some subjects, e.g. English Dramatic Literature, class 
work In common with one’s fellows is to be preferred; the value of
X. This experimental work is 
psychological manner by
now being tackled in a thoroughly
IS! C., Simmons in London Schools.
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active intercourse and inspiration is too great to be sacrificed.; 
usually the extra work entailed by the alternative plans of work . 
for Classical or non-classical pupils necessitates the presence 
of a headmaster who is able to take the extra work while carry­
ing out other supervisory duties; and the common plan of 
appointing a Science specialist to the headship of the rural 
secondary school renders this less easy. Sooner or later, it 
seems that an official decision will have to be made between 
three alternatives:-
(1) An entire devotion of all school work to the task of a 
general education based on environment, without any consideration 
for those pupils who have the above needs for higher professions, 
and who will thus be driven elsewhere.
(2) The compilation of a Leaving Certificate Examination Syllabus 
with alternatives to Foreign Languages, which will be accepted by 
the authorities concerned for entrance into the professions. (It 
may be worth noting in passing, that though better in many ways 
than its predecessors, the Modern School Leaving Examination is 
hardly fulfilling the purpose for which it was intended; that is, 
it should be a test which most average students could take in their 
stride without too exact preparation at the end of a secondary 
school course; nor is the entire blame to be laid at the door of 
the examining bodies.)
(3) Some relaxation in the demand for extra time for almost 
purely vocational work in Science, or a less exalted aim in 
Mathematics.
If a suitable syllabus in General Biology (with sub­
sidiary Chemistry and Physics) could, be provided which, without 
taking up too much school time, would satisfy the requirements 
for a school certificate examination, and if a less academic 
Mathematical course could be adopted, there seems no reason why 
at least one foreign language should not be taken; the almost 
deliberate forcing away of certain pupils (perhaps the more 
intelligent and more likely to contribute useful factors in
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general school life) and. the closing of another avenue to wide 
general culture by eliminating all foreign languages, seem to be 
harsh measures. The actual conditions of each school must be the 
deciding factors; and where there are two or more secondary schools 
within reasonable distance, more may be said for persevering with 
an experiment lasting over a large number of years, to see what 
type of pupil would be turned out by a secondary school run on 
very practical, though not exactly vocational lines, with chief 
reliance on the Mother Tongue for literary and linguistic training. 
The inciter cannot help suspecting that the study of modern 
foreign languages even with the best phonetic and direct methods 
can hardly in the schools we are considering reach such a stage 
that the effects are very inspiring or humanistic; there are many 
pupils in urban schools who scarcely reach the cultural stage, 
though as a correspondent puts it in a letter to the present writer 
- "even a few words of a foreign language give a feeling of 
expansion hard to produce indirectly".
In Chapter 111 of "The New Teaching" De C-lehn admits 
that "the full cultural benefits can only be obtained by the pupils 
who stay on at school up to 18 - 19". He also speaks of "two
distinct termini to our French course; the first, ending ...... .
at 16, aims essentially at practical utility, at equipping our 
pupils for an early start in the business of earning their liveli­
hood. ...... . Tt is only in recent years that what may be termed
a national demand has arisen, that pupils leaving school at the age 
of 16, should have a really efficient command of at least one 
foreign language"... and ... "the other terminus is the standard 
that should have been reached by pupils intending to proceed to 
the University". Now for our1 present purpose, both these aims are 
beyond the scope of the Rural Secondary School; one may, with all 
deference to a distinguished specialist, question the existence of
X.l. Mr. N. Carson Scott.
X.2. Ed. by Adams (Rodder b Stoughton) p. 117. 4th Edn.
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the national demand spoken of, while agreeing that convention 
has fixed such aims for the secondary school, influenced to some 
extent at least by the French governess or tutor fashions which 
increased greatly during the French revolutionary times; and one 
may further doubt the improved equipment for earning a livelihood 
(except in isolated cases of town pupils) arising from a language 
study ceasing at IS. And, though there may be less insularity in 
a person who knows two words, one French and one English, for the 
same article, that is not sufficient to justify the devotion of 
several periods per week for some years to the study of French; of 
course, more than this is reached by any average pupil, but the 
fact remains that but few reach the useful stage, while many plod 
the road for unprofitable distances.
Again, rather exaggerated claims are being made on 
behalf of bi-lingualism as such for its educative value, and 
leaders in the Times Educational Supplement referring to the 
language question in Alsace-Lorraine, and the Irish Free State, 
have taken it for granted that such educational benefits do result.
The present writer would not deny the usual benefit of 
being able to communicate with those of another nation, or of 
reading matter written in another language, provided that there is 
something to be gained thereby towards the e.? 
individuality, but he cannot take it as provi 
of being able to speak two languages by itse] 
much wider in mind or experience beyond a sense of power anc
^nsion of the
that the mere 4..1. ot o  L>
makes the speaker
! d
will give; and in
• to language s tudy
does follow in
every ordinary case, the time spent is not justified.
The type of argument brought forward by some of those 
who advocate bi-lingualism is seen from the following quotations 
"The educational significance of bi-lingual methods has 
only been seen in recent time?, though experience in Wales, Canada 
and elsewhere might have suggested its importance from the first".
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(llote that no definite examples of Canadian bi-lingual 
persons superior for that reason to others are given; and I have 
been informed by an education official in touch with a wide border 
district between England and '"ales that the bi-lingual border 
people are not by any means conspicuous examples of intellect or 
culture).
"The essence of bi-lingual teaching is that a. child is 
taught to think in two tongues. The quickness of border people 
who of necessity in many cases speak two or even more tongues, is 
a proof of the possible value of bi-lingual teaching".
(But every border race is not famed for its quickness, 
either in speech or anything else, and even were it so, Thomson 
has suggested that hardness and intelligence may have been 
derived by a process of elimination of less able border troopers 
in one case at least).
"Races on the Continent who are necessarily in 
continual touch with persons speaking alien tongues have "the 
gift of languages" almost at command".
(But it has surely to be proved that such people 
accomplish higher intellectual and other work than others on 
that account; and we have still to hear that the Russian 
aristocracy with their bi-lingual Russian and French were 
eminently intelligent; indeed, taking the great men of History, 
it may at once be said that this question has had little to do 
with their rise to fame.)
"The educational significance of bi-lingual teaching is 
that the mind receives a new stimulus that seems to enlarge all 
the faculties".
(If by this meant that exhilerating effect of power 
and joy in its acquirement, one willingly allows it, though it 
is equally true of any power which is acquired; and judging 
in this way, one cannot help wondering why the extraordinarily 
clever interpreters, say, at a League of Nations meeting, have 
not risen to eminence in other spheres).
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(The Quotations are from the Times Educational 
Supplement, Sept. 24th, 1927, and Feb. 25th 1928).
There was a very able and reasonable criticism (in 
Times Ed. Suppl. of March 5th 1928) of many puerile assump­
tions concerning bi-lingualism; and Sleight has noted the 
significant fact that most bi-lingual persons fail to speak 
or write one language really well.
Still, no one would dream of denying that in so far as 
progress in another language enables the pupil to enlarge his 
personality and experience of life and ideas, it is to be commend­
ed, and for that reason alone we must try to find a place for at 
least French in our modern rural secondary school, with some 
provision for transfer of time to more congenial work for those 
pupils who after a fair trial show little promise of making 
adequate gain for the time spent. There is no reason why the 
leader of the future rural society whom we have in mind should not 
have that wider outlook which might result from power to read and 
appreciate foreign writers and from power to enter into particular 
traits of national character other than his own. Any visitor to 
Denmkar is at once struck by the number of speakers of really good 
English met with there; and this is accompanied by a great 
interest in international matters of all kinds; the writer was 
recently astonished at the grasp of modern British political and 
social problems by such men as Holger Begtrup, Johann Borup, 
and other bi - or tri-lingual High School leaders, and at the 
understanding of our educational system of the English-speaking 
Dr. Bertelsen of the Secondary Department of the Ministry of 
Education; this is quite apart from the mastery of English by 
other commercial personalities whose interest is of a different 
kind.
To sum up, the present justifiable demands for wider
X. Page 296., Educational Values.
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and more practical Science work, the present standards of more 
abstract Mathematics, and the successful attainment of the 
cultural stage in a Foreign Language cannot be reconciled without 
great difficulty in the rural secondary school for pupils of 
average ability; and the usual demands for University Matriculatio 
make it clear that only exceptional pupils from the rural 
secondary schools can reach that standard. Those in authority 
have to decide between an organisation which will give chief 
attention to the needs of the "better” pupils, and one which 
will meet the needs of the majority who are to pass directly into 
rural life and work. Probably most educationists would agree 
that we should try to provide secondary education of at least 
Matriculation standard for all capable of reaching that standard, 
and, after a generation of improved rural secondary work, even 
with the present compromises and mal-adjustments, national 
parental opinion should render it possible by improved home 
conditions and a longer school life.
"I am sure far more economical methods of language 
teaching could be employed. I believe as least as much could be 
achieved in three periods per week, with a possible reduction to 
two periods in the Sixth Form". Extract from a letter to the 
present writer from a psychologist who is experimenting on Modern 
Foreign Language teaching.
’Mien we find a state scholarship winner from Knares- 
borough Rural Secondary School (now once more known as King 
James* Grammar School) and one of the most prominent medical 
students in London an old pupil from Brampton County School 
(famous under Mr, H.?r. Cousins for its successful rural work) 
we realise that, as is shown in another section, staffing and 
methods are of more importance than actual curricula, and that 
men of the right type can fulfil both the needs for pupils above 
noted, though the difficulties to be surmounted ought not to be 
reinforced by excessive Examination demands.
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Subject to the provision of alternative work for 
certain pupils referred to above, the following percentage of 
time allowance is suggested by the writer for Foreign language 
study, and it is assumed that as a rule French will be chosen, 
though there are many who would prefer Latin or German:- 15%, 
which should be about equally shared between English Literature 
Manual and Art work, and Science if it is decided to omit all 
Foreign Language work.
The comparative table on similar lines to those given 
before is as follows:- 
Time devoted to Foreign Language
At Telshpool County Rural Bias School .................. 13%
Suggested by Hope and Norwood ........ . 15%
(with an equal amount for Latin 
or German)
Suggested by the writer .....  (excluding Latin) ...... 14%
Actual research (at schools taking Latin............... 14%
results (at schools not taking La tin) .......... 16%
Oberrealschule......  for 2 modern For. Lang.......... 22%
Real gymnasien ....  for three For. Lang. (2 modern
1 ancient) ....... . 30%
French Lycees (Science A For. Lang, course)
taking 2 modern Languages......... 25%
It will at once be noticed that while the German
schoolboy even in a science course spends more time on 
languages than his English fellow, the time allowed for each 
language is usually less.
Referring back to the table given for Mathematical 
study, one cannot help feeling that some time might well be 
spared from that work for giving pupils a better chance of
reaching an effective stage in a foreign language.
Me conclude our survey of the Rural Secondary School 
curriculum by considering briefly the Manual work, Physical 
Training and Recreative or Aesthetic work in Art and Music.
It will be noted that the subjects previously mentioned 
occupy 75% of the suggested time-table, and it is reasonable to
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allow a large share of what remains for Manual work in wood 
and metal, and for physical training, though this does not give 
really sufficient time for Music and Art; help may he had here 
by taking some of the Manual work after school hours, especially 
in the case of older pupils who are provided with proper opport­
unity for equipped workshops, and who are ready after ordinary 
school subjects for work of this kind,
The mistaken subordination of all school work in most 
secondary schools during the pupils’ later years to Examination 
requirements has, if possible, even worse effect on the Rural 
Secondary School than in large towns.
We have also to continually remember that the tradi­
tional curriculum applies to a preparation for life on the 
cognitive side, and, where possible, alteration should be in 
the direction of emphasis on emotional and volitional exercise, 
in order to get a curriculum adapted more to life as a whole, 
Provision should be made, by the extension of school 
hours as above shown, on one or two days 'weekly, if necessary, for 
a really comprehensive course in wood and metal work, increasing 
rather than decreasing in the later school years; and co-ordination 
with other school and home activities should be arranged.
The great mechanisation of agriculture during the last 
two generations is really only the beginning of a great extension 
of mechanics and engineering to agriculture; and it may be 
possible to secure both mental and moral development by co-oper­
ative work for the rural secondary pupil in this subject more 
than in any other; as we have seen, many rural pupils have not 
a marked literary or even "intellectual" leaning, and it is now 
an educational commonplace that a development of personality 
through physical skill is not only a feasible but at times the 
best or even the only method to adopt.
We have, too, a gradually growing acknowledgment of the 
dignity of skilled manual labour, "A secondary school in 
Cumberland recently sent out three of its last year’s boys to
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.1, be bricklayers, and proud of their vocation".
The returns from the rural grammar schools mentioned in 
this work reveal the wholly inadequate provision of metal work­
shops (only 4 out of 26 schools allowed Form V time for wood work 
and none for metal work, while 6 had no workshop accommodation 
suitable for any comprehensive course; how far this is due to 
lack of funds or to indifference on the part of Governors and 
Headmasters, and how far to Examination contingencies cannot be 
determined, but whatever the cause, the crying need for change is 
clear).
We have seen that no useful Biological science work can 
be done without outdoor laboratory work on school plots of ground, 
in addition to indoor laboratory work and observation expeditions; 
and certainly no Rural Secondary School is properly equipped 
without sufficient workshop accommodation for wood and metal work. 
Lathes for both types of work, a forge and a small petrol engine 
and dynamo should be installed, and the customary School Science 
Society expeditions should include visits to Agricultural and 
Electrical engineering works, Milk and Dairy depots, and , if 
possible, Chemical Manure Forks and Sugar Beet Factories. Some 
rural masters take the view that long journeys to school and 
helping in farm work at home provide more than enough physical 
exercise for the country boy; as far as sheer physical output of 
X.2. energy is concerned, this is only too often the case, but a
gradual change in home conditions is corning about, and transport 
facilities to school are also making the actual toil much less;
X.l. Mr. G. Brown, M.A., (Director of Sduc., Cumberland), at the 
Portsmouth Conference, F.U.T. 1923.
X.2. An enquiry instituted by the writer, some years ago, into
the home conditions of an alleged "dull" farmer»s~son of the 
age of 13 revealed the fact that in summer time he was rising 
at between 5 and 6 a.m, daily, working before breakfast, 
cycling 4 miles to school, \norking again on reaching home at 
night, and going to bed "usually after 10 p.m."
Certainly, one factor in the lack of mental alertness in 
many rural folk is purely physical, and arises from 
incomplete elimination of toxins during sleep.
yand there is now every reason to expect that under the newer 
conditions of Physical Training and methods spreading from the 
Board of Education courses at Eastbourne, a more alert carriage 
and movement, with accompanying psychological factors should 
result. One could wish that every rural schoolmaster and farmer 
parent, too, had the opportunity of seeing young farm workers at 
exercise in a gymnasium at a High School in Denmark.
A word of warning, however, is needed for the over-
zealous specialist; mechanical rapidity of movement in response 
to external command may be obtained at the expense of initiative 
and, do what we will, we shall probably find that many of our 
rural pupils are of the slow-but-sure type mentally and 
physically too. The same results can hardly be expected from
all schools alike,
At the risk of being denounced as unpatriotic, the 
opinion is expressed that the combined training in discipline, 
service, and initiative of the scout troop is to be preferred 
to the more specific but less enlightening influences of the 
Cadet Corps; and in any case the Rural School is not the 
likeliest place for providing future Army and Territorial 
officers; and the mechanising of warfare has rendered less 
useful that fine material w h ich used to be found in our yeomanry
cavalry.
In the pioneer rural secondary schools which have been 
investigated, the part taken in school games by rural pupils is 
very variable, leading one to the conclusion that here, as 
elsewhere, the personality of staffs and school traditions have 
been the deciding factors. Parental influence in this matter 
is improving, though the writer has met several cases during the 
last few years where the honour of playing for the School was
X. Since this was written, a resolution condemning Cadet Corps 
on other grounds has been passed by a Junior Political 
Association.
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deemed less than help on the farm on Saturday afternoons. But 
he has also to record that, after rather diffidently suggesting
to a county meeting of the national Farmers’ Union that there 
were distinct benefits to be obtained from our English School games, 
he was pleasantly surprised by a round of applause.
The influence of games in rural social life is 
referred to in a later section; probably the main difficulty 
in giving scope for preparation for this during school life 
has been that of getting enough pupils to be allowed to share 
in games after school hours, but as we have seen conditions
ar e impr-oving.
he have tried to show that our grea 
should in many respects offer more interest, 
rural boy than to the town pupil; and this s
t English Literature 
if anything, to the 
hould be true also
for much that is in Art and Music; it is irritating no doubt, 
to see some of the pictures, vases, china, and wall-paper designs
in our town dwellings, but matters are usually worse in this 
respect in rural homes. Why should one see copies of Constable 
and other similar landscapes given places of honour in the better 
class town homes and institutions, and so seldom in the country? 
hot because the rural dweller has the real thing to look at, but 
because in the past he has so seldom had the opportunity of 
reaching that stage of appreciation described by Browning, when
Fra Lippo Lippi shows the effect of seeing a good painting of 
something with which we have been familiar without really taking 
full notice of it, or concerning ourselves much about it.
We need in our rural schools (I believe our town 
schools are less behindhand in this) not merely practice in 
all forms of artistic skill, but definite opportunities for 
seeing and discussing all kinds of artistic work and their 
historical development.
Many of our farmers are now familiar with fine 
paintings though the splendid Almanacs of the Bibby firm,
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and others like Messrs. Silcock of Liverpool have followed suit, 
but I have not often found that the accompanying appreciative 
critici S3X.S IxctV e been really noted; and more than once I have 
found the old almanacs thrown away after use, or at best, piled 
away in an attic corner. The ease with which children at 
handwork lessons could learn to make quite tasteful mountings 
for these does not seem to be known. Help given to securing 
improvement in this direction by women’s Institutes and other 
societies is referred to later on.
The adoption of suitably decorated Subject Classrooms 
rather than Form Classrooms would also aid an enthusiastic 
teacher to remedy this failing, though lack of accommodation 
and time lost in lesson changing are difficulties to be faced.
And from a lower point of view than that of aesthetic 
culture, the more delicate mascular training given by art 
work is just as useful for the rural boy as practice in larger 
muscular movement which he will readily get without special 
provision.
Even if, in Art, we are asking for something 
previously lacking in country homes, the cultivation of 
musical taste and facility as a means of culture and towards a 
happy social and individual rural life is not an innovation 
but a revival. Thanks to workers like the late Cecil Sharp, 
we are again in possession of much of our old-time folk music, 
song, and dance, and the secondary school with its longer 
school life should provide opportunities for an advance, based 
on these older works, to a better understanding and rendering 
of the works of the greater composers of older and recent times. 
(There was no doubt that until recently the Elementary School 
as a means of decuring good singing was superior to many other- 
places of education, but a great advance has now been made in
X. . "The age of mechanism is the merry age, if we have the 
happy ear for music",
Neil Munro in "The Daft Days",
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many of our public and secondary schools; in one minor 
public school known to the writer, where formerly one music 
master was sufficient on the staff, there are now five teachers 
of vocal and instrumental music and the whole of school life is 
raised by the work being done.)
In the rural secondary school we do not merely wish
to provide for a return of the days of merry rebecks, or even 
of the Mellstock choir, but to help in the spread of activities 
in village communities which will result in such feats as that 
splendid performance of the Messiah broadcast, unless memory 
fails, from a Northamptonshire village a year or so ago.
The result of broadcasting even good music to our 
villages will not be beneficial if it leads to a merely passive 
appreciation; personal participation is what we need, and it 
is worth noting that music occupies a frequent and prominent 
place in all Danish Polk High School work.
In the rural secondary school, preparation for future 
life should include a combination of music with the Dramatic 
work of Literature. In the writer»s experience, there is no 
happier institution in school life than the combined dramatic 
and musical performance, bringing in even the cracked-voiced 
ones and the Philistines as stage hands, carpenters, scene- 
painters and shifters, thus leading to co-operation of the 
highest kind, and frequently linking up school and home in
the happiest way.
Properly speaking, this duscussion belongs to a 
later section dealing with school-life influences as a means 
of social benefit after school life is over, but here we have 
to note the need for sufficient time allowance in the curri­
culum for the groundwork of such activities.
Frankly, the time given in the suggested time-table 
is hardlqf enough, and it would be an experiment well worth 
trying over a considerable period with suitable staffing to
set up a course for rural work in a secondary school with the 
main cultural work based upon English Literature, with Music and 
Art together with the Science aims above outlined; the omission 
of foreign languages is a sad loss, but it might well be compen­
sated by the extra benefit which it is reasonable to expect from 
an increased time allowance for the subjects mentioned.
We have thus for our Rural Secondary School a programme 
of studies in Mathematics, more practical and perhaps going 
to a rather less advanced stage than in the Urban School, a 
Science Course based on Mature Study leading to more exact 
Biology with outdoor and indoor experiment and some fairly hard 
manual work, Literary studies broadening from works connected 
with the immediate environment, though possibly less linguistic 
than elsewhere, History and Geography with.special emphasis on 
the Local, Industrial and Economic factors, longer, more 
comprehensive and intensive Manual Training than the more 
academic Secondary School can provide, and a closer connection 
of artistic, musical and other school activities with the 
present and probable future lives of the students; and if such 
a course, taken on sound lines, in accordance with modern 
educational principles, and lasting until about 16 years of age, 
does not enable average boys to take a School Certificate 
Examination, then it is time that the bodies responsible for 
certification made such consummation possible. It is claimed, 
too, that not only does such a course form suitable preparation 
for the vocational studies and future careers of all kinds in 
country districts and smaller market towns, but (not an unimportant 
point at the present time) it will also secure the support of most 
rural parents.
Adequate equipment in the way of indoor apparatus for
X. Since writing this the writer»s attention has been directed 
by Prof. Uunn to the "New Humanist" Chap. X. of "Janus and 
Vesta'1 by Branford; where the principles underlying choise of 
school curriculum are discussed.; the writer finds encouraging 
agreement between this more philosophical work and his own 
suggestion,
botanical work and other biological studies, a moderately large 
plot of ground for outdoor work (anything approaching a farm 
is altogether unnecessary), really good workshops, a roofed-in 
gymnasium (the fault of several seen in Denmark by the writer 
was insufficient ventilation) a good reference Library, and 
a lending library supplied with books that boys will read, all 
these are essentials. Expensive class-room accommodation without 
them is unjustified waste of public money.
The following table shows the suggested number of 
periods per week to be devoted to each subject in the different 
forms.
Variations mu s t naturally be ma de for staffing and
other contingencies, but the points t o be noted are the study
of Economics in higher forms, the closer connection than usual
of Science and English, the provision for full Manual training,
though some of the older boys will be expected to take part 
of this after the school hours, the reduction of time allowed 
for Mathematics as compared with the common practice, the 
provision of advanced work in Science for a Form VI when 
it is possible to have such a Form, and the possibility of 
increasing Science, English, Manual work, and Art or Music,
in the event of the headmaster deciding to try to accomplish 
the task of a Secondary School without a foreign language course.
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Forms 11 111 IV V VI
English 6 4 4 4
i
1 4
1-,'laths. 5 6 6 6
:
6
Science 5 V7
(I.Lit.)
8
{I Lit.)
8
(2 Lit) (2 Lit)
Hist, A 
Geography
5 kJ 5 5
(2 Econ) (2 Econ)
Practical
Workshops
3 3
(I ex,) 
Sch.hrs.
3
(I ex.) 
Sch.hrs.
4
(2 ex.)
Sch.hrs.
n
sX
(both after 
School hours)
Foreign
Language 5 5 5 £u 4
Ihy. Ex. 2 2 2 2 o
Music 2 2 1 1 1
Art 1 1 1X 1 -
Scripture 1 1 1 1 ~
C H A P T E R  Vil.
THE STAFHCUG OE THE RURAL SECONDARY SCHOOL.
"La reforme dépend surtout de la bonne 
volonté, do 1 * intelligente activité, 
de la sympathie de l ’instituteur".
ii' m . L a u r i n .
---oOo---
Having decided upon the type of Institution and the
equipment and Curriculum best suited to our purpose, we are 
brought to the questions "Have we had in the part, or have we 
now sufficient men well-qualified to staff these places? and 
”How are we preparing for the future ?” for it is a commonplace 
that expenditure upon administration and organisation, equipment 
and building is was ted. unless there is both in the class-room 
or laboratory and outside them, the vitalising energy of an 
earnest and well-prepared staff. The past history of Education 
is remarkable for the amazing results achieved with very 
inadequate resources by enthusiasts of the right type, and 
there is a serious responsibility upon those who at the present 
day are working in many places under conditions of building 
and equipment vastly superior to any which have previously 
existed. The School provides an all too sufficient target to 
the reactionary as it is, without the addition of more 
opportunities for possibly justifiable criticism from such 
quarters.
Quite recently the improved prospects and wider 
early educational facilities have certainly brought into the 
secondary school, staffs certainly much superior in academic 
status than could be found a generation ago, In the smaller 
type of grammar school there was usually a rather aloof 
scholarly headmaster, frequently a man of no rural experience 
outside a "Country house" or rectory visit.
In most cases he had been a member )f a larger
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"public" school staff, and was chosen by the Governors to 
maintain or raise "the school tone”. Other factors in his 
appointment may have been clerical or trustee influence, or 
high honours in Classics at one of our older Universities, In 
few, if any cases, had his potentiality as a trainer of rural 
leaders ever been considered.
Professor Cubberly deals with this question in 
forthright American fashion. "That the critical methods of 
scientific inquiry are to be applied to the work and problems 
of secondary education seems now apparent, and that the present 
smug complacency of many high school principals must soon be 
superseded by an experimental attitude as to means and methods 
in the education of adolescents for personal usefulness in a 
modern world, is also coining to be an accepted principle in 
our educational work”.
His assistants, not always with very high academic 
attainments, and like himself little versed or interested 
in any study of education as a Science, were usually quite 
as aloof from matters of rural life, and though attainments 
in "Modern” subjects and Science were more frequently found, 
it is plain that such a Staff could not be expected to produce 
the results desired here or even to make adequate use of the 
curriculum outlined previously. In one Market town grammar 
School the staffing over a period of thirty-five years has been 
closely investigated with the discovery of only one member in 
any way qualified or interested in rural life; and this master 
was promoted to a post at a purely agricultural institute
X. Introduction to "Problems of Secondary Education" Snedden 
p. Vll. (Houghton Mifflin)
The same opinion is expressed by Judd "The right kind of 
supervision or social co-operation cannot be expected 
unless teachers study the problem of how students studv, 
and how they ought to study", p. 124. "Psychology of 
High School Subjects",
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after two years service only in the secondary school. On 
the other hand, practically all head and assistant masters 
were undoubtedly unselfish men of fine "manly" character, 
culture and public spirit; they sent a few pupils to the 
Universities and higher professions and their ultimate 
influence on boys who became really intimate with them was
of the highest value.
Even a few middle-aged farmers (and there must be 
a greater proportion of townsmen) have admitted to the 
present writer that this personal influence has been the 
most beneficial part of their school experience; indeed, 
this, with some useful Science work in a few cases, is the 
only benefit which many have acknowledged at allI
Nor is it remarkable when we remember the factors
of the home and school life of the average country pupil 
outlined in Chapter 3; and it is not an unfair'summary of 
the work of our smaller secondary schools up to the last 
generation to say that little practice in forming rational 
thinking habits, little knowledge of national life and ivork, 
little "vocational" benefit and not over-much moral and
social influence were obtained by, at any rate the rural 
pupils, who, we have tried to show, stood most sorely in 
need of all these.
It is a pity to have to write down as comparative 
failure the work of such a fine bod;y- of men; a failure due, 
not always to lack of learning or of earnest and self- 
sacrificing work, but to a traditional scorning of educational 
theory and experiment, and a consequent ignoring of educational
aims and methods.
"Latin grammar is a fine instrument for sharpening 
the intelligence1, was said to the writer by the headmaster of 
one of tnese schools. "I once had an assistant who won a 
medal for an Essay on Education. I v/as glad when he left after
two terms". "I know nothing of, and care less for, 
Psychology", are two other remarks of his which I have 
recorded. It would have keen useless in such a case to 
point out that using an "instrument to sharpen intelligence" 
implies a very definite system of psychology, however crude 
and inexplicit. Another single example, hut not ceally
uncommon.
And when we remember that usually the headmasters 
of such schools have remained in these posts until death or 
retirement, the results of such a system of rural secondary 
education are seen to he just what could have been expected.
At the present time, many larger urban or municipal
secondary schools are staffed from the headmaster downwards 
by really well qualified and adequately trained men, though 
this is not universal even in the towns; and improvement 
in the smaller rural grammar schools is bound to be much
slower; in purely academic qualifications there has of course 
been greater advance, but the seat of the trouble has not 
been touched; the comparative failure of the past was clearly 
due to the fact, that .men of the t3rpe required were not 
available; slightly lower salaries, building and equipment 
deficiencies, do not deter really keen men from taking up 
particular work in their profession; but even if the whole 
of our urban-bred staffs in rural secondary schools had been 
removed 20 years ago, matters could not have been improved 
much simply because we had. not men of any better type or 
training to replace them; nor have we now; and under 
present conditions, there is a great danger of aggravating 
the rural difficulty; in far too many rural secondary schools 
the farmer*s son of to-day is not getting much better treatment
X. "Our failures as men-makers result mainly from ignorance 
of the laws of development and lack of power to'"modify 
the environment."
. "Evolution of fduc. Theory".Adams p. 307
5his father did; and Îiis interests
than ever in an urban direction.
three secondary schools in small market 
total of over twenty masters, only two 
interest in or knowledge of rural life; 
had no hearing upon their appointments, 
prevented by examination syllabuses, an
are being developed 
In the staffs of 
towns comprising a 
were found with any 
these factors had. 
and both were 
d ->0j the fact that
they held only subordinate posts, from doing very much towards 
any change. It is remarkable, too, that these deficiencies 
of our system were only realised by very few persons; out 
of 95 replies to a circular issued by the Consultative 
Committee of the Board of Education on attendance at 
Continuation Schools (1909), only ’’one or two of the replies 
stated that there is need for teachers .......... accustomed
to rural life!!,
Yet, to repeat what has been said of other times, 
if we were now to remove all the staffs of these schools, 
whom nave we to put in their place? In some cases, It 
is true that urban breeding, high academic qualifications, 
and good professional training may be turned to good 
account even In the atmosphere of a rural secondary school; 
but, apart from the acquisition of necessary scientific and 
other knowledge, there are other qualifications not so 
readily obtained. It is difficult to avoid being vague 
in summarising the required traits; perhaps the best way 
is to state that no really educational use of rural environment 
can be made by those who are t themselves deeply and 'widely 
Influenced by it; and this Implies life-long experience, 
and a considerable personal and physical activity and interest 
in rural work and habits.
As Prof. Bunn remarked in a lecture on the 
’Educational Philosophy of Gentile", "Only as the teacher
X. Reported in Times Educational Supplement Bov. 1st 1924,
lives more freely the universal life can he develop spirit. 
Thus for the teaching of poetry he needs to live through 
the experience of the poet".
It is be^rond contradiction that this "universal" 
life experience should include in a greater proportion than 
heretofore, those humanising and mind-enlarging experiences 
which country life can bestow.
At present, it can be safely stated that there are 
very, very few men in whom are combined active intimacy in 
rural affairs, academic learning and professional training 
and skill; and, under present conditions, we must add, 
willingness to abandon hopes of preferment and exceptional 
salaries,
Are we than, to create a special body to school­
masters , definitely labelled as rural secondary masters? 
Similar points have been raised in connection with the 
training of primary rural teachers, and the various
J
difficulties »re ■Hr-tT-i? ^  s i t ing Tirftfrftf! investigated
/ .
by a Committee under the Chairmanship oJ? J. Lamb, M.P.
Rural pupil-teacher centres, selection of 
promising candidates from more enlightened rural hones, 
the use of Agricultural Colleges for at least part-time 
training, and improvement in rural social amenities are all 
possibilities which will doubtless have due consideration; 
as a result a certain number of the more highly qualified 
candidates for primary teaching may pass on to University 
courses and so to Central and Secondary Rural school work; 
but, if we are to maintain an adequate standard in these 
higher schools, this will not be enough. -fe need more of 
the larger tenant farmers» sons, more young men from the 
village rectory or manor-house to take up the work, which 
requires higher academic qualification than can be 
expected from the mass of rural primary teachers. I found,
Vlast year, a Danish pastor, a man of high university 
status, who was a very keen and enlightened organiser of 
education; he remarked, "I, like many of our clergy, am 
a farmer’s son”. One could not help wordering how many 
English Secondary schoolmasters or clergymen could say 
the same. Of course, conditions are different in the two 
countries, but it is clear that it is to the more enlightene 
sections of the rural community that we must look for 
candidates for the future staffing of our rural secondary 
schools. The countryside must save itself.
It is clear that similar staffing problems face 
the efforts of reformers of Rural Education in America; 
we find Waters complaining that "few teachers are attuned 
to the Countryman’s point of view”; and the requirements 
mentioned are "sympathetic understanding and foresight; 
the unders tan ding and use of the spiritual and moral forces 
of the community"; so too, "the shortcomings of parents, 
the extremes of rural independence must be reckoned with".
Some time ago, there was considerable discussion 
as to the best way of staffing our primary school manual 
training centres; was it better to have the artisan 
teacher, or the teacher who, by taking up special courses, 
was able to teach metal-work , wood-work and so on?
Prom the -writer’s experience, his opinion, 
confirmed by an inspector of wide experience in technical
worm, that there were failures and successes in both
types; but that on the whole the skilled artisan, who by 
exceptional personal intelligence and study of method and 
a natural sympathy with child life, became a good teacher
was to be preferred to the trained teacher who .eft his
X. Page 6. Preface to "The Rural High School from Within" 
Lippincott. 1917, Kirkpatrick.
8class-room for a few periods to take over manual lessons 
for which he had become technically qualified; though 
there were exceptions to this.
Of course, we are now coming to see that there is 
much closer connection between thinking and doing in all work, 
and that the above distinction of two types of teacher was 
not a very real one; moreover, the parallel we are going 
to draw is not too close; but it is surely true that in 
our rural secondary school staff the man steeped in the 
life of countryside who has passed on to wider studies and 
training and so comes to the work of the school, is a more 
useful man than one who has reversed the order of these 
things; for the artisan’s workshop life experience is 
generally acquired in later youth, whereas the best rural 
secondary master’s country life experience is much more part 
of himself - It goe 3 fcl rther back to the very foundsti on 
from which his personality has developed.
Still, for the time being, it is probably true 
that we shall have to be satisfied with as many of either 
of these types as we can obtain.
Prom enquiries made by the writer at Agricultural 
Schools in Universities and University training Colleges 
(including Cambridge, Oxford, Durham, Reading, and Leeds), 
it is evident that only a very small number of their 
students are intended for the teaching profession,
(In Scotland, the situation appears to be much
better).
This is not the place to discuss the methods of 
training for the profession adopted at the various 
institutions existent for the purpose, but it is obvious 
that most of the habits, personal qualities and knowledge 
which we have noted as requisites for the rural leader 
must be found in those who undertake his education. The
circumscribed sphere of work makes it all the more 
imperative that a wide and general culture should be 
required; the possible one-sided influence* of a narrow­
minded mathematical or foreign language expert in a town 
secondary school may be obviated by the wider influences 
at work around; but the rural secondary master who pins 
his faith to botany, or agricultural chemistry, has fewer 
influences around to counteract his narrowing tendencies 
upon his pupils and consequently an appreciation of rural 
life and a wise endeavour to use environment in all school 
work are to be preferred in the rural secondary master rather 
than high honours in Zoology, Chemistry, Botany or Agriculture,
cl  I U L X . 'ax secondarythough of course a Science Specialist in 
School needs such qualifications.
Here we touch upon another question really outside 
the scope of this work - the specialist or the all-round 
teacher?
probably the specialist has come to stay in the 
Secondary School; perhaps rightly so; at any rate, we 
may conclude that if tin; headmaster is a man of sufficiently 
wide views; and if the curriculum is wisely adopted and the 
time-table well balanced, the effect upon the pupil will not 
be a narrowing of personality or knowledge, your true 
specialj.st is ever an enthusiast.
The most important requirements then, in our rural 
secondary school staffs are (a) an exceptional headmaster of 
wide humanistic and scientific culture, with a deep love for 
the countryside and its people founded rather upon life-long 
association than recent conversion, (b) a specialist staff, 
willing and able to see beyond the narrower scope of each 
"subject", and (c) an authority enlightened enough to consider 
mainly these factors making appointments to this type of school 
and to provide sufficient equipment of the right kind to aid
10 -
the work.
In other words, we need a body of men who are In 
their position from choice, not necessity? men who could 
do almost equally good work in urban schools, but who could 
not be so easily replaced in the rural secondary schools by 
men from the towns. Whatever steps we may take to bring 
both town arm1 country more into unity of national life, ther 
will for a long time, if not always, be a gap between the 
two; and the ideal secondary rural master- sketched here 
will be capable of good work in an urban school, while his 
more urban colleague is not as likely to work as well in a 
rural school,
Just as we saw that very exceptional men were 
needed in our newer rural society, sc naturally we find 
that very exceptional men are needed for their education; 
ability to fill a place on a rural secondary school staff 
is thus a power over and above that of the average 
secondary master, and the adjective "rural" if used at all, 
should be a mark of higher rather than subordinate 
professional ranking; and now that we are getting a 
gradual awakening among our rural middle classes, there is 
hope that before long, we may be able to draw from those 
classes the men needed for the great task of rural secondary 
education. The pioneer work is being done, and all that 
now remains is to rouse a sufficient army of followers.
C H A P T 5 R Vin.
RURAL SCHOOL LIFE AFD THE PUPIL
"Here was their Alma. Hater; from her breast 
They drew the noble spirit that could hide 
All thought of self”.
(From a School Memorial to her fallen sons 1914 - 1918.
We have now considered the means of securing our 
aims in the Rural Secondary School so far as building, 
staffing, equipment, and curriculum are concerned; but no 
educationist would choose any one of these factors as being 
of thé highest importance; though he might point out, 
perhaps, as we have seen, that an enthusiastic staff may 
overcome drawbacks of unsuitable buildings and inadequate
n an unsui.table curriculum method
more tehci’H mere choice of subject
matter.
But over and above all these, yet proceeding in 
part from all of them, we must place that somewhat vague 
general influence, upon personal character- and development, 
of the 'whole school life, an integrating force, impercept­
ible, elusive, and slow in its work; but for all that, in 
the long run, the great educational effect by which the 
school and its fame must stand or fall.
This is not the place to add another chapter to 
those in every text-boo1' of Education on School Tone, the 
Moral Influence of Tradition, and so on; but there are 
special considerations to be borne in mind for the partícula 
type of school we have described.
Ve have previously dealt with the characteristic 
traits of the majority of the pupils likely to attend our 
school; not, on the whole, too promising, though on the
2other hand, much better than the traditional urban idea 
of our rustic people would lead one to suppose.
Now the benefits of this peculiar school influence 
arise in any school from the personal qualities (revealed 
in action rather than in precept) of the headmaster and his 
staff, from the whole organisation of school activities in 
and out of school hours, from the disciplinary effect 
which systematic working of any kind is bound to produce, 
from the gradual realisation, not necessarily too explicit, 
during a lengthy school life of all that the school stands 
and has stood for as a traditional factor in local or 
national life, from the satisfaction of co-operative working 
towards any end, so that each co-operating unit is not a 
mere mechanical cog in the machinery, but a self-subordinat­
ing unit, capable of playing another part if required; 
briefly, all this follows from continual contact with a 
living organisation whose activities are dominated through­
out by ideals of chivalty, patriotism, morality, service, 
sacrifice and leadership,
"Well, T shall always be an old Boy of ...... School
nothing can ever take that from me”, was the remark always 
remembered by the present writer, made by a senior boy at 
the untimely close of his school career owing to unfortunate 
home circumstances.
We are all too prone to forget that a great and for 
many boys almost paramount influence of school life is that 
exerted, by force of companionship; and though our neglect of 
this factor is usually due to concentration on the teaching 
and curriculum part of school life, we have also to remember 
that companionship and school tone can be allowed full scope 
for their beneficial influences in school work as well as pla1
And though, in the rural secondary school, many 
previous prejudices of family and social inheritance, a 3hort
-  o  -
school life 
in debating 
rural life, 
worship of 
sarcasm on 
contributed
, a lack of opportunity for friendly co-operation 
and other societies more closely connected with 
a feeling of inferiority in face of excessive 
intellectualism, and aloofness or sometimes even 
the part of those in authority, may all have 
in the past to the comparative failure of this
part of the work of education, such hindrances will not occur 
so much under the conditions here laid down for the future. 
The difficulties may remain for some time;. possibly they 
will always be greater than in urban schools; for 
participation by the rural pupil in the friendly rivalry 
of games, in school societies, in Old Boy Associations is 
by mere force of time and distance rendered less easy than 
one could wish; and only a complete change in national, 
or world-wide, habitude will ever remove the traditional 
worship of personal superiority arising from intellectual 
brilliance alone to the detriment of other human traits
and powers.
So, too, though external conditions should Improve 
as time goes on, the rural pupil has fewer opportunities 
than his urban cousin for continuing the self-educating 
process which should have been started bv every school
worthy of the name in every pupil who has reached the 
higher forms. It is especially needful that the rural
secondary master, above all, should nconduct his processes 
so that when he hands over the educand to his own devices, 
the educand may have the power to carry on the education 
the educator has begun". He have all to see that not only
X.l. One must take with a grain of salt the airy assertion 
of Ian Hay that the true heroes of the school are the 
awkward fellows who sit on back forms cracking nuts 
at a prize distribution, and afterwards taking it out 
of the studious and intellectual boy who has Talked 
up for prizes.
:.2 Evol. of Hdue. Theory" d . 3 4 7.Adams
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is such a power Riven, but that fairly easy opportunities are 
also given for using it when it has been gained; for as 
every student knows, serious self-application is required, 
and conscience is all too readily satisfied with the excuse 
for failure, that opportunity was lacking.
But there are compensations; the necessarily 
smaller numbers of pupils in Rural Secondary Schools, while 
not allowing so much of the team spirit and social service 
training which is fostered by the "House" system of larger 
schools, serve also to intensify the influences of the 
staff; and, as we have already noted, the right - type of 
staff will keep in touch with the rural pupil after school 
life is over more closely than the urban master can hope to 
do; while the same cause will find more opportunities for 
the older rural pupils to exercise traits of leadership and 
responsibility; and further experience of corporate life 
at the Farm Institute or Agricultural College will help to 
consolidate what the Secondary School has began.
In the opinion of some writers, this stage is all 
the more important because in very few cases does the school 
really secure the desired attitude; thus Rusk considers 
that conduct conditioned by social praise or blame is the
X.l. The house system has been criticised for tending to 
emphasise competition and under extreme conditions 
may do so; but the alternate competition, c.g. between 
houses at ^ugby Football, and accompanying co-operation 
of the stars of all Houses in the School XV,, can easil 
lead to a really useful grasp of the "group within a
group outlook so necessary in modern life; on the
other hand, it is easy to ignore the fact that by 
regarding certain fellows "as members of my House", 
the schoolboy necessarily regards others as not belong­
ing to it, and therefore to be treated, in the" good 
old insular British way, as "foreigners".
(Since writing the above, I have come across an. interesting 
remark of Prof. Borapas Smith, "There is a moral earnestness 
to be found in some schools, due primarily to the ethical 
entnusiasm of the masters. It is more easilv attained in 
small schools than in large".
X.2. Exptl. Education.
5T,
highest that can be attained in school life,
Or again; "The public school owes its splendid 
ideals to men in charge who have reached these ideals, rather 
than to the effect on pupils who have struggled, often in 
vain, to reach them by that road".
So, too, as time passes, that family connection 
with the school arises by which father and son share the 
school tradition and take pride in their association with it.
Further, the combination of home life and 
surroundings with school life is far more in accordance with 
the Saxon or even Teutonic love of home than the boarding 
school system, great though the benefits of the latter may 
be for other purposes. And there is more opportunity for 
school tone leading to purposeful activity of life; so that 
we m y  refute the gibe that "one can say rather what an 
English public schoolboy will not do, than what he will".
The English public-school boarding system has been 
described as carrying on the monastic traditions, and some 
critics go so far as to ascribe to its disadvantages much of 
the unwillingness to pull one *s weight in the ordinary drudgery 
of everyday life, and much of the failure in the upper circles 
to appreciate the value of true home life, or to acknowledge 
properly the menial services rendered by others.
On the other hand, it is regrettably true that in 
some instances the boarding school does ranch to counteract 
the undesirable features of life at home in these circles, 
and in every case the beneficial educational effects of 
living in an organised social group must be admitted.
Whatever the general opinion on these controversial 
points may be, it is certain that for the average Rural
X.l. Sleight. Educational Values. Ch, VI.
X.2. ; 4  •  h .  0?. I ! ; O  ■ "Evol, of Educ. Theorv". p, 156,
bSecondary Pupil, the combination of daily home and school life 
is better than the separation of these elements; though there 
may be advantages for a toxvn boy from a cramped home who 
boards at an ideal Rural Secondary School.
It is plain that home, school, and society must all 
combine to produce the ideal type of manhood at which we aim 
in any work of education. In rural circles, It must be 
allowed, not one of these three agents has truly done its 
work; and unless all three do combine, the produce is to 
that extent less satisfactory; still, the more the school 
influence increases, the more will future homes and social 
conditions be brought to the requisite height, and for that 
reason, we repeat what has already been shown,-that upon the 
staff of the Rural Secondary School depends the future
development of the life of the Countryside. It is
men to see to It that though many Rural pupils may at first 
bring little of the right spirit into the world of school life, 
they may be led to co-operate gradually with their fellows and 
so may take a great deal of this spirit out into their lives; 
if at no stage of school life do they contribute something, It 
is certain that they will get nothing out of it. In this way 
the next generation will be In a better position to contribute to 
X.2. the unity; for, as Findlay says "the unifying bond is weak in a 
state composed in part of members who have done little to 
strengthen the sentiment of patriotism”.
”re now pass to a very brief consideration of some ways 
in which the other two factors, home and social conditions are to 
contribute their share first to the initiation and later to the 
completion of the task of the Secondary School, for we are all too 
apt to "take for granted that if we develop esprit de corps In a 
X.8. school it will continue In after life in the form of good citizen­
ship”.
X.l, Cf. - The article in Times Ed. Suppl, quoted In Ch,V.p.6.
X.2. In his Introduction to Sociology,
X.3. A.C. Benson in Educational Times. Aug. 1, 1912»
Aî^ D ^OIFTY
C H A P T E R  IX » 
'p’DTTC'1 rriIVE IVFLÜEMCES OP HOME
jjPQ'vr rpTTTT? huf.al l e a d e r .
?!To have every home -
Economically sound,
Eechanically convenlent,
Physically healthful,
Morally wholesome,
Artistieally satisfying,
Mentally s t imula t ing,
Socially responsible,
Spiritually inspiring,
Founded upon mutual affection and respect”.
Lita Bane.
”We’ put them under the additional obligation of 
watching over their fellow-citizens”.
Plato-Republic 3k vil.
-- --0O0-----
The past decade or so has seen a more explicit 
recognition of the power of feminine influence in 
civilisation.
X.
;his inf luenee is guided
•' pi .Q 1 T 1ting from. rationally-
<L Ci >g0en critic ”1 *1 *r examined
Valentine « .oUu W^*1 10 V © T*
cam ot be denled. Indeed
:e to the Mother cauntry,
as contrasted with the Germans’ Fatherland is significant.
In the more remote home and village circles of the 
countryside, this influence, greatly enhanced by the develce­
ment of all kinds of activity by the '"omen’s Institutes, is a 
more potent force than elsewhere, and from it we must expect 
help in the realisation of our educational aims. Instances
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from the writer’s own experience may serve to show how progre! 
is already being made in spite of hindering factors.
The mother of a very promising boy at a pioneer 
rural secondary school, 15 years of age, came to ask the 
Headmaster if the boy could not be encouraged to leave 
agriculture for some other profession,* "It was a pity for 
him to waste his talents"; we note here the significant 
maternal anxiety for the future of the boy, together with 
a failure to see the possibility of brains not being wasted 
in Agriculture; again, seven years ago, an energetic 
Women’s Institute Secretary, the daughter of a farmer, with 
two children at a secondary school, complained that a "free 
place” had been given to an artisan *s child, a policy which 
would lower the "school tone"; anxiety as to the future, 
and willingness to carry on social service work are here 
combined with social prejudice to form a self-contradictory 
character; but some development is clearly going on even 
here; last year a prominent member of the same Institute, 
a farmer’s wife, the mother of three children at a Secondary 
School (though her own school days had ceased at 14 at an 
elementary school) carried on animated conversation with 
the writer on the necessity for the Rural Middle classes to 
realise what a liberal Education of the right type could do 
for them; while more recently another farmer’s wife, the 
leader of a local mother’s Union, showed in a long discussion 
with the writer that she held, very clear and reasenable views 
both of the necessity for a broad-minded view of Economics 
for all really educated persons and of the aid which 
character development in a good secondary school could give 
towards co-operative rural work.
And from a much less superficial standpoint than 
these 6Aainpj.es, it is plain that the feminine contribution
X.l. to social development is a decisive factor; and when the 
Rural Secondary School has the support of the home, not 
merely to insist upon the performance of home work (which 
might well he reduced) hut to encourage sympathetically
participation in all school and post-school activities, 
one of the great hindrances to successful educative work 
will be removed; and we have previously seen that this 
spirit must be met or preceded by a corresponding interest 
in the home on the part of the school staff.
There is not the slightest doubt that even with 
little change in the characteristic outlook of the farmer 
and his wife, the actual demonstration, spread as it must 
be over a number of years, of what the Rural Secondary 
School can do for its pupils will win the support of most; 
the farmer, a very human person after all, will readily 
support what is proved to be beneficial, and the training 
here outlined, though stressing humanistic qualities rather 
than mercenary objects, ought to make the futuree farmer as 
prosperous as conditions will permit, and more energetic 
in dealing v/ieely with those conditions; the Rural Second­
ary School must "deliver the goods". There is no need to 
go so far as is advocated, in America "that the financial
X. 2.
side of all rural school experiment should be the first con­
sideration"; or so far as Alexander in advocating "a devotion
Y 'z /v % O »
of all rural school activities to securing the support of the 
farmers", rather than to research into other points.
X.l. This is specially emphasised by Professor Nunn in his 
"Education; its Data and First Principles", p. 152, 
where he says, "If our civilisation is to be healed of 
its present sickness, if social equilibrium is again to 
be reached, it can only be through a fusion of the moral 
traditions which will give woman morality its due place 
in every department of life".
X.2. IJ.S.A, 'Bulletin No. 112. Agric. Series 29, of Fay 1926,
is sue a by the Federal Board, ibr Vocational Education.
X.3. In the Journal of Educational Research V01. vil. 1923,
4On the other hand, in more vocational Institutions,
some reformers ask for the actual co-operation in a
)articular iob on a farm by a class and its instructor;
;ype of work was actually being done by the pupils at 
a Southern English Grammar School as long ago as 1910, and
in one state in Smeriea, the Bulletin above quoted tells
us, a certain amount of this "community work" is 53 n q r.PiHV\ oiub i.
upon by the authorities as a condition of financial aid.
In the opinion' of the writer, this is confusing the work 
of the Farm Institute with that of true Secondary 
Education, and though possibly useful in a "family holding" 
type of rural community, it is out of place in England; 
and in any case other influences should form the links 
between home and school. ’"e need the formation of a 
recognised social custom, though in this instance based on 
surer grounds, that the rural farmer parents should send their 
boy to the Secondary School, just as the public schoolboy 
is sent as a matter of course to Eton or Harrow or elsewhere 
by his parents. Nor is it likely that a good school of 
the type here described will in any way hinder the forma­
tion of an idea of the dignity of personal labour and 
service; one of the chief reasons for rejecting the usual 
type of boarding school for the education of the farmerfs 
son is that it takes hire away from seeing and practising 
all the necessary small or even menial jobs of the home and 
farm; the youth who has grown accustomed to have so much 
done for him, even down to the fixing of cricket-nets and 
pitching of stumps, or even fielding at net-practice, 
provides some justification for the farmer’s complaint that 
secondary education usually involves a distaste for labour.
1'he definite provision of opportunities for doing 
hard work of a social value was not the least valuable cart
5of the training planned at the "New School" at Abbotsholme by 
Dr. Reddie. To be worth his salt every secondary school boy 
must be brought to realise that there are tirr.es when it is a 
disgrace to have clean hands. So, too, if membership or 
leadership of a ’Women’s Institute, in effecting the removal 
of some of the drudgery of home life, tends to lower the 
dignity of personal performance of routine tasks, then it 
will fail in its true purpose? and will react unfavourably 
upon the younger generation as well.
The true place of the menial drudgery of the rural 
home is well exhibited by Rub3' Green Smith in a paper 
contributed to the American Country Life Association, 1923. 
"The ultimate goal of all this work is to make conditions 
right for the higher life of the home". provided we include 
both narrow and wide social activities in this "higher life" 
mentioned in that splendid paper, there is little to add.
But even when the secondary school life of the 
right kind with good home co-operation, and followed up by 
vocational training is secured, there remain other social 
factors in the continuance of the process of education; and 
we must remember that we owe the present opportunities for 
advance to the recent improvement in many of these conditions.
’,Te have already referred to the activities of the 
’"omen's Institute; but there is now a host of associations, 
all of which can provide the necessary exercise of the 
personal traits, (explicitly vocational yet indirectly of 
other value as well), Dramatic and Musical Societies, Cricket 
and Sports of all kinds (a revival of the hapTrr festivities 
so well described by Hies Mitford in "our Village", and 
already noted in this work), the national Farmers» Union,
(the most important part of whose work rnay yet prove to be 
that which at present appears most indirect, the influence
X. Already noted. Chap. V. page 6.
6up ok the personality of each member by the beginning of a 
movement towards mutual aid and in other activities than 
mere self-protection), the Rural Library and so on.
The machinery for the co-ordination of most of 
these activities is now provided in several counties by 
the Rural Community Council, in itself a field for Social 
Service for the Rural Leader, and an outward and visible 
sign of the newer idea that social service and leadership 
in the countryside is not to be confined to the rather 
patronising aid formerly given to inarticulate subordin­
ates by a privileged class.
The "public" spirit which many "higher" class 
rural dwellers undoubtedly obtained at our great secondary 
schools was often in the past counteracted by social 
conventions when a return to country life was made; and 
this later life was all too often an alternation between 
town. "Society" Seasons and country "sport", with but
lit tie community service. Und t■he■ m.ore pr orilnen t •f* fCi vc rjnt
farmers were prone to imitate as I. ar a«3 y“’' 0 s s ible (and tha t
was usually in tb at titude tow’ax*ds -biif erior s ") the s6
later life traits of the!r sq-u ir eej * ° > W 1 Up the ex tra
advantag e that the far:>Tl 0V had TJVobably he en even 1 0S
touched by a "public" spirit than the squire. One 
hesitates to call the later spirit really "selfish" and 
"anti-social", but it cannot be termed "service-spirit" 
and some examples of less enlightened farmers allowing 
foot and mouth disease risks to be run by their neighbours 
have occurred recently to show that the non-social spirit 
still exists.
Rot that in the past the "squire" type of
X. . V J . the developme nt of hec*. 1. L>Ij.r recreation, 1e er)0-p q]^ •? V)
is a most the only neces si A . . .1 c. ,v , a n.d an. the aork 0■£*j.
your.r,'£> f'na. Gtrmers ’ clubs , trainine for leaders P iC? an
intehiral part •
{Miss Hadow at Coriference of Rural Communi
CouncilO A-yyj j U-A.ford, ] QQK "1-1. v CJ /
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leadership was always useless, or that enlightened members 
of that privileged class have ceased to do their partj on 
the contrary, the subscription lists c 
Councils, and the personnel of the Cot' 
show that there is a new commur.rity spj 
kith regard to the Library 3 
writer has felt for some time, that -the use of books solely 
for individual pleasure and culture is not enough; it has 
too much resemblance to the attitude of Browning’s 
Grammarian, to the piling up of gold by the miser; it is 
an attempt "to be in the world yet aloof from it", rather
— - j
Rur al­ C ommuni tv
ii s th.ems elves,
t at work.
Rural Areas, the
nd not of it"; it is the attitude
s o ci all­ s ervant or leacler, who,
ay the part of a mere mouthpiece
roup, can also piay a. C-’T* ,o  jy y* o j'’» 4*
1 re ci cli -R. ]w  "Î o' n £5 level of sociality.
And this implies some leisure and retirement for a chance 
to see into the life of things, and to realise their 
innermost nature by this process.
Reading as a mere pastime or neglect of work due 
to slavery to sensational fiction nay well meet with the 
farmer’s wrath; and two County Libraries state that the 
chief demand in Rural Districts among ex-secondary school 
farmer’s sons is for fiction and not for books bearing 
upon their profession.
The farmer, like all those who have any important 
modern business, has to realise the necessity for keeping 
in touch with current opinion and experiment; and these
are not confined to bulletins or periodicals. Vie are
beginning to get "Classics” of agriculture which should 
be in every farmhouse book-case.
■”e have here also, to note 
be, and is not being, played in the 
post-school experiences of young rur
what great part could 
enlightenment of the 
al people by the press.
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Doubtless, the objects of those responsible for 
our daily and weekly newspapers are (when not serving 
ulterior political motives) to secure wide circulation by 
all possible methods and to enable large profits to be made 
out of everything.
It is all another example of modern ’’business" 
method, and probably most editors of papers circulating in 
rural districts would hesitate at the proposal to adapt 
faeir columns to aid in all forms of rural life interests, 
though theoretically all would agree that the press has 
a public duty and immense power which can be devoted to any 
purpose. In a paper read. "07/ C. C. Tayl or to the American 
Country Life Association at hew Orleans, 1921, the follow­
ing figures were given as a result of research on Country
newspapers *
Though some papers had a 75 per cent, rural 
X.l. circulation, only about 1 / 6  of the space was given to rural 
interests, though 31 per cent, of the advertising matter 
concerned rural people alone.
And Rankin reports of suitable Juvenile 
periodicals that these are regularly supplied to only 2 
per cent, of the tenant families in Nebraska, and to only
V 9j \ .  • (-j  •
4 per cent, of the land-owning farmer- families.
rule the farrir:ers are not a read
r boolC3 v,r1 th a rural bias c ome s rather
There is said to exis t a d errand among
farmers for Education of a practical type, but I cannot say 
that this is confirmed by a demand for books of a practical
X.l. Other interesting details, too long to quote here, are 
found on p.36 et seq, of 1921 Report of the Assoc. Uni 
Chicago Press.
X.2. Agric. Expt. Station Bulletin 180, (1922).
* Extract from a letter to the present writer from, a 
County Librarian.
to be 
. of
X. 3 Midland
Qnature .
This view is confirmed by I/acleod (in County 
Rural Libraries") where he states "A well-stocked library 
is only potentially an important social factor", and again 
X. "A life-time spent in reading and thinking is frequently 
a life-time wasted unless the results be communicated”•
This is not to deny the legitimate value of 
even trivial fiction as a means of recreation, but to 
state this is at least to imply other life activities of 
presumably social benefit.
There must, then, be a sufficient number of perso 
capable of this social service employment of a Library in 
rural districts, and it is the duty of any Rural Secondary 
School to supply that nucleus of educated opinion,
As the writer has previously quoted, "though we 
cannot create a Robert Burns to order, we can and should 
create for him an audience". The value of reading is to 
be estimated by the effects it has upon the life activities 
of the reader.
The "world-loser" and 11 vor 1 d-forsaker", dwelling 
"a little apart” from others, lias his place, and doubtless
the most important place, in human progress, but here we 
are not considering the education of "dreamers of dreams", 
or "movers and shakers of the world” though we are seeking 
everything which would render possible the development of 
a single one such from the number of our youths,
Of the various Adult Education activities at 
present going on, the most important effect for our present 
purpose is the aid in forming and developing an attitude 
of friendly regard among rural adults for all that the 
schools can do; and in this respect at least there is some
X. Grafton, o. 239,
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truth In saying that the aim of Adult Education is to 
render itself unnecessary; of course, in other respects, 
Adult Education will always have much to accomplish, and 
in this work of the future even the most learned and 
cultured of our rural secondary school pupils can share 
with personal benefit.
So far, most of the adult activities expected 
of our pupils are seen to be a carrying forward of the 
work of the best examples of rural leadership shown in 
the past by the more enlightened landowners and clergy 
in rural districts. In many areas the former have 
disappeared, and unless the pupils whom we have been 
considering fill the gap thus left, it is not easy to 
see how the work will go on, and probably none but 
prejudiced worshippers of squirearchy will disagree with 
the proposition that other rural leaders from other 
classes are required as well.
Naturally, our rural life will continue to 
deteriorate unless at least a modern economic prosperity 
is maintained; and the school life we have here outlined 
must accomplish this, in part by direct improvement in 
scientific working which all experts agree to be possible, 
and also by taking the lead in economic co-operation both 
in working, buying and selling to enable the farmer and 
his men to enjoy a fairer share of the wealth which they 
labour so hard to produce. This is not the place to 
discuss definite proposals or methods for doing so, but the
X. "he must ask until we receive a national system of education
which does not require us to condense every detail
of it into 9 driving years and then frustrates our utmost 
achievement by a sudden and complete cessation”, 
p. 18 "Citizens to Be” Hughes Constable.
Also "To limit our faith to a display of zeal on behalf of 
schooling is a confession of social bankruptcy". Findlay 
page 286, ”Introduction to Sociolcgy”.
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school can prepare the right men to carr•j out the c
Moreover, the heading of this chapter is
justified by the undoubted fact that in shouldering
various responsibilities here mentioned, our rural leaders 
will be still further developing their own personalities 
and reach in the words of Adams "that highest level when 
the individual seeks to make of himself some tiling different 
X.l. from what he has been”, though the increasing difficulty of 
the process with increasing years must not be forgotten, 
and whether plasticity entirely yields to old fogeydom or 
not, the days of our youth are the plastic days par excellence, 
And a high level of development cannot fail to 
raise this particular social group to that position of 
national importance which it ought to assume,
There is, too, no falling off, but actual 
improvement in the efficacy of a group as a result of 
submission to leadership by "willing, self-compreh.en.ding,
X . 2 and r\ _ ^C1 opmrating v,iTi i t S of the gr •
Hence tbie tralniv*i C? of men capable of :
lead hip implies the training of mcm capable
in t*ankou as co-operators. THB ;C3 i s y ri c* "1 f T f*f
w & v ious position in t:be cou:n t^v4.,.■ - J whi ch can only
T -z.
-  • as "leaders usine blind followers”,
It ïïi9.y be conceded that many of our schoo ;an
V A/X •  ' X  » '■-li o 6 h o Hj imperia.1  importance by oyg coura^ *' nv the ir
to fit theras elves for a colonial 3.ifej it may■ even
cons idered likely that eventually t he c e n tr e of s? r a ■
it were, of the Anglo Saxon race may move away from the 
British Isles; but the fact remains that for a very long 
period ahead, there is scope for the work here outlined, in
X.l. p.Q8. Fvol. of Educ. Theory.
X.2. Findlay, op. cit, Chan. 2,
X.3. Ibid,
X.4. Vide British Assoc, pamphlets on Overseas training.
- 12
the T'other land.
Finally, we have the opportunity for service in 
Local Government, now greatly extended, which mas often 
proved a fine training ground for wider fields; charity is 
not the only virtue or power which oegms at hone. It is 
easy to rail against the usually hostile attitude of minor 
local governing bodies to things educational,but more 
difficult to work patiently towards a change in this direction.
It is quite in keeping with modern ideas that we 
have the recent development in opportunity for rural 
labourers and artisans taking a share in this work on Parish 
Council, or the less official Parochial Church Council, but 
it must for some time remain the duty and privilege of the 
landowner, rector, and tenant farmer to carry out the work 
of representing their villages on County and Rural District 
Councils; and probably only an economic improvement is 
needed to remove much of the accustomed opposition of these 
Bodies to work of social benefit on the ground of expense. 
Twenty years ago, the writer remembers, several village 
schools were closed on this principle with the approval of 
local farmers; now, in 1928, we find the national Farmers1 
Union, making a vigorous- protest against such closures; of 
course, the feared reduction in available farm labour is one 
cause of the opposition, but one hopes that regard for the 
interests of the children is also to be included.
Gradual improvement in this as in other matters is 
to be expected when our Rural Secondary Schools have been 
enabled to sow the right seed; while the general culture 
and powers of expression 'which we hope to see spread in rural 
circles will enable agriculture to make its voice heard in
X. This problem seems even more troublesome to the U.S.A.
reformers than one would expect. In a survey of Nebraska in 
1920, Rankin found that out of 1440 members of agricultural"" 
societies, only 10 held public offices!
national councils more in accordance with its national 
importance.
Indeed, there appears to he active psychological 
ground for believing it possible that new contributions to
national life may be made any groups with sufficient vigour; 
thus F.C. Bartlett in Br. J. of Psychol, April 1928. p. 390
m  cur tuB'pi) O
..... Social forms may genuinelyO oJ
lorted. e1 0  g ii 0  i f  * r  c*
vigorous groups
> 11 J ~  ml «  « ... m e
.dividila1 psychology.
nee of
O o a mi c* m  C-*. L -L _> in thisgious factor in the education of our rural 
chapter is not due to any opinion held by the writer as to 
its relative unimportance. Indeed, he would regard the 
church as a most important social group with deeper influences 
than any other. But the undoubted, though regrettable, gulf 
fixed between so many country clergymen and their parishioners 
has rendered this influence almost unavailing; and the writer 
would here confine himself to an admission that gradual changes 
both in pastor and flock are taking place, and to the thesis 
that a very similar type of personsis wanted for the rural 
Ministry as for the rural teaching staff; also that much of 
what is said of the selection of men from the right circles 
and of the training suitable for their vocation in another 
chapter is equally applicable to both professions.
We conclude by remarking that this, like all social 
activities, not excluding even such matters as hygiene, has 
its foundation in the home, as the American quotation at the 
head of the Chapter reminds us.
0O0---
C E A P T R P. X-
"In their chairs set up a 
with hearts and hands”
stron p, I"10
Te^irrson * •
fi> human being is nothing if he is not the sen of 
his tins, and he must realise himself in that”,
F.H. Bradley.
Secondary
clearly.
'■’e conclude our survey of the work of Rural 
¡ducation by summarising the points which emerge
Re need well-educated leaders among those actively 
engaged in rural pursuits possibly more at the present time 
than in urban industrial circles; we need more scientific 
farmers possessing economic foresight in combination with 
humanistic culture.
These leaders must be developed from that class of 
rural society which seems likely under present, conditions 
of tenure and distribution of means to be the only one 
available - the larger tenant farmer, or farmer-owner class; 
the ideal school for these is a re-organised type of Rural 
Secondary School where wise use is made of environment 
without undue or premature vocational aims; and where the 
staff consists of men specially fitted by temperament, 
experience and training for the special needs of this type 
of school, so that along with practical skill, wide general 
culture is to be secured in the pupils, followed by 
vocational training at special Institutions; and the 
cultural side of education must not be lost sight of even 
at these places, so that the young farmer will bring to his 
rural life definite contributions to 
welfare of the community.
the social and economic
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The aim is thus in agreement with the continually 
emphasised principle of Aristotle, that in life-activity, 
i.e. real work, is true happiness to he found; and we have 
further resemblance to the ideal of Vittorino da Peltre, 
whose system aimed at producing a cultured leader, a 
practical man of the world with humanistic influences as 
well; though, to be sure, we seek to apply these principles 
to men of less aristocratic rank than either Aristotle or 
Vittorino was associated with.
There is probably some truth in the common idea 
that there has been a drain of more intelligent humanity 
from the country to the town, largely because, when superior 
intelligence was manifested either to the person possessing 
it or to others before he himself fully realised it, the 
wider scope and greater material rewards of the town proved 
too alluring. Hence the tendency to a lower general average 
in the country, though it cannot be too strongly urged that 
an appreciable number of individuals of really high capability 
may still be found there. The problem of the school is thus 
two-fold; we have to provide for the majority a form of 
education which will enable them to perform to the highest 
possibility their Inf e functions, humanistic, economic, and. 
social (the three cannot really be separated except for the 
purposes of analytic thought); and we hove to see to it that 
the more able will not be prevented from full development, 
though their higher powers are needed at present rather for 
the improvement of the class from which they have sprung.
The burden of this thesis is that this training of the two 
types is a question of difference in degree rather than of 
kind, and that the plan outlined should secure an improvement 
in both, for both tyros have been neglected by educational 
practice until very recent times.
; - • a  r\p. v s  seen further that present conditions are
not unfavourable towards an advance of this kind, which is 
a matter not merely of local import but has national and 
imperial bearings as well.
Tt lias been calculated that in 10 0 years the towns 
use up the life which the country has supplied to them, and 
yet rural depopulation has proceeded, at a pace far more 
rapid than this replacement requires.
A French writer recently described England as 
”Un pays d’usines environne de riants deserts”, and though 
the same writer admits that even where the soil is rich, 
the rural exodus in Prance goes on, he evidently considers
that we are in a more parlous state here. 15!hatever can
be done, e c onomically c. y\ t-i a  r\ r> r îd 1 "1 xrC.. - W-  ^^ V- - ----1- 0 f to improve thi s s ta te,
mus t be undertaken by all who can bS&.T a ha nd, ann rot the
le ast important share falls to the lot o f t he Rural Second
.ry School as here described.
These problems are English, and to be attacked 
•y English methods; in a land of small-holders, where
from 14
the raa instay of the whole c ountrqJt s-Lmila:
; and. pensonal and social culture may T', n,Jw ,J, J. -i.
. as T*)<3 'n.Td' fi x3 ]-r ^ bv et b r* e s.k in sclaool life
d upwards , foilowed by Fc1 1: High Q q U f>ol a:
Q_ t special Institu*h *- p. v*. £0 *CJ -  k«J. .L 1 )^ f bli U kj ■lis -£nethO'
rural probi eras can:not be transplg_T'i b b b h r.
T b S S ^ T'l desirable to ad<ipt the early
SCiV0C8.t-ed in the United C* 4* r-, 4- o c*■’ ° 9 o yt a ~ - - u- 9 *h*rr
one writer at least, in France; while the intensive familv 
peasant cultivation system of Belgium is also out of the 
question here, for many years at least. kany lessons can 
doubtless be learned from these and other countries, both 
by farmers and educators, but English rural progress must
X. Ref. k.T. Laurin, p. 15 "I'Ecole Rurale’ 
(Bibliothèque dmc-,,-.,. +.* _- • .1 y ^  O l :’. * *P v* *1 c * O O R
4be made Dm an application of wide principles to English, 
conditions and traditions.
Whatever- developments may ensue with regard to land- 
tenure, democratic educational institutions, economic 
co-operation, and so on, the chief burden at present lies 
on our Rural Secondary Schools for the education of leaders, 
and in proper organisation and staffing of these Institutions
for the future of the English 0oun.f- r ito 4 r2 ¿Si
Vi o work will not succeed fully unless it
and is then supperted by, parental Q-Q p vg T
and demand. It is certain that Arnold and faring and others, 
as Archer shows, would not have been so successful in their 
19 th Centura ^00or.dar v School reforms, had there not been a 
sufficient parental opinion to support them.
By thus deliberately setting up a class of rural 
leaders of a different kind from, those of the past, it is 
obvious that we may cause serious problems of national
politi .-"i “Î U  c j .  -u ad justirent t0 IT V i T Cl (O C i. J. -!. O  v_/ in the future i and whil 0
af f ir-ming the duty and right of the future to trea L/ 0  I . . O S
pro1-ler's in its cwn way when they ar ise, vie IT1L.st work to the
best of our powers of visi on orj| the lines 1 P  4 r dow u , er­ T-, ^o l i o
appear to have the support of wide general princip1 0  Q as
known to us a t pr 3 sent «
Moreover, the retardation of rural social develop* 
went has provided an opportunity for pas cine: more directi 
from chaotic lack of cohesion to co-operative work of all
:ly
1_r 4 g-jd s ,  w i t h o u t 1-'.e i n t e r m e d i a t e  s t a g e o f t e r r i b l e  e v i l s  vial o h
i n o t h e r  c i r c l e -S h a v e  a r i s e n  t h r o u g h  1Æ  e \ ' \ 1 * y 0 C \ 1 1 4 2 4 0 >0 "p
a l l c o n c e r n e d  t 0 o r g a n i s a t i o n  o f  l i f e f o r t h e  p r i v a t e  a d v a n t a ,
.ve fe1w; r -. !-t  CJ.x J. intermediate stage which is even
ng to pas 9 B. l\ 0. "v1t 1 oh 1s bound to pass si owl;
.1 ty O’wi rs r? to the 3 o corn ous powei which it has
X. Secondary Education in the 19th Century, p„7’7, (Carabr. )
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conferred on influences tending to resist change.
So, too, profiting by past experience, we have to 
tns'r our utmost to produce a class of leaders, not xikely «o 
become excessively conservative and sterile, out broadminded 
*-.en (and women) aho rill continually aid progress by a new 
orientation, the result of clan debate among opposed opinions, 
rather than the result of violent upheaval and complete defeat 
of one section by another. And this new orientation will be 
the more easily carried out, the more the members of both 
rural and urban groups are able to appreciate the reasons for 
the actions of their leaders; an appreciation which can 
only be really based on an ideal of ,f comm on effort in 
civilisation” which our modern educational system has so far 
failed to implant.
Also "we should define the Good as Happiness in the 
fulfilment of vital capacity in a world adapted to Hind”.
It is just this adaption of the world to Find and this 
ability to use vital capacity that all true educationists are 
seeking.
At least a generation must pass before results can be 
seen; pioneer work and experiment are still needed; but such a 
process, once started, is cumulative, and, like some tender shoots 
which the writer once found thrusting upwards through a slab of 
asphalts which had been laid upon some dormant buds, will burst 
through the bonds of ignorance and prejudice into the light of 
contentment arising from wise humanitarian activity,
-----oOo---'— ■
X.l. Prof, Fuirhead in Intro, to Hughes "Citizens to Be”
(Constable)
X,2. Hothouse, "The Rational Good”, (Allen ?- Unwin) 1921»
X.o. "Schoolmasters> when they are such as they ought to be, 
have it in their power to new model a^d set right (bv * 
Cod’a ^lessing) once in 20 years a whole Kingdom”. 17th 
Century writer quoted by Hughes ("Citizens to Be”).
p.3. iConstable).
